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This table shows how this book relates to the National Literacy Learning Progression. 

Element Sub 
element

Progression Level and 
Indicators

Reading and viewing

Understanding texts

UnT7 All modules present some simple texts, some moderately complex 
texts and some complex texts for reading and comprehension. 
Module 3 (Research Reports) teaches students reading strategies of 
skimming, scanning and detailed reading. Viewing and interpreting 
visual texts is also included. in Module 3. 

UnT8

UnT9

UnT10

UnT11

Writing

Creating texts Also see table of Productive Modes below 

Informative texts CrT8 Modules 2, 3 and 4
Indicators for crafting ideas, text forms and features and vocabulary 
relevant to each text type are covered in these modules.

CrT9

CrT10

CrT11

Persuasive texts CrT8 Modules 5 and 6
Indicators for crafting ideas, text forms and features and vocabulary 
relevant to each text type are covered in these modules.

CrT9

CrT10

CrT11

Grammar

Gr7 All modules teach relevant grammar features at the level of whole 
text, sentence and group and word level

Punctuation

PuN7 and PuN8 All modules help students learn how to punctuate complex texts and 
complex sentences

Literacy learning progressions and Health and Physical Education

Broad text 
purpose

Text type family Text type Modules in Literacy Works Book 2

Informative Procedural Procedure Module 2: Procedures 

Reporting Factual description Module 3: Reports; Information reports

Descriptive report Module 3: Reports; Information reports

Other reports Module 3: Reports; Compare and contrast reports
Module 3: Reports; Research reports

Explaining Causal explanation Module 4 Explanations

Factorial explanation Module 4 Explanations; Factorial explanations

Consequential explanation Module 4 Explanations; Consequential explanations

Persuasive Persuading Exposition Module 6: Arguments; Expositions

Discussion Module 6: Arguments; Discussion

Challenge Module 6: Arguments

Other persuasive texts Module 5: Evaluations
Module 6: Arguments; Recommendation

This table shows the links between this book and the table of Productive Modes in ‘Literacy learning progression and Health and 
Physical Education’ (ACARA 2018, p7-8). These progressions have been endorsed by NESA in New South Wales.

National Literacy Learning Progression
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Pd

Introduction
What are the literacy demands of PDHPE?

About the author

Writing in Personal Development, Health and Physical Education poses many challenges for 
students. It requires students to know about theories of health, fitness and wellbeing, and to apply 
theories to scenarios and situations. They also have to read and evaluate health information, news 
articles, websites and advertising messages. Students are also required to give their own opinions 
about important issues related to health and physical wellbeing. These complex tasks are part of 
the literacy demands of PDHPE. 

This book focuses on reading and writing in PDHPE, with a special focus on completing 
assignments and assessment tasks. 
This book contains:
•	 practical literacy activities for students
•	 teaching suggestions and answers to activities
•	 model answers and practical support for the most common purposes of writing in PDHPE.

Dr Trish Weekes is a teacher, literacy 
consultant and teacher-educator. She 
is a specialist in writing in subject-areas 
and supports schools in implementing 
whole-school literacy programs. Trish has 
worked closely with teachers of PDHPE to 
complete the content and activities in this 
book. She has a PhD in literacy education 
in secondary schooling and currently 
works full time on writing practical, easy-
to-use resources for teachers and students 
in secondary schools. 

trish@literacyworks.com.au
www.literacyworks.com.au

Research in secondary schooling shows that there 
are some proven ways to teach reading and writing 
so that all students in the class get involved and 
learn how to read and write. 
 
The most important idea is that teachers should 
read with and write with students. 
 
It is very common for teachers to read to students 
or listen to students read, without teaching 
students how to read, comprehend and interpret 
texts. It is also common for teachers to talk about 
how to write. They may even show an example and 
discuss it. However, for most students, just listening 
is not enough to help them write well. 
 
Teachers commonly hand out assessment notice 
sheets with detailed instructions for students 
about what is required, including marking criteria. 
Yet it is not enough for students to read about how 
to write. 
 
Reading and listening are not enough to improve 
student writing. Teachers should practise reading 
with and writing with students.
 
Research shows that students benefit greatly when 
their teachers practise writing with them, regularly. 

These books from Literacy Works provide lots 
of activities and suggestions for how you can 
teach reading and writing easily and effectively in 
PDHPE.

Teaching reading and writing

Answers for teachers
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The teaching and learning cycle

The reading and writing activities in this book are 
based on research into how teachers can help all 
students to read and write in subject areas. (See 
the reference list). 
 
The teaching and learning cycle is based on the 
concept of scaffolding, where ‘teachers take an 
explicit approach to the teaching of writing while 
at the same time supporting student autonomy 
and ownership of the writing process’ (Gibbons 
2009, pp. 106-107). While there have been several 
versions of this cycle, the one used in this book is 
shown in Figure 1, developed by Rothery (1994). 

1. Setting the context and building the field

3. Joint construction

2. Deconstruction

4. Independent construction

Follow the cycle many times

The first step in any lesson is ‘setting context’ and ‘building field’. Students need to know about 
the ‘context’, that is, why they are learning this topic and how the lesson relates to other knowledge. 
They also need to know about how the lesson links with assessment and examination requirements. 
Building the ‘field’ means to teach key concepts and terminology related to the topic of the lesson. 
Setting the context and building field can occur many times during the cycle and several times in a lesson.

The next stage is joint construction, when the teacher leads the students in the collaborative writing of 
a class text. This is the very important stage of ‘writing with’ students. The teacher and students write 
together on the board or they can use a computer and projector to write a text together. At first, the 
teacher controls the writing, with students offering suggestions. The next time, students can hold the 
pen or control the keyboard, with the teacher supervising.  In this way, the teacher gradually releases 
control to the students as they gain in confidence and skill. Many of the pages in this book can be 
used as joint construction activities with the teacher leading the class in writing together. 

After field building, the teacher leads the students in exploring a model text. The model text is 
a sample of a written text that students will have to create. The model text is an example of what 
students need to write. The teacher explicitly shows the students the language features that are 
used in the model and how they achieve the purpose of the text. Students read the text with the 
teacher, learning comprehension strategies and gradually developing the skills to read complex texts 
independently. They also learn to predict the meaning of unfamiliar vocabulary. This book contains many 
such models and deconstructed texts as well as activities to help students learn the features of texts.

In this stage, students apply what they have learnt to a new text they write in pairs or by themselves. This stage 
also involves planning, writing and gaining feedback from the teacher, as well as editing and publishing. 

These stages should occur many times, as often as you have time for. It would be ideal to write with 
students once a fortnight.  Many teachers say that there is not enough time for this kind of writing 
practice. There is no doubt that time is precious in the classroom and that there is a lot of content to 
cover. This book argues that teaching reading and writing is critical for all students.  After all, there is 
little point in teaching content, if students are not able to write about the content effectively.

Figure 1: Teaching and learning cycle (Rothery 1994)

Answers for teachers



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works x

Further reading Answers for teachers

Callow, J. (2013). The shape of text to come. Newtown, NSW: PETAA.

Christie, F., & Derewianka, B. (2008). School discourse. London: Continuum.

Derewianka, B. (2011). A new grammar companion for teachers (2nd ed.). Marrickville, 
NSW: e:lit - Primary English Teaching Association.

Derewianka, B. (2012). Knowledge about language in the Australian Curriculum: English. 
Australian Journal of Language and Literacy, 35(2), 127-146.

Derewianka, B. & Jones, P. (2016). Teaching language in context. (2nd edn..) 
London: Oxford University Press.

Gibbons, P. (2009). English learners, academic literacy, and thinking. Portsmouth NH: Heinemann.

Halliday, M. A. K., & Matthiessen, C. (2004). An introduction to functional grammar. (3rd edn.). 
London: Continuum.

Humphrey, S., Droga, L., & Feez, S. (2012). Grammar and meaning. Marrickville, NSW: PETAA.

Kress, G., & van Leeuwen, T. (2006). Reading images: The grammar of visual design. 
London: Routledge.

Martin, J. R., & Rose, D. (2007). Working with discourse. Meaning beyond the clause. (2nd edn). 
London: Continuum.

Martin, J. R., & Rose, D. (2008). Genre relations. Mapping culture. London: Equinox.

Rose, D., & Martin, J. R. (2012). Learning to write, reading to learn. Genre, knowledge and pedagogy 
in the Sydney School. Sheffield & Bristol: Equinox Publishing Ltd.

Rothery, J. (1994). Exploring literacy in school English. Sydney: Metropolitan East Disadvantaged 
School Program.

Unsworth, L. (2001). Teaching multiliteracies across the curriculum. Changing contexts of text 
and image in classroom practice. Buckingham: Open University Press.

The material in this book is based on research in literacy, language and writing development in 
secondary schooling. Literacy Works resources are based on ideas from Systemic Functional 
Linguistics and Multimodal theory. These ideas underpin the Australian Curriculum. For more readings, 
see the references below. 



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works 01

Answers for teachersAnswering the assignment question or following the instruction

In PDHPE, students might be asked to respond to these kinds of prompts 
and questions:
•	 In this situation, what could you say or do to keep yourself safe?
•	 Compare and contrast the Australian Guide for Healthy Eating with one 

other international food model.
•	 Write a letter to give your future self some advice on the challenges and 

changes you will face as you enter puberty.
•	 Complete a worksheet about the different components of fitness.
•	 What are the health benefits of physical activity?
•	 Consider what impacts on and changes your own feelings and the way 

you interact with others.
•	 Consider an issue from the viewpoints of other people.
•	 Apply your knowledge of first aid to a scenario.
•	 Conduct individual research on a chosen lifestyle behaviour and present 

your research to inform the community about the consequences of the 
chosen lifestyle behaviour.

•	 Write an evidence-based extended response in relation to a scenario.
•	 Respond to questions about stereotypes, diversity and identity.
•	 Evaluate community-based health and wellbeing interventions. 

Sources:
ACARA (2016). Health and Physical Education Work Portfolios

Module 1 - Interpreting a Question or Instruction

It is important to understand the difference between a purpose for writing and forms of writing. It is 
also useful to teach students the rules and tools for reading and writing in PDHPE (see the next page).

Helping students to read and write 
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Answering the assignment question or following the instruction

Forms of writing
An assignment or task in PDHPE can take many forms. For example, if students make an evaluation of 
a campaign that promotes healthy lifestyles, this could be in the form or format of:
•	 an advertising brochure
•	 a speech
•	 a PowerPoint presentation
•	 an open letter on a website
•	 a video or animation
•	 an essay... and more.

For this reason, it is important to know that some words are ‘empty’ – they do not tell us about the 
purpose of the task, just the form the task will take. 

Empty words
These words tell students about the form their assignment will take but they do NOT help them 
to understand the purpose:

Since these words on their own do not mean much, teachers need to help students learning 
about how to interpret the assignment question or instruction. The next few pages will help 
students to do this.

report letter extended response speech
essay worksheet response presentation

Answers for teachers

Purposes for writing
A purpose means the intention or goal of the text. What is it trying to achieve? What is the aim or 
goal? Who is the author and who is the audience and how are they interacting? 

A text is any piece of writing or a speech or an image or any combination of these.

Typical purposes for writing in PDHPE include:
•	 to show someone how to do something
•	 to provide information about a topic, including describing and classifying
•	 to compare and contrast
•	 to explain the causes of something, or to explain the effects, consequences or impacts
•	 to make an argument, evaluation or recommendation.

Each of these purposes gives rise to typical features that we can teach students. For example, we can 
teach them HOW to compare and contrast, and HOW to explain the causes of something. These skills 
can be applied to any topic or task. That’s what this book aims to do: to help build knowledge about 
reading and writing in PDHPE that can be applied in a range of contexts, in a range of topics, in a 
range of assessment tasks, from Year 7-10 and beyond.

This book aims to teach the main features of the typical purposes for writing in PDHPE. These are 
portable skills that students can use in any literacy, learning or assessment task throughout their years 
of schooling.
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Answers for teachers

This table shows the common purposes for writing in PDHPE and the related modules in this book.

This page presents the main purposes (genres) for writing in PDHPE. Most assignment tasks 
and assessment items that involve reading and writing should be covered by these genres. 
However, there are some less common tasks that are not included in this book, due to lack of 
space. The five genres in this book cover most of the main demands for writing and reading in 
PDHPE from Year 7 to 10, and even in Years 11 and 12.

Purposes for writing Genre Modules in this book

to show someone how to do 
something

procedure Module 2

to provide general information, 
describing, classifying or comparing 

reports
•	 information report
•	 compare and contrast 

report
•	 research report

Module 3

explains how or why something 
happens or happened

explanations Module 4

to evaluate or assess according to 
criteria

evaluation Module 5

to argue or recommend 

to take a position on an issue

arguments (persuasive)
•	 exposition
•	 discussion
•	 recommendation

Module 6

Purposes for writing in PDHPE
Module 1 - Interpreting a Question or Instruction
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Common purposes for writing in PDHPE

This table shows the main purposes for writing in PDHPE. You can find the official name of 
the family of text types (genre). You can also find the key words you might find in the task 
instruction or question and some sample questions.

Purposes 
for writing

Genre Key words in a task 
instruction. 

sample questions

to show 
someone 
how to do 
something

procedure follow the steps for how to…
apply the steps
how to ...
demonstrate how to...

Propose how to deal with a scenario.
Propose six steps to help someone 
do …
Apply your knowledge of first aid to 
a scenario.

to provide 
general 
information, 
describing, 
classifying or 
comparing 

information 
report

describe types of ...
outline features, 
characteristics, activities, 
symptoms etc
what is …?
analyse, clarify, identify, 
compare / contrast,
show similarities/differences
investigate

Describe skills for respectful 
communication.
Research trends in junior sporting 
participation.
Compare and contrast the Australian 
Guide for Healthy Eating with one 
other international food model.

explains 
how or why 
something 
happens or 
happened

explanation how? 
why?
explain, give reasons, causes, 
impacts, effects, factors, 
influences, implications
outline a strategy to ...

How are stereotypes challenged?
What are the influences on a person’s 
identity?
Explain the impact of bullying.
What are the consequences of a 
lifestyle behaviour?

to evaluate 
or assess 
according to 
criteria

evaluation evaluate
assess the importance / 
significance
what is the most 
appropriate…?
analyse credibility of…
assess 
critically analyse

 Evaluate the credibility of health 
information.
Assess the nutritional 
value of …
Critically analyse a 
public health campaign.
Evaluate community-based health and 
wellbeing interventions.

to argue or 
recommend 

to take a 
position on 
an issue

to present an 
argument for 
or against a 
point of view 
or position

arguments 
(persuasive 
texts)

exposition

discussion

recommend
-ation

recommend
advise … on
develop strategies for…
argue
what should someone do?
create a proposal
what are the benefits of ..?
advocate
assert a stance
justify
propose
predict

Advocate appropriate bystander 
behaviour for social media.

Propose strategies for dealing with 
prejudice.

Prepare a talk about the benefits of 
physical activity.

Write a letter and give your future 
self some advice on the challenges 
and changes you will face as you 
enter puberty.

Purposes for writing in PDHPE
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Answers for teachersIdentify purposes for writing in PDHPE

procedure
(telling 
someone 
how to do 
something)

report
(describing, 
classifying)

explanation
(explaining 
how, why, 
cause and 
effect)

evaluation
(evaluating 
or judging 
according to 
criteria)

argument
(persuading 
or 
recommending)

Example There are three 
types of skin cancer: basal 
cell carcinoma, squamous 
cell carcinoma and 
melanoma.

The sentence 
mentions ‘types’ 
so it is classifying 
information.

1. A diet high in fat and sugar 
can lead to obesity and it 
can cause some cancers.

This sentence 
explains the impact 
of fat and sugar.

2. Swing your leg and kick 
the ball.

This sentence is 
telling you what 
to do, so it is a 
procedure.

3. This advertisement is 
effective, credible and 
unbiased.

This is a judgement 
or evaluation.

4. In this situation, the 
person should ask for help 
from a counsellor or doctor.

The sentence 
recommends what 
to do: ‘should ask for 
help’.

5. One communication skill 
involves stating your needs 
in a calm and clear manner.

This sentence 
describes a 
communication skill.

6. The person may have 
acted like that because they 
were influenced by peer 
group pressure. As a result, 
there were many negative 
consequences.

This sentence 
explains cause and 
effects of peer 
pressure. Cause and 
effect words are 
‘because’ and ‘as a 
result’.

7. We should all act to stop 
bullying and harassment in 
our school community.

This sentence is 
trying to persuade 
someone to act.

8. The first step is to check 
for danger to the injured 
person and possible danger 
for people offering first aid.

This is a sentence 
in a procedure 
that shows the 
steps in how to do 
something.

Module 1

Answers
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An important literacy skill that students can learn is how to interpret assignment questions and 
instructions. This activity will help you to learn how to link a question or instruction with the 
purpose (also known as the genre).

Identify purposes for writing in PDHPE

Read about the purposes / genres in PDHPE on page 4.
In the table below, you will find sentences from student assignments in PDHPE on a range of 
topics. Even though the entire assignment is not included, you should be able to work out the 
purpose.
Place a tick in the column on the right to show your choice of the most probable genre or purpose 
for each sentence. 
Next to each answer write a point about why you chose this answer. 

1.
2.

3.

4.

Purposes (genres)

Sentence from an assignment

procedure
telling 

someone 
how to do 
something

report
describing, 
classifying

explanation
explaining 
how, why, 
cause and 

effect)

evaluation
evaluating 
or judging 
according 
to criteria

argument
persuading 

or 
recommend-

ing

How did you know 
what genre to 
choose?

Example There are three 
types of skin cancer: basal 
cell carcinoma, squamous 
cell carcinoma and 
melanoma.

 The sentence 
mentions 
‘types’ so it 
is classifying 
information.

1. A diet high in fat and 
sugar can lead to obesity 
and it can cause some 
cancers.

_____________
_____________
_____________

2. Swing your leg and kick 
the ball.

_____________
_____________

3. This advertisement is 
effective, credible and 
unbiased.

_____________
_____________

4. In this situation, the 
person should ask for help 
from a counsellor or doctor.

_____________
_____________

5. One communication skill 
involves stating your needs 
in a calm and clear manner.

_____________
_____________

6. The person may have 
acted like that because 
they were influenced by 
peer group pressure. As 
a result, there were many 
negative consequences.

_____________
_____________
_____________
_____________

7. We should all act to stop 
bullying and harassment in 
our school community.

_____________
_____________

8. The first step is to check 
for danger to the injured 
person and possible danger 
for people offering first aid.

_____________
_____________
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Linking the question with the purpose Answers for teachers

Answers

Assignment question or instruction Purpose

Analyse the impact of road safety on the 
health of young people and how this might 
impact on young people’s lives

how to do something (procedure)

Propose a plan of action in an 
emergency situation

Describe the skills involved with surfing describing or classifying (reporting)

Identify the effects of drug taking on 
young people

Critically analyse the health messages 
on a website for young people

explaining (explanation)

Design a brochure that promotes safe 
partying behaviour for young people

Show how an aggressive response can have 
a negative impact on conflict

evaluating (evaluation)

Compare and contrast the Australian Guide 
to Healthy Eating with one other international 
food model

Recommend strategies to support a friend 
who is experiencing mental health problems

recommending / persuading 
(argument)

Evaluate two physical health interventions 
to improve physical activity and fitness

Module 1
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Linking the question with the purpose

When you know the purpose or genre 
that is required by an assignment 
question or instruction, you will find it 
easier to complete a task and achieve 
success. 

Draw a line to match the assignment question/instruction to the purpose for writing. 
Use the information about genres on page 4 to help you.

Assignment question or instruction Purpose / Genre

Analyse the impact of road safety on 
the health of young people and how 
this might impact on young people’s 
lives how to do something 

(procedure)

Propose a plan of action in an 
emergency situation

Describe the skills involved with surfing

describing or classifying 
(report)Identify the effects of drug taking on 

young people

Critically analyse the health messages 
on a website for young people

explaining (explanation)
Design a brochure that promotes safe 
partying behaviour for young people

Show how an aggressive response can 
have a negative impact on conflict

evaluating (evaluation)Compare and contrast the Australian 
Guide to Healthy Eating with one other 
international food model

Recommend strategies to support 
a friend who is experiencing mental 
health problems recommending / persuading 

(argument)Evaluate two physical health 
interventions to improve physical 
activity and fitness
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Conflict resolution - procedure Answers for teachers

Suggested steps for teaching

The student page opposite shows a model of a procedure. Models are very important because 
they give students an example of a successful or exemplar text. Also, the language features 
of the text are highlighted and clearly shown, so that students know exactly what they are 
expected to do.

Here are some teaching suggestions for how to teach students about the features of a 
procedure.

Tell the students about the field of the text. The topic is conflict resolution and the 
model text is a procedure, showing steps in how to resolve conflict. 

Ask students about their experiences of conflict, or how to solve disputes. If you are 
covering this topic in class, check for understanding of what has been learned in this 
unit so far. 

Display the text and give each student a copy of the model text. 

Read the text to the students.

Go through the language features listed above the model. Use a different coloured 
highlighter or a marker to reinforce and show the features listed. Ask students to 
suggest additional examples of each feature from the model text.

Move on to the activities related to procedures in this module. By discussing the 
model text, students should understand the main language features that are covered 
in this module.

1.

2.

3.

4.

5.

6.

Module 2 - Procedures 
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Conflict resolution - procedure 

A procedure shows the steps in how to 
do something or how something can be 
done. In other subjects, procedures might 
include the equipment or steps you need. 
In PDHPE, you do not always need to show 
the equipment.

•	 Formal, objective language is used
•	 Technical terms are used (eg. mediation, parties). Definitions are given.
•	 Steps are shown in sequence
•	 Linking words indicate the sequence of steps (e.g. firstly, next, then)
•	 Modal language is used (e.g. should, must, can)

Language features of a procedure

Aim Conflict is a disagreement or argument between two 
or more people where there is a difference of opinion, 
opposing viewpoints.

The first step in resolving conflict is to clearly identify 
the core issue. When there is conflict, there are often 
emotions and complex problems involved. However, you 
need to clearly identify the central issue that is causing 
the disagreement.

Second, each person should try to understand the 
other person’s point of view. Respectfully ask the other 
person for their perspective and listen reflectively without 
blaming or becoming emotional. Then calmly express 
your perspective using ‘I’ statements.

Then the people in conflict should take time out to let 
emotions cool down and to give them the opportunity to 
cool off. 

Next, the people involved should think of possible 
solutions or resolutions for what could help the situation.

Lastly, both people should work together to resolve the 
issue. Both parties should agree not to blame the other 
and to try to move on. If this is not possible, they could try 
to get help from a mediator.

terms are defined

Steps technical terms for 
the topic are used 

(underlined)

verbs give 
commands to show 

what to do 
(in bold)

linking words show 
the time sequence 

(underlined)

How to resolve conflict
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First Aid DRSABCD Action Plan Answers for teachers

Before teaching this page, please revise the meaning of each step with students.

The DRSABCD Action Plan helps assess whether a patient has any life-threatening conditions 
and if any immediate first aid is necessary.  The following list provides the steps to follow. 
The student page has a very brief summary.

D is for Danger – Check if there is any danger that you, bystanders and the injured person may be 
facing and take action to avoid the danger.

R is for Response – Check if the person is conscious by talking to them, touching their hands 
or squeezing their shoulder.

S is Send for Help – Call 000.

A is for Airway – Check the person’s mouth area to see if their mouth and airway are blocked.

B is for Breathing – Look for chest movements or listen to the person’s mouth and nose to find out 
if they are breathing.

C is for CPR (cardiopulmonary resuscitation) – Check for a pulse. If there is no pulse and if the person 
is not breathing, put them on their back and perform CPR (30 compressions to 2 breaths).

D is for Defibrillator – If an adult is unconscious and not breathing, use an automated external 
defibrillator (AED) to shock the heart. At any point, if the person responds, turn them on their 
side in the recovery position, keep their airway clear, and wait for an ambulance.

Module 2 - Procedures 
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First Aid DRSABCD Action Plan

The DRSABCD Action Plan helps assess whether a 
patient has any life-threatening conditions and 
if any immediate first aid is necessary. 
 

D is for Danger

R is for Response

S is Send for Help – Call 000.

A is for Airway

B is for Breathing.

C is for CPR (cardiopulmonary resuscitation)

D is for Defibrillator

Read this case study and answer the questions below about the DRSABCD Action Plan.

‘Pull it tighter! Tighter!’

On an ordinary afternoon in March 2016, John Neville headed to Bombo Beach, a quiet secluded 
beach on the south coast of New South Wales, for a quick swim in the ocean. He finished his 
swim and then heard someone shouting. Nearby, a young man was calling for help as his friend, 
Brett, lay face down in the waves, covered in blood. It seemed like Brett had been bitten by a 
shark and his thigh was ripped apart by the shark’s teeth. 

John is a nurse so he knew how to administer first aid. First, John helped to drag Brett out of the 
water so he didn’t drown in the waves. Then John tried to get a response from Brett by asking 
‘Are you with me? Can you hear me?’ Brett replied weakly so this meant that he was conscious 
and had a clear airway. Brett was breathing slowly with shallow breaths. Next, John checked 
for the carotid pulse in Brett’s neck and he could feel a faint, rapid pulse. Around this time, a 
bystander rushed over to help and John told her to go and call an ambulance. The next challenge 
was to try to find where the bleeding was coming from and to stop it. 

John looked at Brett’s leg and saw his wetsuit was ripped and his leg was torn down to the 
bone by the shark’s teeth. He knew that they needed a tourniquet to stop the bleeding. By now, 
several other surfers had seen the commotion and came over to help. John instructed the helpers 
to carefully turn Brett over onto his back so that they could see his leg. John also wanted to 
be ready to perform CPR (cardio-pulmonary resuscitation) if Brett’s heart stopped beating. At 
first, John and the surfers tied a surfboard leg-rope around the top of Brett’s leg. But the leg-
ropes were too stretchy and they did not hold. John grabbed torn sections of Brett’s wetsuit and 
wrapped the ends around the top of Brett’s thigh. The helpers grabbed the ends of the wetsuit 
and pulled it tightly. John urged them to make the tourniquet tight. ‘Pull it tighter! Tighter!’ The 
tourniquet held and the bleeding stopped. 

Then John had to continue to check Brett’s airway and breathing, and monitor his pulse, while 
they all waited for the ambulance to arrive. After a long wait, the ambulance arrived and the 
paramedics continued to work on Brett to stabilise him before getting him to the hospital.
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First Aid DRSABCD Action Plan 2 Answers for teachers

2.  Which steps of DRSABCD were repeated? Why?

3.  After following the DRSABCD action plan, what did John do to stop the bleeding?

John continued to check the Airway and Breathing and Circulation while he was working on 
the tourniquet.

John and the other surfers created a tourniquet with the ends of the wetsuit to help stop the 
bleeding of Brett’s leg. They pulled the edges of the wetsuit together tightly to create a tourniquet.

Answers

1.  Use the DRSABCD steps above to list what John did to administer first aid

Step Did John do this step? If yes, what did he do? If no, why didn’t he do this step?

D YES He pulled Brett out of the waves so he didn’t drown.

R YES He asked Brett if he could hear him.

S YES He sent a bystander to call an ambulance.

A YES He checked Brett’s mouth was clear.

B YES He checked if Brett was breathing.

C NO Since Brett had a pulse and was conscious and breathing, 
John did not have to do CPR.

D NO Brett had a pulse and was conscious there was no need 
for defibrillation.

Module 2 - Procedures 
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First Aid DRSABCD Action Plan 2

2.  Which steps of DRSABCD were repeated? Why?

3.  After following the DRSABCD action plan, what did John do to stop the bleeding?

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Step Did John do this step? If yes, what did he do? If no, why didn’t he do this step?

D yes / no 

R yes / no

S yes / no

A yes / no

B yes / no

C yes / no

D yes / no

1.  Use the DRSABCD steps on page 12 to evaluate what John did to administer first aid

Read the case study on page 12 and answer these questions.

A Great White Shark, like 
the one that attacked 
Brett in the case study.
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First aid – recovery position Answers for teachers

Answers

How to put a patient in recovery position

First, kneel down on the patient’s right hand side, close to their waist.

Next, lift the patient’s right hand and arm, and place it over the patient’s chest.

At this point, put your right hand under the patient’s right knee.

Afterwards, lift the patient’s right knee and leg, so that the knee is bent and the foot is flat on 
the ground.

Then take the patient’s left hand. Subsequently, place the patient’s hand near their left ear. 
The arm will be bent.

After that, put your left forearm under the patient’s left shoulder. At the same time, place your 
right hand behind the patient’s right hip.

After that, gently push forward to roll the patient onto their left side. At this point / at the same time, 
make sure the hand and body are in a straight line.

1.

2.

3.

4.

5.

6.

7.

Text connectives are linking words that connect ideas between sentences or between longer 
stretches of text (e.g. between paragraphs). Conjunctions connect ideas within sentences. 
Sometimes, the same words can be used as both text connectives and conjunctives (e.g. then).
For more on text connectives and conjunctions, see Literacy Works for Health and Physical 
Education Book 1 pages 33-34, 37-38, 53-54, 71-72.

Module 2 - Procedures 
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First aid – recovery position

The recovery position is a final step in first aid, after the DRSABCD action plan has been 
followed. Recovery position is a safe way for a patient to lie down until an ambulance arrives. 
In recovery position, the mouth is clear in case of vomit, and the head and neck are carefully 
aligned in case of head and neck injuries. 

The procedure below has some words missing. These are text connectives showing the time sequence. 
Choose text connectives from the box to make the time sequence clear. If there are two instructions 
in one point, they need to happen at the same time. Use a different text connective for each sentence. 
This will help you to avoid overuse and repetition of ‘next’ and ‘then’.

Text connectives showing time
first
next
at the same time

then
after this
meanwhile

after that
subsequently

afterwards
at this point

How to put a patient in recovery position

____________ kneel down on the patient’s right hand side, close to their waist.

_____________ lift the patient’s right hand and arm, and place it over the patient’s chest.

______________ put your right hand under the patient’s right knee.

_____________ lift the patient’s right knee and leg, so that the knee is bent and the foot is flat 
on the ground.

__________ take the patient’s left hand. ______________ place the patient’s hand near their 
left ear. The arm will be bent.

_____________ put your left forearm under the patient’s left shoulder. _______________________  
place your right hand behind the patient’s right hip.

_____________ gently push forward to roll the patient onto their left side. ____________________
____________ make sure the hand and body are in a straight line.

1.

2.

3.

4.

5.

6.

7.
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First aid – how to apply a tourniquet Answers for teachers

Underline the cause and effect language in this explanation

1.  Number the steps in this procedure for how to apply a tourniquet. 
2. Underline the command verbs (imperatives) e.g. locate.

More information about cause and effect language can be found in Book 1 and in Fact Sheet 2 on 
page 160 at the end of this book.

A tourniquet is applied if someone is in danger of death from blood loss. A tourniquet can be used 
on a limb (an arm or leg) but not on other parts of the body. This is because the tourniquet must be 
placed in between the injury and the heart. The tight band of the tourniquet applies pressure to the 
skin and the tissues underneath the skin. This pressure is transferred to the walls of veins and arteries, 
causing them to become blocked. As a result, the blood cannot travel through the veins or arteries. 
Blood that is being pumped from the heart reaches the blocked veins and arteries so the blood 
cannot escape through the wound. A tourniquet can be tightened by twisting a stick or pen through 
it. A tourniquet is dangerous because it can cause the cells underneath to die. If this happens, it might 
lead to permanent injury or even amputation. Consequently, a tourniquet should only be used in life-
threatening situations and temporarily released at regular intervals.

How does a tourniquet work?

How to apply a tourniquet

Steps How to apply a tourniquet to a limb e.g. leg

1 Locate an unbroken area of skin that is near the wound, and between the wound and the 
heart.

2 Then find a strong material to tie around the limb e.g. a belt.

3 Pull the material (the tourniquet) around the limb.

4 Cross over the ends of the tourniquet and pull tightly in opposite directions, so that blood 
cannot escape through the wound. (There are two command verbs in this sentence too. ‘cross 
over’ is an example of a ‘phrasal verb’ that has two words that create the meaning).

5 Secure the tourniquet with a knot.

6 Check that the tourniquet does not slip or become loose.

Module 2 - Procedures 
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First aid – how to apply a tourniquet

A tourniquet (sounds like ‘tor – nee – kay’) is 
a device for stopping the flow of blood through 
a vein or artery, typically by putting pressure on it 
(compressing it) with a cord or tight bandage. 
The word tourniquet comes from the French 
‘tourner’ which means, ‘to turn’ (because the 
bandage is twisted around someone’s limb). 

A tourniquet is applied if someone is in danger of death from blood loss. A tourniquet can be used 

on a limb (an arm or leg) but not on other parts of the body. This is because the tourniquet must 

be placed in between the injury and the heart. The tight band of the tourniquet applies pressure to 

the skin and the tissues underneath the skin. This pressure is transferred to the walls of veins and 

arteries, causing them to become blocked. As a result, the blood cannot travel through the veins or 

arteries. Blood that is being pumped from the heart reaches the blocked veins and arteries so the blood 

cannot escape through the wound. A tourniquet can be tightened by twisting a stick or pen through 

it. A tourniquet is dangerous because it can cause the cells underneath to die. If this happens, it might 

lead to permanent injury or even amputation. Consequently, a tourniquet should only be used in life-

threatening situations and temporarily released at regular intervals.

How does a tourniquet work?

How to apply a tourniquet

Underline the cause and effect language in this explanation

1. Number the steps in this procedure from 1-6. 
2. Underline the command verbs (imperatives) e.g. locate.

Steps How to apply a tourniquet to a limb e.g. leg

Cross over the ends of the tourniquet and pull tightly in opposite directions, so 
that blood cannot escape through the wound.

Find a strong material to tie around the limb e.g. a belt.

Check that the tourniquet does not slip or become loose.

Secure the tourniquet with a knot.

Pull the material (the tourniquet) around the limb.

Locate an unbroken area of skin that is near the wound, and between the 
wound and the heart.
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Scaffold for a procedure

Use this scaffold to help you write a procedure on a topic given to you by your teacher.

Aim

State the 
aim of the 
procedure

Define key 
terms that will 
be used

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

Steps

List the steps 
in order.

Use linking 
words to 
indicate 
the time 
sequence.

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
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What is a report? Answers for teachers

A report is a piece of writing that is mostly 
concerned with providing information. 
It describes, classifies, compares or lists 
features and characteristics of something. 
The word ‘report’ on its own could mean 
many different things. It is important to read 
the assignment question or instructions to 
find out what kind of report is needed. 

There are several types of reports in PDHPE. 

The next page shows a scaffold that students can use for information reports. Page 29 has a scaffold 
for compare and contrast reports. Research reports vary depending on the topic so a generic scaffold 
has not been provided for research reports.

Key words for reports
Key words you could find in a report instruction or question are:

Even if you see these key words, you need to read the entire instruction or question to find out 
what type of report is needed.

outline … (features, 
characteristics, activities, 
symptoms etc)

describe
what is …
analyse
clarify

identify
compare
contrast
examine

outline
investigate
summarise

Types of reports

What is it for? Examples Find out more

Information 
report

classifies types of a thing

describes features or 
characteristics of something

types of bullying pages  23-28

Compare and 
contrast report

outlines the similarities and 
differences between two or 
more things

compare two 
food models

pages 29-38 

Research report presents information based on 
research; each section can have 
a different purpose (genre). 
A report could contain mini-
genres with different purposes 
for each section.

research report 
on a health issue

pages 39-72

Module 3 - Reports

What about evaluating? Evaluating is so important in PDHPE that we have prepared a whole module 
on this topic- see Module 5.
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Scaffold for information reports
Information report scaffold

General statement 
(previews the 
topic and gives a 
definition)

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

Types
Type 1: 
features and 
characteristics

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

 
Type 2:
features and 
characteristics

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

 
Type 3: 
features and 
characteristics

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

Type 4:
features and 
characteristics

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________
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Information reports Answers for teachers

A common type of report that students have to read or write in PDHPE is an information report. 
An information report describes or classifies a phenomena. For example:

•	 types of drugs
•	 characteristics of respectful relationships
•	 skills for effective communication
•	 feelings and emotions associated with adolescence
•	 features of a healthy diet
•	 types of movement skills.

The purpose of an information report is to present information and describe the features or 
characteristics of something. Some reports have many different purposes. These types of 
reports are covered in the section on Research Reports in this module. Compare and contrast 
reports can also be found in this module.

This table summarises the main features of information reports:

Structure General statement 
The first paragraph is a general statement.
The general statement outlines the topic of the report. A definition is often 
provided. 
Then the contents of the report are previewed, in the order in which they will be 
presented.
Paragraphs
Each aspect or feature of the topic is presented in a paragraph.
Topic sentence Each paragraph starts with a topic sentence that previews the 
content of the paragraph.
A conclusion is optional. There is no conclusion in the model report.
References are optional.

Abstract language The report is grouped into types or categories. Each type is an abstract term, 
that is, a concept or idea not a physical thing or event.

Technical 
language

Technical terms from the topic are used to describe concepts and entities.

Expert voice The writer uses an expert voice. The writer appears to be objective and balanced, 
not casual and personal.

Cohesion The text ‘hangs together’ in the choice of vocabulary that relates to the topic and 
reinforces key ideas and concepts.

Suggestions for how to teach the information report model about bullying

Introduce the topic (bullying) and discuss what students know about it already.
Show students the model text of an information report on types of bullying. If possible display it 
to the class as a whole.
Read the text to the students.
Tell them about each feature. Explain some of the meanings (e.g. abstract, technical).
Underline/circle/highlight the examples.

1.
2.

3.
4.
5.

Module 3 - Information Reports
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Types of bullying
Some reports provide information about types 
or categories of things. This page provides a model of an 
information report about types of bullying.

The stages of an information report are:
- General Statement
- Types (one paragraph on each type, with description).

Other features of information reports are shown below.

General 
statement 
(previews 
the topic 
and 
gives a 
definition)

Bullying occurs when an individual or a group of people behaves 
in a way that causes hurt or harm to someone else or to a group 
of people. Bullying usually occurs repeatedly and deliberately 
(on purpose). There are four main types of bullying: physical, 
verbal, social and cyberbullying.

The issue is 
defined.

Types are 
previewed

Types 
Type 1: 
physical 
bullying

Physical bullying involves physical contact. For example, it 
includes hitting, shoving, pushing and other types of physical 
force. Physical bullying can also involve breaking things or 
stealing from someone. Physical bullying is actually one of the 
less common forms of bullying, compared with verbal and social 
bullying.

The topic 
sentence 
previews the 
main idea in 
each paragraph 
(underlined)

Type 2: 
verbal 
bullying

Verbal bullying is a very common form of bullying. It means 
using words to criticise someone, make hurtful comments, call 
names, tease or insult someone. Verbal bullying can involve 
intimidation and threats or comments that are racist or 
homophobic.

Timeless 
present tense 
e.g. means, 
involve

Type 3: 
social 
bullying

A third type of bullying is social bullying. Social bullying is when 
relationship behaviours hurt people. For example, social bullying 
can involve exclusion such as telling people not to be friends 
with someone else or leaving someone out of an activity. Like 
verbal bullying, social bullying can involve spreading rumours, 
telling hurtful jokes or even not talking to someone at all.

Each type of 
bullying has its 
own paragraph
(physical, social, 
verbal, cyber) 

Type 4: 
cyber 
bullying

The final type of bullying is cyberbullying. Cyberbullying happens 
over the internet or by mobile phone. It can involve offensive or 
harmful text messages, emails, posts, images or videos. Verbal 
and social bullying can occur over the internet, such as posting 
gossip online, spreading online rumours or excluding someone 
from group chat messages. Cyberbullying can also involve 
stealing someone else’s email login or pretending to be someone 
else while online.

Evaluative 
language 
is used (in 
bold) to show 
the author’s 
negative view of 
bullying.

Reference 
(optional)

National Centre Against Bullying /Alannah and Madeline Foundation 2017 
www. ncab.org.au

Types of bullying



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works 25

Types of discrimination Answers for teachers

Discrimination comes from the Latin word ‘discriminatus’ which means ‘separated’. To ‘discriminate’ 
means to observe a difference between two things. The word ‘discrimination’ is mostly used to 
describe the unfair treatment of a person or group of people.  

Answers

Read the example of discrimination below and write the type of discrimination next to 
the example: 

Topic sentences Paragraphs without topic sentences

Workers and students 
are protected from 
discrimination on the basis 
of their race or 
cultural background

Types of discrimination

In Australia, federal and state laws protect people from various 
forms of discrimination. Federal discrimination laws protect 
people from discrimination of the basis of their age, disability, 
race, sex, as well as other areas.

It is against the law to 
discriminate against anyone 
in the workplace because of 
age.

This law protects younger and older Australians. For example, an 
employer is not allowed to advertise for a ‘young team member’ 
or a to refuse to interview or hire someone because they are too 
young or too old.

Sex discrimination is 
also unlawful.

A disability is any continuing condition that restricts everyday 
activities. It is against the law to discriminate against someone 
with physical or intellectual disabilities or with conditions such as 
HIV or Hepatitis C, or mental or psychological disorders.

In workplace or educational; 
settings, people cannot be 
discriminated against if they 
have a disability

The concept of race includes skin colour, cultural background 
or nationality, language background, ethnic background or any 
characteristic associated with a particular race. For example, it is 
not lawful for an employee to choose not to hire people from a 
certain racial background or because they speak with an accent.

Discrimination occurs 
when a person, or a group 
of people, is treated less 
favourably than another 
person or group because of 
their background or certain 
personal characteristics.

This means discrimination against anyone in the workplace 
due to being male or female. Examples of sex discrimination 
are if an employer refuses to hire a woman in a traditionally 
male workplace, or not hiring a male for a role usually taken by 
women. Discrimination also occurs if males and females are paid 
at different rates for the same job.

Example Type of discrimination

A person is refused entry to a nightclub because they are blind and have a 
guide dog.

disability discrimination

A bank refuses to give a single woman a loan because of her gender. sex discrimination

A company does not allow people to wear hats or other headwear at 
work.

race discrimination

An employer only offers redundancy packages to people who are over 50 
years old.

age discrimination

An employer does not hire younger workers because he thinks they will 
not stay in the job for long.

age discrimination

Module 3 - Information Reports



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works 26

Types of discrimination
This information report is about types of discrimination in the workplace or in education. 
In the information report below, the paragraphs are missing topic sentences. You can find 
topic sentences on the left. Draw a line to link a topic sentence to the relevant paragraph.

Read the example of discrimination below and write the type of discrimination next to 
the example: 

Topic sentences Paragraphs without topic sentences

Workers and students 
are protected from 
discrimination on the basis 
of their race or 
cultural background

Types of discrimination

In Australia, federal and state laws protect people from various  
forms of discrimination. Federal discrimination laws protect 
people from discrimination of the basis of their age, disability, 
race, sex, as well as other areas.

It is against the law to 
discriminate against anyone 
in the workplace because of 
age.

This law protects younger and older Australians. For example, an 
employer is not allowed to advertise for a ‘young team member’ 
or a to refuse to interview or hire someone because they are too 
young or too old.

Sex discrimination is 
also unlawful.

A disability is any continuing condition that restricts everyday 
activities. It is against the law to discriminate against someone 
with physical or intellectual disabilities or with conditions such as 
HIV or Hepatitis C, or mental or psychological disorders.

In workplace or educational; 
settings, people cannot be 
discriminated against if they 
have a disability

The concept of race includes skin colour, cultural background 
or nationality, language background, ethnic background or any 
characteristic associated with a particular race. For example, it is 
not lawful for an employee to choose not to hire people from a 
certain racial background or because they speak with an accent.

Discrimination occurs 
when a person, or a group 
of people, is treated less 
favourably than another 
person or group because of 
their background or certain 
personal characteristics.

This means discrimination against anyone in the workplace 
due to being male or female. Examples of sex discrimination 
are if an employer refuses to hire a woman in a traditionally 
male workplace, or not hiring a male for a role usually taken by 
women. Discrimination also occurs if males and females are paid 
at different rates for the same job.

disability discrimination	 sex discrimination	   age discrimination       race discrimination

Example Type of discrimination

A person is refused entry to a nightclub because they are blind and have a 
guide dog.

A bank refuses to give a single woman a loan because of her gender.

A company does not allow people to wear hats or other headwear at work.

An employer only offers redundancy packages to people who are over 50 
years old.

An employer does not hire younger workers because he thinks they will not 
stay in the job for long.
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Elements of movement in trampolining Answers for teachers

In the box below, define the elements of movement:

This report analyses the elements of movement involved in jumping on a trampoline. The elements 

are effort, space, time, objects and people, and each element interacts to create effective technique 

for the jumper. || Effort refers to how much energy is exerted (which means used) when jumping. 

Maximal effort means using maximum force and trying hard, while minimal effort means only using a 

little force. If a person uses minimal effort, they will not jump very high but with maximal effort, they 

can bounce a lot higher. || The next element, space, involves the body and mat. Space involves how 

the jumper positions his or her body position when jumping, as well as the height of the jump, the 

distance the mat dips when the jumper lands and the position of the jumper on the mat. An effective 

jump starts at the middle of the mat and involves keeping the body straight and swinging upwards 

with the arms. ||Time involves the speed of the jump and the rhythm, that is, how many jumps per 

minute. When the jumper sets up a steady rhythm at a moderate speed, jumps are most efficient.

|| Objects include the trampoline, trampoline shoes and body. A sturdy frame and a springy mat 

provide the most bounce. Trampoline shoes grip the mat so that the jumper does not slip. 

|| The final element, people, involves the person jumping. If the person jumping is very fit or has 

studied gymnastics, they jump higher than someone who is not experienced.

Element of movement Definition

effort how much force or energy is exerted

space the position of the body and other objects

time how long something takes or the rhythm of movement

objects things involved in movement

people people who are moving or who are affected by movement

Module 3 - Information Reports

Answers
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Elements of movement in trampolining

Read this report on how the elements of movement work together when jumping on a 
trampoline. There are no capital letters to mark the start of sentences. Paragraphs are 
not marked either. Add a capital letter at the start of each sentence and use two upright 
lines like this || to show the start of each paragraph. There are six short paragraphs.

In the box below, define the elements of movement:

this report analyses the elements of movement involved in jumping on a trampoline the elements are 

effort, space, time, objects and people, and each element interacts to create effective technique for 

the jumper effort refers to how much energy is exerted (which means used) when jumping maximal 

effort means using maximum force and trying hard, while minimal effort means only using a little 

force if a person uses minimal effort, they will not jump very high but with maximal effort, they can 

bounce a lot higher the next element, space, involves the body and mat space involves how the 

jumper positions his or her body when jumping, as well as the height of the jump, the distance the mat 

dips when the jumper lands and the position of the jumper on the mat an effective jump starts at the 

middle of the mat and involves keeping the body straight and swinging upwards with the arms the 

element of time includes the speed of the jump and the rhythm, that is, how many jumps per minute. 

when the jumper sets up a steady rhythm at a moderate speed, jumps are most efficient objects 

include the trampoline, trampoline shoes and body a sturdy frame and a springy mat provide the 

most bounce trampoline shoes grip the mat so that the jumper does not slip the final element, people, 

involves the person jumping if the person jumping is very fit or has studied gymnastics, they jump 

higher than someone who is not experienced

Element of movement Definition

effort

space

time

objects

people
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Module 3 - Compare and Contrast Reports

General statement 
introduces the 
things being 
compared

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

Similarities
______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

Differences
______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

Compare and contrast report scaffold 

Scaffold for a compare and contrast report
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Guidelines for physical activity

Compare and contrast report
A compare and contrast report takes two different things 
and shows the similarities and differences between them. 
This is an example of a report that compares and contrasts 
the physical activity recommendations from the Australian 
government for two groups: young people and adults.

This example of a report does not have a conclusion. In some assignments, you may be asked 
to write recommendations or evaluate as well as showing similarities and differences. See 
Module 5 for evaluations and Module 6 for recommendations.

General 
statement
introduces the 
things being 
compared

This report compares the Australian 
government’s guidelines for physical activity 
for young people (aged 13-17 years) and adults 
(aged 18-64 years). This report will compare 
guidelines for physical activity, muscle and 
bone strengthening and sedentary behaviour 
(sitting still).

two groups 
of people are 

compared

the criteria or 
categories in the 
comparison are 

specified

Similarities The government recommends that both 
groups should exercise every day if possible. 
They also state that exercise should include 
moderate and vigorous activity. Similarly, 
the guidelines recommend that both groups 
should minimise the time they spend sitting or 
lying still. 

linking words for 
similar ideas are 

underlined 
(see Book 1 p 72)

similarities and 
differences are 

grouped together

Differences The main differences in the guidelines involve 
the amount of time recommended for each 
activity. Young people should do at least 
1 hour per day however adults should do 
between 7 and 9.5 hours per week. Young 
people need to  do muscle and bone 
strengthening activities at least three days a 
week while adults only need twice a week. 
For young people, the government advises 
a maximum of 2 hours a day of screen time 
(internet, TV etc) although this number is not 
specified for adults.

linking words for 
contrasting or 
opposite ideas 

are in bold 
(see Book 1 p 54)

Source:
Australian Government Department of Health Physical Activity and Sedentary Behaviour Guidelines 
http://www.health.gov.au/internet/main/publishing.nsf/content/health-pubhlth-strateg-phys-act-guidelines#apa1317

Physical activity recommendations for adults and young people
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Guidelines for physical activity 1 Answers for teachers

young people 13-17 years
•	 exercise 1 hour a day (7 

hours a week) or more
•	 muscle and bone 

strengthening at least 3 
days/week

•	 maximum of 2 hours a 
day screen time

	

adults 18-64 years 
•	 between 7 and 9.5 

hours per week or more
•	 muscle and bone 

strengthening at least 2 
days/week

both adults and young 
people
•	 exercise every day if 

possible
•	 moderate and vigorous
•	 minimise time sitting or 

lying still. 
	

Graphic organisers for a compare and contrast report
Graphic organisers can be very useful for students. They can use 
graphic organisers to:
•	 organise their information while they are reading and researching
•	 use graphic organisers to prepare to write a report or other writing
•	 think about a topic and develop higher order thinking skills.

This activity helps students to understand the pros and cons of two 
common types of graphic organisers: tables and Venn diagrams. 
Both can be helpful but there are advantages and disadvantages of 
using each. By requiring students to think about these diagrams, 
we are developing students’ critical and visual literacy skills.

Answers

Venn diagram 

Guidelines for young people 
(aged 13-17 years)

Guidelines for adults 
(aged 18-64 years)

Physical activity 1 hour a day (7 hours a week) 
or more; every day if possible; 
moderate and vigorous

Between 7 and 9.5 hours per week 
or more; every day if possible; 
moderate and vigorous

Muscle and bone 
strengthening 
activity

at least 3 days a week at least 2 days a week

Sedentary activity no more than 2 hours a day of 
screen time; minimise and break up 
long periods of sitting

minimise and break up long periods 
of sitting

Module 3 - Reports
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Guidelines for physical activity 1

Graphic organisers for comparing and contrasting
There are two graphic organisers than can show information about 
comparing and contrasting: a table and a Venn diagram. On this 
page, you will practise using both kinds of graphic organisers.

A table uses columns and rows to organise information. In the table below, the guidelines are in the 
columns and the types of activity are in the rows. When you fill in the table, it is easy to compare and 
contrast the types of physical activity for both groups.

A Venn diagram has two circles, one circle for each thing (or phenomenon) being analysed. The overlapping 
part of the two circles shows what is common or the same for both things.

Table

Venn diagram

Fill in this table using the information in the comparison report of physical activity 
guidelines on page 30. 

Use the information in the compare and contrast report to fill in the Venn diagram below. 

Guidelines for young people 
(aged 13-17 years)

Guidelines for adults 
(aged 18-64 years)

Physical activity 

Muscle and bone 
strengthening 
activity

Sedentary activity

young people 13-17 years	 adults 18-64 yearsboth adults and 
young people
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Guidelines for physical activity 2 Answers for teachers

You can show the categories or criteria you are using for the comparison, such as physical activity and 
bone and strengthening activity. You can read across the rows of the table by category and you can 
read down the columns to look at each group.

It is easy to see what each group has in common in the centre section. You can look at the differences 
separately as each group has its own circle.

There is not much room in the circles to write the information. You have to write the categories twice, 
once for each group in their circle.

You have to repeat information in each row if it is the same for both groups. This is inefficient. 

What are the advantages of using a table to display data for a compare and 
contrast report? 

What are the advantages of using a Venn diagram to display data for a compare and 
contrast report? 

What are the disadvantages of using a Venn diagram. 

What are the disadvantages of using a table? 

Module 3 - Reports

Graphic organisers for a compare and contrast report
The purpose of the activities on this page is to help students think about different ways that 
information can be displayed. This will also help them develop critical thinking skills and also to 
understand that every piece of health information they read has been shaped by the choices of 
the authors. Every graphic display of data highlights some aspects and de-emphasises others.
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Guidelines for physical activity 2

____________________________________________________________________________________

____________________________________________________________________________________

___________________________________________________________________________________

Look at the two different ways the data from the report has been displayed on page 32. 
What are the advantages of using a table to display data for a compare and contrast 
report?

What are the advantages of using a Venn diagram to display data for a compare and 
contrast report?

What are the disadvantages of using a table?

What are the disadvantages of a Venn diagram?

____________________________________________________________________________________

____________________________________________________________________________________

___________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

___________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

___________________________________________________________________________________
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Guidelines for healthy eating Answers for teachers

Australian Guide to Healthy Eating (AGHE) Healthy Eating Pyramid

How many types of 
food are shown in the 
circle or pyramid?

5 6

List the types from 
biggest to smallest 
amount recommended

Largest:
Grain (cereal) foods, mostly whole grain 
and/or high cereal fibre varieties
Vegetables and legumes/beans

Smaller (equal)
Fruit
Milk, yoghurt, cheese and/or alternatives, 
mostly reduced fat
Lean meats and poultry, fish, eggs, tofu, 
nuts and seeds and legumes/beans

Largest: 
Vegetables and 
legumes (not as large)
Fruit
Grains

Smaller:
Milk, yoghurt, cheese 
and alternatives
Lean meat, poultry, 
fish, eggs, nuts, seeds, 
legumes

Smallest:
Healthy fats

What foods are shown 
outside the circle or 
pyramid?

water
small amounts (shows oil)
only sometimes and in small amounts 
(shows fatty and sugary food)

limit salt and added 
sugar
water
herbs and spices

Module 3 - Compare and Contrast Reports

In order to complete this activity, students need to be able to see the two different images clearly.   
These images are quite detailed and it is has been a bit tricky to publish them in this book. Here are  
a few options for helping students to see the images clearly:  

•	 Perhaps you could display the images using a projector while students complete the activities. 

•	 There are larger versions of the images on page 61 for printing or copying. 

•	 Visit these websites to download your own copies of the images.
Australian Guide to Healthy Eating
https://www.eatforhealth.gov.au/guidelines/australian-guide-healthy-eating

Nutrition Australia
http://www.nutritionaustralia.org/national/resource/healthy-eating-pyramid
(web addresses correct at time of printing)

Answers



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works 36

Guidelines for healthy eating
Look at these two images. The one on the left is from the Australian Government and the one on the 
right is from Nutrition Australia (a not-for-profit organisation that promotes healthy eating). Each of 
these images shows a different approach to nutritious foods.

Sources:
Australian Guide to Healthy Eating. Copyright: Commonwealth of Australia CC licence 4.0 
Nutrition Australia http://www.nutritionaustralia.org/national/resource/healthy-eating-pyramid

Fill in the table below to record your analysis of these two guidelines. 

Australian Guide to Healthy Eating (AGHE) Healthy Eating Pyramid

How many categories 
or types of food are 
shown?

List the types from 
biggest to smallest 
amount recommended

What foods are shown 
outside the circle or 
pyramid?
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Guidelines for healthy eating Answers for teachers

Sample Answer

Sections or stages 
of the report

Comparison of Healthy Eating guidelines Hints and tips

General statement
introduces the things 
being compared

This report compares the Australian Guide to 
Healthy Eating (AGHE), issued by the Australian 
Government, and the Healthy Eating Pyramid 
(HEP), published by Nutrition Australia. This report 
will compare how information is depicted and the 
type and quantity of foods.

Name the two 
guidelines and who 
issued them

Specify the criteria you 
will use to compare and 
contrast

Similarities
Both guidelines show similar types of foods: 
vegetables and legumes, fruit, grains, milk, 
yoghurt, cheese and alternatives as well as lean 
meat, poultry, fish, eggs, nuts, seeds, legumes. 
Similarly, both show the importance of daily intake 
of water. The models from both organisations 
show some foods as important within the main 
guidelines and other foods outside the model as 
less important or for occasional consumption.

Use linking words for 
similar ideas
(e.g. both, also, similarly, 
in the same way)

Differences
The quantities of each food group are different in 
each model. The grain section is larger in the AGHE 
than in the HEP. The HEP features healthy fats at 
the top of the pyramid however these are not part 
of the main AGHE model. Outside the models, the 
HEP refers to limited salt and sugar but the AGHE 
only shows pictures of various fatty and sugary 
food without naming them. The pyramid mentions 
herbs and spices whereas these are not in the 
AGHE. 

Use linking words for 
different or opposite 
ideas (e.g. but, however, 
while, although, 
whereas)

Module 3 - Compare and Contrast Reports
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Guidelines for healthy eating

Use the information on page 36 to write a report that 
compares and contrasts the healthy eating models 
provided by the Australian Government: Australian 
Guide to Healthy Eating  (AGHE) and Nutrition 
Australia: Healthy Eating Pyramid (HEP). You can use 
the abbreviations of the names for each model. Use 
the scaffold and reminders to help you write your 
report. Your report should cover types of foods and 
quantities of foods in each model.

Write a compare and contrast report

General 
statement
introduces the 
things being 
compared

_____________________________________________

____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

Name the two 
guidelines and who 

issued them

Specify the criteria 
you will use to 
compare and 

contrast

Similarities

Use linking words for 
similar ideas

(e.g. both, also, 
similarly, 

in the same way)

Differences
Use linking words 

for different or 
opposite ideas (e.g. 
but, however, while, 
although, whereas)

Compare and contrast healthy eating guidelines
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Research report Answers for teachers

This activity is intended to give students practice in planning a research report, with equal 
weighting for each part of a question. In reality, this may not be how a class task or assessment 
item is structured, but the skills should help students to critically analyse their next report task. 

TASK 1 Research report about drugs:
length 500 words

TASK 2 Fundamental movement skills: 
length 750 words

Research one drug and identify the scientific and 
street names for the drug. Explain how the drug 
is consumed. Identify the short and long term 
effects of the drug. Describe the laws and 
penalties in your state for buying, selling and 
using the drug.

Report outline:
Identify one drug and give the scientific 
and street names. 125 words

Explain how the drug is consumed. 125 
words

Identify the short and long term effects. 
125 words

Describe the laws and penalties for 
buying, selling and using the drug. 125 
words

Identify the fundamental movement skills involved 
in physical activities. Include locomotor and non-
locomotor skills as well as object control skills. 
Then pick one physical activity or sport and 
explain the movement skills involved in mastering 
that activity.

Report outline:
Overview of movement skills. 150 words

Locomotor skills. 150 words

Non-locomotor skills. 150 words

Object control skills. 150 words

Movement skills involved in (e.g. ballet, 
soccer, trampolining). 150 words

Module 3 - Research Reports

Answers
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Research report

A research report is the name given to a report that has several different sections. Each section 
has its own heading, topic or question to answer. The sections depend on the question or 
instruction for the task. Some reports contain graphs and tables or images to support the 
information in the report. In general, the research report format below is useful to learn at the 
start. After you learn this basic structure, you can change it according to the instructions. 

Write a plan for the two research reports below. In each task, each part of the question has 
equal weight in the marking criteria. For Task 1 and Task 2, write a list of what you will cover in 
each section of the report and state how many words you would use for each section.

Research one drug and identify the scientific 
and street names for the drug. Explain how the 
drug is consumed. Identify the short and long 
term effects of the drug. Describe the laws and 
penalties in your state for buying, selling and 
using the drug.

Identify the fundamental movement skills 
involved in physical activities. Include 
locomotor and non-locomotor skills as 
well as object control skills. Then pick one 
physical activity or sport and explain the 
movement skills involved in mastering that 
activity.

Introduction paragraph
Preview the issues the report will address and what the paragraphs will cover.

Paragraph 1
Answer the first part of the question or instruction. You can use a topic heading.

Paragraph 2
Answer the second part of the question or instruction. You can use a topic heading.

Paragraph 3
Answer the third part of the question or instruction. You can use a topic heading.

Conclusion paragraph
Summarise the main topics covered in the report. This stage is optional.

Planning a report 

TASK 1 Research report about drugs 
length 500 words

TASK 2 Fundamental movement skills 
length 750 words
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Bushwalking report 1 Answers for teachers

Headings Alicia’s notes

Benefits of being active in an outdoor 
setting

physical exercise is good for fitness and 
wellbeing
fresh air
beautiful environment
connection to nature

Evaluation of clothing and equipment 
taken on the bushwalk

hat, walking shoes, jacket, sunscreen, backpack, 
map
clothing is suitable in case of change of weather
backpack for carrying spare clothing and food
map in case we got lost

Evaluation of food taken on the bushwalk nutrition and energy
water for hydration
ham sandwich, muesli bar, apple
light to carry, good energy

Rules that were followed in order to 
keep me and my classmates safe on the 
bushwalk

we walked with a buddy
we stayed on the track
we didn’t get lost

Actions taken to ensure minimal impact 
on environment

no rubbish or food left behind
careful not to damage plants
the environment was not impacted

Notes are grouped by relevant heading.
Evaluations are underlined.

Module 3 - Research Reports

Answers
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Bushwalking report 1

1. Draw a line to match each point in Alicia’s notes with a relevant heading for his report.
2. Some parts of Alicia’s notes include an evaluation (judgement) of how suitable or 
appropriate her actions were. Underline any evaluations you can find in Alicia’s notes.

Alicia went on a bushwalking 
excursion with her PDHPE class. 
She was asked to write a report 
about the bushwalk using five 
headings (shown below in the 
right hand column). During the 
bushwalk, Alicia made some notes 
(below in the left hand column) 
but they are not organised well.

Alicia’s notes Headings for the report

map in case we got lost

no rubbish or food left behind

careful not to damage plants

fresh air

beautiful environment

we stayed on the track

connection to nature

light to carry, good energy

physical exercise is good for fitness and 
wellbeing

clothing is suitable in case of change of weather

we walked with a buddy

nutrition and energy

water for hydration

hat, walking shoes, jacket, sunscreen, backpack, 
map

ham sandwich, muesli bar, apple

we didn’t get lost

backpack for carrying spare clothing and food

the environment was not impacted

Benefits of being active in an 
outdoor setting

Evaluation of clothing and 
equipment taken on the bushwalk

Evaluation of food taken 
on the bushwalk

Rules that were followed 
in order to keep me and my 

classmates safe on the bushwalk

Actions taken to ensure minimal 
impact on environment
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Bushwalking report 2 Answers for teachers

Bushwalking Report

Benefits of being active in an 

outdoor setting

There are two main benefits of bushwalking. Firstly, physical 

exercise is good for fitness and wellbeing. Secondly, 

exercising outside in the fresh air helps people to connect 

with nature and the environment. 

Evaluation of clothing and 

equipment taken on the 

bushwalk

On the bushwalk, I took a hat, walking shoes, jacket, 

sunscreen, backpack and map. The clothing was suitable 

in case of change of weather.  The backpack was useful for 

carrying spare clothing and food and the map was handy in 

case we got lost.

Evaluation of food taken on the 

bushwalk

I ate a ham sandwich, muesli bar and apple on the bushwalk. 

These foods and suitable for nutrition and energy while 

exercise.  They were also light to carry. I also drank water for 

hydration. 

Rules that were followed in 

order to keep me and my 

classmates safe on the bushwalk

We followed two rules. We walked with a buddy and we 

stayed on the track, so we would not get lost and we would 

stay safe.

Actions taken to ensure minimal 

impact on environment

On the walk, we took our rubbish and left over food with us 

so there was no rubbish left behind. While we were walking, 

we were careful not to damage plants so the environment 

was not impacted.

Possible answer

Module 3 - Research Reports

This activity is intended to give students 
practice in expanding notes into full sentences 
and paragraphs. The topic for this activity is 
very simple - a bushwalk excursion. This is 
done intentionally, so that students can focus 
on the literacy activity (converting notes into 
sentences) without dealing with a difficult 
topic as well. This activity is inspired by one 
of the student work samples in the Australian 
Curriculum Work portfolios for Years 7 and 8.
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Bushwalking report 2

Alicia’s notes look like this: Paragraph (including reasons) 

•	 find out more about plants 
and trees on the walk

If I went on the bushwalk again, I would find out more about the 
plants and trees I might see so that the walk is more interesting. 
Next time, I would take a lighter backpack because I would use 
less energy.•	 take a lighter backpack.

Bushwalking Report

Benefits of being 
active in an outdoor 
setting

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

Evaluation of clothing 
and equipment taken 
on the bushwalk

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

Evaluation of food 
taken on the bushwalk

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

Rules that were 
followed in order 
to keep me and my 
classmates safe on the 
bushwalk

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

Actions taken to 
ensure minimal impact 
on environment

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

The next step of writing a report is to expand points into 
sentences. Here is an example of some of Alicia’s notes about 
what she would do next time on another bushwalk. Then the 
paragraph expands these points into full sentences. The points 
are the main ideas but then reasons are added to support the  
points. The reasons are underlined in the sample paragraph.

Write a short report based on Alicia’s points about the bushwalk from page 42.  You can 
use ‘I’ or ‘we’ in your answers. Use full sentences.
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Risky lifestyle behaviours Answers for teachers

Purposes for writing
In Module 1, we explained the different purposes for 
writing in PDHPE. Instead of writing a whole text 
that has one purpose (e.g. describing, explaining, 
evaluating or arguing) a research report as short 
sections with different purposes. In literacy, this is 
called a macrogenre. 
This activity helps students learn how to identify 
different purposes for writing and on the following 
pages, we will look at how to write for each of 
these purposes.

Answers

Sections of the assignment Describe 
and 
define

Explain Evaluate Argue (persuade 
or recommend)

Outline and define your chosen 
lifestyle behaviour. 

Health outcomes
What are the known consequences of 
the behaviour?
What impact does it have on the 
person’s health / quality of life?

Statistical data
How common is this lifestyle 
behaviour among young Australians?
Future trends: Is the situation getting 
worse, better or plateauing?

Existing health promotion campaigns
Identify one past campaign / initiative 
that has tried to reduce this lifestyle 
behaviour 
(TV ad campaigns, intervention 
programs or others).

Evaluate the impact of your chosen 
health promotion campaigns
Has this campaign been effective? 
Why/why not?

Justified recommendations
How do you think the campaign could 
be improved to reduce your lifestyle 
behaviour? Make recommendations 
that have the ultimate aim of reducing 
the preventable lifestyle diseases.
Justify your recommendations 
with reasons.

Module 3 - Research Reports
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Risky lifestyle behaviours - overweight and obesity 

The Australian Government (the Australian Institute 
for Health and Welfare) has identified behaviours that 
increase the likelihood of poor health. These are called 
risky lifestyle behaviours. These include being 
overweight and obese and drinking alcohol.
Imagine that you have been given an assignment task 
on a risky lifestyle behaviour:  overweight and obesity.

Analyse assignment instructions and questions
1. Read the assignment questions and underline key words and task words (e.g. define, 
outline, describe).

2. Identify the purpose of each section: to define, to explain, to evaluate or to argue.  
Tick a box to show your choice. See Module 1 to find out more about these purposes.

What is the purpose/genre of each section of 
the assignment?

Sections of the assignment Describe 
and 
define

Explain Evaluate Argue 
(persuade or 
recommend)

Outline and define your chosen lifestyle 
behaviour. 

Health outcomes
What are the known consequences of the 
behaviour? What impact does it have on the 
person’s health / quality of life?

Statistical data
How common is this lifestyle behaviour 
among young Australians?
Future trends: Is the situation getting worse, 
better or plateauing?

Existing health promotion campaigns
Identify one past campaign / initiative that 
has tried to reduce this lifestyle behaviour 
(TV ad campaigns, intervention programs or 
others).

Evaluate the impact of your chosen health 
promotion campaigns
Has this campaign been effective? Why/why 
not?

Justified recommendations
How do you think the campaign could 
be improved to reduce your lifestyle 
behaviour? Make recommendations that 
have the ultimate aim of reducing the 
preventable lifestyle diseases. Justify your 
recommendations 
with reasons.
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Overweight and obesity 1 Answers for teachers

Answers

In Queensland, ‘Smart Choices—Healthy Food and 
Drink Supply for Queensland schools’ is a strategy that 
states which food and drinks can be supplied to schools 
(Queensland Health and Department of Education and 
Training 2009). …  Foods were given a colour rating: 
green for healthy foods and drinks, amber for food that 
has some nutritional value but is high in sugar or fat 
(e.g. plain ice creams); and red for food and drinks with 
no nutritional value and is also high in fat, sugar or salt 
(e.g. soft drinks and chocolate).

I recommend that the colour rating of foods should be 
expanded to supermarkets and fast food outlets and 
restaurants too.

Overweight and obesity is a lifestyle behaviour that 
increases the risk of poor health for young people. 

Overweight and obesity is a common problem 
among young Australians. In 2011-2012, around one 
third (32%) of young people aged 12-24 had a BMI 
higher than average. … There is a higher incidence of 
being overweight or obese among indigenous young 
people…. Compared with 2007-2008, 
the rates of overweight and obesity are similar. 

AIHW (Australian Institute of Health and Welfare) 
(2011). ‘Key indicators of progress for chronic disease 
and associated determinants: data report. Canberra: 
AIHW.

Overweight and obese young people are at increased 
risk of diabetes, stroke, coronary heart disease, 
hypertension and cancer in later life.

An evaluation of the Smart Choices program showed 
that nearly all schools and tuckshops in Queensland 
have implemented the program (97% of schools). The 
evaluation found that the school communities had a 
good understanding of the ‘green’, ‘amber’ and ‘red’ 
food groups. 

This research report covers a real health campaign run by the 
Queensland government in schools. The main idea behind the 
campaign was to educate people about the nutritional value of foods. 
To do this, they used the traffic light idea - red for foods with no 
nutritional value, amber (or orange) for foods with some nutritional 
value, and green for foods that are healthy. The traffic light idea was 
not invented by the Queensland government. It has been used by 
many organisations to lobby for clearer food labelling. It would be 
helpful to explain the traffic light system to students before reading 
the report.

Outline and define your chosen 
lifestyle behaviour. 

Health outcomes
What are the known consequences 
of the behaviour? What impact 
does it have on the person’s health / 
quality of life?

Statistical data
How common is this lifestyle 
behaviour among young 
Australians?
Future trends: Is the situation 
getting worse, better or plateauing?

Existing health promotion 
campaigns
Identify one past campaign / 
initiative that has tried to reduce 
this lifestyle behaviour (TV ad 
campaigns, intervention programs 
or others).

Evaluate the impact of your chosen 
health promotion campaigns
Has this campaign been effective? 
Why/why not?

Justified recommendations
How do you think the campaign 
could be improved to reduce 
your lifestyle behaviour? Make 
recommendations that have the 
ultimate aim of reducing the 
preventable lifestyle diseases. 
Justify your recommendations with 
reasons.

References

Module 3 - Research Reports

Overweight and obesity 
We know that overweight is a describer/adjective and obesity is 
a noun (a thing), so these two words do not usually go together. 
However, the World Health Organisation and the Australian 
Government use these terms together, so we are following their lead.
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Overweight and obesity 1

This page shows assignment instructions for a research report on risky lifestyle behaviours: 
overweight and obesity. On the right of the page, you will find extracts (selected parts) from the final report.  

Draw a line to match the question or instruction (on the left) with the excerpt of the 
report it belongs to (on the right).

In Queensland, ‘Smart Choices—Healthy Food and 
Drink Supply for Queensland schools’ is a strategy that 
states which food and drinks can be supplied to schools 
(Queensland Health and Department of Education and 
Training 2009). …  Foods were given a colour rating: 
green for healthy foods and drinks, amber for food that 
has some nutritional value but is high in sugar or fat 
(e.g. plain ice creams); and red for food and drinks with 
no nutritional value and is also high in fat, sugar or salt 
(e.g. soft drinks and chocolate).

I recommend that the colour rating of foods should be 
expanded to supermarkets and fast food outlets and 
restaurants too.

Overweight and obesity is a lifestyle behaviour that 
increases the risk of poor health for young people. 

Overweight and obesity is a common problem 
among young Australians. In 2011-2012, around one 
third (32%) of young people aged 12-24 had a BMI 
higher than average. … There is a higher incidence of 
being overweight or obese among indigenous young 
people…. Compared with 2007-2008, 
the rates of overweight and obesity are similar. 

AIHW (Australian Institute of Health and Welfare) 
(2011). ‘Key indicators of progress for chronic disease 
and associated determinants: data report. Canberra: 
AIHW.

Overweight and obese young people are at increased 
risk of diabetes, stroke, coronary heart disease, 
hypertension and cancer in later life.

An evaluation of the Smart Choices program showed 
that nearly all schools and tuckshops in Queensland 
have implemented the program (97% of schools). The 
evaluation found that the school communities had a 
good understanding of the ‘green’, ‘amber’ and ‘red’ 
food groups. 

Outline and define your chosen 
lifestyle behaviour. 

Health outcomes
What are the known consequences 
of the behaviour? What impact 
does it have on the person’s health / 
quality of life?

Statistical data
How common is this lifestyle 
behaviour among young 
Australians?
Future trends: Is the situation 
getting worse, better or plateauing?

Existing health promotion 
campaigns
Identify one past campaign / 
initiative that has tried to reduce 
this lifestyle behaviour (TV ad 
campaigns, intervention programs 
or others).

Evaluate the impact of your chosen 
health promotion campaigns
Has this campaign been effective? 
Why/why not?

Justified recommendations
How do you think the campaign 
could be improved to reduce 
your lifestyle behaviour? Make 
recommendations that have the 
ultimate aim of reducing the 
preventable lifestyle diseases. 
Justify your recommendations with 
reasons.

References
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Answers for teachers

Report Instructions

Overweight and obesity is a lifestyle 
behaviour that increases the risk of poor 
health for young people. Overweight and 
obesity are measurements of Body Mass 
Index (BMI). BMI is a measure of weight 
in kilograms divided by height in metres 
squared. The World Health Organisation 
has set ranges for the BMI of underweight, 
average and overweight people of different 
ages. BMI changes with age and is different 
for boys and girls. In general, young people 
(aged 18-24 years) are overweight if their BMI 
score is more than 25% or obese if their BMI is 
higher than 30%. 

1. What is the purpose of this section? (describe, 
explain, evaluate or argue) describe

2. Circle the definition of BMI (in bold in this 
answer)

3. Underline relating verbs that connect pieces 
of information (e.g is, are). 

4. For young people, what % BMI means 
someone is: 
a. overweight? 25% 
b. obese? 30% 

Health outcomes
Overweight and obese young people are at 
increased risk of diabetes, stroke, coronary 
heart disease, hypertension and cancer in later 
life. Being overweight or obese increases the 
risk of negative social outcomes because it 
may lead to teasing or bullying.
As a result, overweight and obese young 
people may also experience poor body image 
and depression. 

5. What is the purpose of this section? (describe, 
explain, evaluate or argue) explain

6. Underline the cause and effect language in this 
paragraph.

7. This paragraph explains three areas of health 
problems: medical, social, psychological. Write 
M next to the medical problems, S next to the 
social problems and P next to the psychological 
problems.

Statistical data
Overweight and obesity is a common problem 
among young Australians. In 2011-2012, 
around one third (32%) of young people aged 
12-24 had a BMI higher than average. More 
males aged 12-24 were overweight or obese 
compared with females of the same age 
(35% of males and 29% of females). There is a 
higher incidence of being overweight or obese 
among indigenous young people. In fact, 46% 
of indigenous young people are overweight or 
obese, compared with 32% of non-indigenous 
young people. In 2011-2012, compared with 
2007-2008, the rates of overweight and 
obesity are similar. There was no significant 
increase but they are still high and a cause for 
concern.  

8. What is the purpose of this section? (describe, 
explain, evaluate or argue) describe

Read the statistics and add the data to these two 
tables.

males females

percentage of young people 
who are overweight or obese by 
gender

35 29

indigenous 
Australians

non-
indigenous 
Australians

percentage of 
young people who 
are overweight or 
obese by cultural 
background

46 32

M

S
P

Answers

Overweight and obesity 2
Module 3 - Research Reports
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Read the report on risky lifestyle behaviour: overweight and obesity. Follow the 
instructions for each section to answer questions or identify features of the writing in 
each section.

Report Instructions

Overweight and obesity is a lifestyle behaviour 
that increases the risk of poor health for 
young people. Overweight and obesity are 
measurements of Body Mass Index (BMI). BMI 
is a measure of weight in kilograms divided by 
height in metres squared. The World Health 
Organisation has set ranges for the BMI of 
underweight, average and overweight people 
of different ages. BMI changes with age and is 
different for boys and girls. In general, young 
people (aged 18-24 years) are overweight if 
their BMI score is more than 25% or obese if 
their BMI is higher than 30%. 

1. What is the purpose of this section? 
(describe, explain, evaluate or argue) 
___________________

2. Circle the definition of BMI.

3. Underline relating verbs that connect pieces 
of information (e.g is, are). 

4. For young people, what % BMI means 
someone is: 
a. overweight?  _____________
b. obese?  _________________

Health outcomes
Overweight and obese young people are at 
increased risk of diabetes, stroke, coronary 
heart disease, hypertension and cancer in later 
life. Being overweight or obese increases the 
risk of negative social outcomes because it 
may lead to teasing or bullying. As a result, 
overweight and obese young people may also 
experience poor body image and depression. 

5. What is the purpose of this section? 
(describe, explain, evaluate or argue) 
___________________

6. Underline the cause and effect language in 
this paragraph.

7. This paragraph explains three areas of health 
problems: medical, social, psychological. 
Write M next to the medical problems, S 
next to the social problems and P next to the 
psychological problems.

Statistical data
Overweight and obesity is a common problem 
among young Australians. In 2011-2012, 
around one third (32%) of young people aged 
12-24 had a BMI higher than average. More 
males aged 12-24 were overweight or obese 
compared with females of the same age 
(35% of males and 29% of females). There is a 
higher incidence of being overweight or obese 
among indigenous young people. In fact, 46% 
of indigenous young people are overweight or 
obese, compared with 32% of non-indigenous 
young people. In 2011-2012, compared with 
2007-2008, the rates of overweight and 
obesity are similar. There was no significant 
increase but they are still high and a cause for 
concern.  

8. What is the purpose of this section? 
(describe, explain, evaluate or argue) 
___________________

9. Read the statistics and add the data to the 
two tables below.

males females
percentage of young 
people who are overweight 
or obese by gender

indigenous 
Australians

non-
indigenous 
Australians

percentage of 
young people who 
are overweight or 
obese by cultural 
background

Overweight and obesity 2



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works 51

Answers for teachers

Report Instructions

Existing health promotion campaigns
In Queensland, ‘Smart Choices—Healthy Food and 
Drink Supply for Queensland schools’ tells schools 
which food and drinks they can offer (Queensland 
Health and Department of Education and Training 
2009). It is based on the Australian Guide to 
Healthy Eating. Foods were given a colour rating: 
green for healthy foods and drinks, amber for food 
with some nutritional value but is high in sugar or 
fat (e.g. savoury crackers); and red for food and 
drinks with no nutritional value but is also high in 
fat, sugar or salt (e.g. soft drinks and chocolate). 
The program stated that red foods should not be 
promoted or supplied within the school more than 
twice per term. 

1. Explain the meaning of the colour ratings for 
food (red, amber, green). Give five examples of 
foods that belong in each category.

Green: healthy foods and drinks e.g. oranges, 
apples, carrots, zucchini, broccoli, legumes 
and beans, bread, lean meat, fish, eggs, tofu, 
plain nuts and seeds, sushi, water

Amber: food high in nutritional value but also 
high in sugar or fat e.g. flavoured milk, 99% 
fruit juice, wholemeal muffins, salted nuts, 
drinks with artificial sweeteners, fish in oil

Red: food with little nutritional value and high 
in sugar and/or fat and/or salt e.g. biscuits, 
cakes, butter, pies, sausage rolls, lollies, 
soft drinks

Evaluate the impact of your chosen health 
promotion campaigns
An evaluation of this program (Queensland Health 
and Department of Education and Training 2009) 
showed that nearly all schools and tuckshops in 
Queensland have implemented the program (97% 
of schools). The evaluation found that the school 
communities had a good understanding of the 
‘green’, ‘amber’ and ‘red’ food groups. However, 
there is no information available about whether the 
program increased the health of the students or if 
it reduced overweight or obesity. 

What is the purpose of this section? (describe, 
explain, evaluate or argue) evaluate

This evaluation covered three aspects of the 
campaign. The results are available for two 
aspects: what were these?
•	 implementation in 97% of schools 

(coverage)
•	 understanding of the colour system

However, there was no information about one 
impact: what is not known?
health impacts

Justified recommendations
think that the campaign is an effective way of 
educating young people about the nutritional 
value of foods and drinks. The ‘green’, ‘amber’ and 
‘red’ ratings are useful and easy to understand, 
as they simply show the nutritional value of foods. 
I recommend that the colour rating of foods 
should be expanded to supermarkets and fast 
food outlets and restaurants too. The government 
should regulate that foods must be displayed 
with their colour ratings on them, so that young 
people can see the colours before they select their 
food. As a result, this may prevent young people 
from eating too many ‘red’ foods and therefore 
increasing their risk of developing overweight 
or obesity problems. In order to find out if it is 
effective, research should be conducted to find 
out if there is a positive impact from the colour 
labelling on health outcomes.

What is the purpose of this section? (describe, 
explain, evaluate or argue) argue

Circle words that positively evaluate the Smart 
Choices program e.g. useful. (in black bold)

Underline the wordings related to 
recommending in this paragraph e.g. should, 
recommend.

Highlight the cause and effect language (for 
reasons that support the recommendations) 
(in bold and green).

Overweight and obesity 3
Module 3 - Research Reports



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works 52

Report Instructions

Existing health promotion campaigns
In Queensland, ‘Smart Choices—Healthy Food and 
Drink Supply for Queensland schools’ tells schools 
which food and drinks they can offer (Queensland 
Health and Department of Education and Training 
2009). It is based on the Australian Guide to Healthy 
Eating. Foods were given a colour rating: green 
for healthy foods and drinks, amber for food with 
some nutritional value but is high in sugar or fat (e.g. 
savoury crackers); and red for food and drinks with 
no nutritional value and also high in fat, sugar or salt 
(e.g. soft drinks and chocolate). The program stated 
that red foods should not be promoted or supplied 
within the school more than twice per term. 

1. Explain the meaning of the colour 
ratings for food (red, amber, green). Give 
five examples of foods that belong in 
each category.
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________

Evaluate the impact of your chosen health 
promotion campaigns
An evaluation of this program (Queensland Health 
and Department of Education and Training 2009) 
showed that nearly all schools and tuckshops in 
Queensland have implemented the program (97% 
of schools). The evaluation found that the school 
communities had a good understanding of the 
‘green’, ‘amber’ and ‘red’ food groups. However, 
there is no information available about whether the 
program increased the health of the students or if it 
reduced overweight or obesity. 

2. What is the purpose of this section? 
(describe, explain, evaluate or argue) 
________________
3. This evaluation covered three aspects 
of the campaign. 
a) The results are available for two 
aspects: what were these?

_________________________________

_________________________________
b. There was no information about one 
aspect of the campaign: what is not 
known?

_________________________________

Justified recommendations
I think that the campaign is an effective way of 
educating young people about the nutritional 
value of foods and drinks. The ‘green’, ‘amber’ and 
‘red’ ratings are useful and easy to understand, as 
they simply show the nutritional value of foods. I 
recommend that the colour rating of foods should 
be expanded to supermarkets and fast food outlets 
and restaurants too. The government should 
regulate that foods must be displayed with their 
colour ratings on them, so that young people can 
see the colours before they select their food. As a 
result, this may prevent young people from eating 
too many ‘red’ foods and therefore increasing their 
risk of developing overweight or obesity problems. 
In order to find out if it is effective, more research 
should be conducted to find out if there is a 
positive impact from the colour labelling on health 
outcomes.

5. What is the purpose of this section? 
(describe, explain, evaluate or argue) 
___________________

6. Circle words that positively evaluate 
the Smart Choices program e.g. useful.

7. Underline the wordings related to 
recommending in this paragraph e.g. 
should, recommend.

8. Highlight the cause and effect 
language (for reasons that support the 
recommendations).

Follow the instructions for each section on risky lifestyle behaviours: overweight and 
obesity.

Overweight and obesity 3
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Answers for teachers

Reading and interpreting information

The media release on this page is the stimulus for several activities on the pages that follow. 
The media release page can be copied for each student. Suggested teaching strategies can be 
found on the next page. 

See Module 5 of this book to find out more about evaluating sources.

This press release is from a credible source: the Australian Institute of Health and Welfare (AIHW). As 
part of class discussion, you might like to discuss the different kinds of resources that students can 
read for a research report. You can talk about the pros and cons of each of these, depending on the 
focus of the research report.

source pros cons

news articles can be current
can summarise key points

may not use credible sources
may be based on opinions

government 
reports

credible and authoritative can be very long and complicated and 
may be hard to read

press releases can be a good summary of the key 
points
government press releases can be 
useful

companies can also create press 
releases and these may be biased or 
incomplete

websites easy to access
can provide useful information

may not be from a credible source
may not be based on research

fact sheets can be a useful summary of key points 
and statistics (if from a credible 
source)

may not be from a credible source
may be out of date

Suggested activity: Discuss the pros and cons of different sources

Skimming and scanning are useful strategies because they show students different ways of 
reading.

When doing research for a report, sometimes students can skim and scan and not read any 
further.

This can save a lot of time! Of course, students may need to read in detail. Even if detailed 
reading is needed, skimming and scanning help students gain a general understanding of what 
they will be reading.

Scanning for key words can also build students’ vocabulary, as they search for key words 
related to the question and synonyms and statistical information.

Skimming and scanning

Alcohol – media release
Module 3 - Research Reports
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Alcohol – media release

Media release

Young adults are more likely than any other age group to drink at risky levels, but are the 
least likely to receive treatment for alcohol use, according to a report released today by the 
Australian Institute of Health and Welfare (AIHW).

The report, ‘Trends in alcohol availability, use and treatment 2003–04 to 2014–15’ shows 
that 18 to 24 year olds are the group most likely to report having consumed alcohol at risky 
levels. These young adults were the largest group to report risky drinking levels on several 
measures—including risky drinking on a regular basis (making up 47% of the total), yearly 
(33%) and monthly (18%).

Despite this, it is older age groups who are more likely to receive treatment, with almost half 
(49%) of clients receiving treatment for alcohol aged in their forties.

‘Overall, the use of alcohol treatment has increased, at 30 treatment episodes per 10,000 
people in 2013–14—an increase of 20% from a decade ago,’ said AIHW spokesperson Tim 
Beard.

While treatment for alcohol use has been consistently rising, alcohol consumption has fallen.
‘In 2013–14, consumption of alcohol was 9.7 litres per person, down from 10.8 litres in 2008–09. 
On the same note, the proportion of Australians who abstain from drinking alcohol has also 
risen in recent years, from 17% in 2004 to 22% in 2013,’ Mr Beard said.

There have also been some positive trends in risky alcohol consumption—between 2004 and 
2013 there was an 11% fall in the rate of Australians drinking at risky levels on a single occasion 
(from 2,950 to 2,640 per 10,000 population), and a 13% fall in those drinking at risky levels 
over their lifetime (from 2,080 to 1,820 per 10,000 population).

These results suggest strategies such as increasing the price of alcohol, restricting trading 
hours and reducing outlet density can have positive outcomes in reducing the overall 
consumption levels of alcohol.

Canberra, 7 October 2016
Full publication: Trends in alcohol availability, use and treatment 2003–04 to 2014–15
http://www.aihw.gov.au/media-release-detail/?id=60129557220

Reading and interpreting health information
This media release will be used for several 
activities to follow. Do not read it in detail first. 
Follow the instructions about which parts to 
read and in what order. This will help you learn 
about research strategies.

Australians over 40 more likely to receive treatment for alcohol—but young 
adults at most risk
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Alcohol 2 Answers for teachers

The following pages help students learn how to read 
and interpret information for a research report. 
The topic is alcohol use among young Australians. 
The text for reading is a media release shown on page  
54. 

Analyse the assignment question and key words BEFORE you read. Highlight the key words in the 
questions above. 
Key words are: common, young Australians, future trends, worse, better, plateauing.

Use a list of synonyms to help you find what you are looking for. Synonyms for alcohol use: 
alcohol abuse, drinking, risky drinking, alcohol consumption, consume, consuming, binge 
drinking

1.

2.

Answers to activities for 1. Knowing your purpose

1. TEACHING ACTIVITIES BEFORE READING

The activities below should be done BEFORE you give the students the media release. 
In order to read effectively, students need to understand the topic AND to understand their purpose 
for reading. These activities help students to do this. When students understand the topic and the 
purpose, they are more likely to read and understand.

Answers to Evaluate the source or author

What is a media release?
A media release is an official statement prepared for the media. The aim is to encourage 
the media to create news stories based on the information in the press release. For this 
reason, the title of a press release is usually ‘newsworthy’ or attention-grabbing.)
What organisation is the author this information? 
The Australian Institute of Health and Welfare (AIHW), part of the federal government.
What is your evaluation of the credibility and relevance of this source? 
This is a credible source as it is a government health organisation. The date is 2016 which is 
quite recent.

1.

2.

3.

Students can save a lot of time in research if they check the credibility and relevance of a source 
before they read. Step 2 is to evaluate the source or author. Please tell students where they can find 
the author:

- 	 under the title
- 	 at the end of the text
- 	 at the bottom of the page.

The author of this press release can be found in the URL at the bottom AND in the first paragraph.

Evaluating the source

For these activities, please copy or print the media release on page 60 for each student. They will 
need their own copies to highlight and make notes on.

One copy for each student

Module 3 - Research Reports
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Alcohol 2

How to read an article for research
In Personal Development and Health, you often need to do 
research for a report on health issues and health promotion 
campaigns. These resources have not been written especially 
for you so you might have to dig through them to find the 
information you need. This section provides a step by step 
approach for reading and interpreting health information for a 
research report.

Before you start to read, you need to know what you are looking for. Your purpose for reading will 
relate to the assignment question or instruction. If you know exactly what you need to find out, you 
are more likely to read effectively and find what you are looking for.

Imagine you are researching information for a research report on alcohol use by young Australians. 

____________________________________________________________________________________

____________________________________________________________________________________

1. Analyse the assignment question and key words BEFORE you read. Highlight the key 
words in the questions above.

2. Use a list of synonyms (words with similar meanings) to help you find what you are 
looking for. What synonyms can you think of for ALCOHOL USE? e.g. drinking

Before reading - KNOW YOUR PURPOSE1.

2.

Look at the media release on page 54. Do not read it in detail yet. Look for the author.

Identify the author of the article. Is it a credible and authoritative source? Is it relevant to your research 
report? Is it current? This is an important part of reading that could save you time while researching!

EVALUATE THE SOURCE OR AUTHOR

What is a media release? __________________________________________________________

What organisation wrote this information? ___________________________________________

What is your evaluation of the credibility and relevance of this source?
_______________________________________________________________________
______________________________________________________________________
 

1.

2.

3.

If the source is not relevant or credible, you do not need to read any 
further and you need to find a new source of information. 

For our purposes, this source is credible and relevant.  
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Alcohol 3 Answers for teachers

2. TEACHING ACTIVITIES DURING READING

This activity teaches students reading strategies including skimming, 
scanning and detailed reading.

Please DO NOT ask students to read the media release first. These 
activities take the students through strategic reading, step by step. 

Please wait!

Don’t read yet.

Key words from scanning activity have been underlined here.

Australians over 40 more likely to receive treatment for alcohol—but young adults at 
most risk

Young adults are more likely than any other age group to drink at risky levels, but are the least likely 
to receive treatment for alcohol use, according to a report released today by the Australian Institute of 
Health and Welfare (AIHW).

The report, ‘Trends in alcohol availability, use and treatment 2003–04 to 2014–15’ shows that 18 to 24 
year olds are the group most likely to report having consumed alcohol at risky levels. These young 
adults were the largest group to report risky drinking levels on several 
measures—including risky drinking on a regular basis (making up 47% of the total), yearly (33%) and 
monthly (18%).

Despite this, it is older age groups who are more likely to receive treatment, with almost half (49%) of 
clients receiving treatment for alcohol aged in their forties.

‘Overall, the use of alcohol treatment has increased, at 30 treatment episodes per 10,000 people in 2013–
14—an increase of 20% from a decade ago,’ said AIHW spokesperson Tim Beard.

While treatment for alcohol use has been consistently rising, alcohol consumption has fallen.

‘In 2013–14, consumption of alcohol was 9.7 litres per person, down from 10.8 litres in 2008–09. On the 
same note, the proportion of Australians who abstain from drinking alcohol has also risen in 
recent years, from 17% in 2004 to 22% in 2013,’ Mr Beard said.

There have also been some positive trends in risky alcohol consumption—between 2004 and 2013 there 
was an 11% fall in the rate of Australians drinking at risky levels on a single occasion (from 2,950 to 
2,640 per 10,000 population), and a 13% fall in those drinking at risky levels over their lifetime (from 
2,080 to 1,820 per 10,000 population).

These results suggest strategies such as increasing the price of alcohol, restricting trading hours and 
reducing outlet density can have positive outcomes in reducing the overall consumption levels of alcohol.

Canberra, 7 October 2016
Full publication: Trends in alcohol availability, use and treatment 2003–04 to 2014–15
http://www.aihw.gov.au/media-release-detail/?id=60129557220

Answers Step 4 - scan for key words

Module 3 - Research Reports
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Alcohol 3

How to read an article for research
Now that you know your purpose for reading and 
you have found a credible source, you can use 
three reading strategies:
- skimming
- scanning
- detailed reading of selected sections.

Skimming means to look at the text without reading it in detail. Look at the headings and highlight 
them. Notice any sections that seem relevant to your purpose. Remember, your report is about alcohol 
abuse by young Australians. Mark any sections you might need to read these in detail later on. 

Turn to page 54 and skim the media release.

SKIM THE MEDIA RELEASE3.

Scan the article for key words related to your question. Scanning means to read ‘lightly’ and focus on 
finding key words. Turn to page 54 and scan the article. Highlight or underline:

- words that relate to our topic of alcohol use by young Australians 
- synonyms for alcohol use. 

Do not read in detail yet. 

SCAN FOR KEY WORDS4.

Read the article in detail. Only read what you need. 
•	 Your focus is on young people, so you do not have to 

read anything related to older people.
•	 Your focus is alcohol use, so you do not have to read 

anything about alcohol treatment.

As you read, highlight wordings related to your question. 
Write a summary of what you find in the margins. 

READ IN DETAIL5.
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Alcohol 4 Answers for teachers

How common is this lifestyle behaviour among young Australians? Drinking alcohol is very 
common as 47% of young people (nearly half) drink at risky levels regularly.

Future trends: Is the situation getting worse, better or plateauing? Alcohol consumption is 
getting slightly better for all Australians but the trends in alcohol consumption for young 
people are not stated.

In the press release, is the trend information about young people or Australians generally? 
Australians generally.

As your report focuses on young people what extra information do you need to find out? 
We need to find out the trends in alcohol consumption for young people.
The statistics report a percentage fall in alcohol consumption (e.g. 11% fall) but we do not 
know the total rates unless we calculate them ourselves. For this reason, we do not need to 
report on these statistics for this activity.

1.

2.

3.

4.

Analysis activities

Tables

percentage of 18-24 year 
olds who participate in 
risky drinking behaviour

regularly 47%

monthly 33%

annually 18%

past present

average alcohol 
consumption 
per head

10.8 litres 9.7 litres

year in which 
research was 
undertaken

2008-2009 2013-2014

How common is the lifestyle behaviour? Is the situation getting worse, better or plateauing?

Now look at the data in the tables. Answer each of these questions based on the statistical 
data you have found.

Module 3 - Research Reports
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Alcohol 4

Now look at the data in the tables. Answer each of these questions based on the statistical 
data you have found.

How common is this lifestyle behaviour among young Australians?

_________________________________________________________________________________

Future trends: Is the situation getting worse, better or plateauing?

_________________________________________________________________________________

_________________________________________________________________________________

In the press release, is the trend information about young people or Australians generally? 

_________________________________________________________________________________

As your report focuses on young people what extra information do you need to find out? 

_________________________________________________________________________________ 

_________________________________________________________________________________ 

_________________________________________________________________________________ 
_________________________________________________________________________________

1.

2.

3.

4.

Questions to answer - Statistical data
How common is this lifestyle behaviour 
among young Australians?
Future trends: Is the situation getting 
worse, better or plateauing?

Tables can help you collect information while you are reading. Here are two tables that 
will help you with your analysis. You will need to find the numbers to fill in these tables. 
Look at the tables and try to find the information from the media release to fill them in.

percentage of 18-24 year 
olds who participate in risky 
drinking behaviour

regularly

monthly

annually

past present

average alcohol 
consumption per head

year in which research 
was undertaken

How common is the lifestyle behaviour? Is the situation getting worse, better or plateauing?

After you have read the media release and highlighted key sections, you might need to dig deeper 
to answer some of the report questions. For example, in your report sections, you might be asked to find 
statistical data like this. 

DEEPER ANALYSIS6.
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Alcohol health campaign report 1

Write a report about a risky lifestyle 
behaviour, focusing on alcohol use. 
Your report has the same question and 
instructions as the model report on 
overweight and obesity. Use the same 
language features and structures in your 
report on alcohol.

You have read a media release on alcohol use 
and we have done some research for you to 
help you write your report. 

Statistical data 

About drinking alcohol Health outcomes

Government recommendations: 
•	 people under the age at 18 

should not drink any alcohol
•	 Risky levels - more than 4 

standard drinks on a single 
occasion or 2 standard drinks 
a day (for healthy adults) 
(NHMRC 2009).

•	 alcohol causes around 3,000 deaths and 65,000 
hospitalisations every year

•	 harmful to young people’s development, health and 
well-being.

•	 short term harm - accidents, injuries and physical harms
•	 longer term or chronic harm - cancer, alcoholic liver 

cirrhosis and road trauma, as well as emotional and 
social problems

•	 can cause brain damage, learning difficulties, alcohol 
dependence and depression

Percentage of young people 
drinking alcohol at risky levels 
(source AIHW 2014)

18-24 year olds 47%

12-17 year olds 8.7%

total young people 12-24 31%

Percentage of 18-24 year 
olds drinking alcohol at 
risky levels 
(source AIHW 2014)

males 35%

females 26%

Percentage of young 
people drinking alcohol at 
risky levels 
(source AIHW 2014)

2001 47%

2013 31%

(see the website: www.drinkingnightmare.gov.au)
Aim		  : to raise awareness about the negative effects of excessive alcohol consumption
Target		 : teenagers aged 15-17 and young adults aged 18-25 years
Campaign	 : TV and print campaign, also teaching resources and a website (2008-2010) 
Evaluation	 : Government online survey of 8,500 young people and parents
Messages were well understood and remembered.
No evidence of impact on drinking behaviours.

Campaign ‘Don’t turn a night out into a nightmare’
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Answers for teachers

Alcohol use among young Australians

Outline and define 
your chosen lifestyle 
behaviour. 

Drinking alcohol is a risky lifestyle behaviour. The 
government recommends that people under the age at 18 
should not drink any alcohol. Risky levels of drinking occur 
when someone drinks more than 4 standard drinks on a 
single occasion or 2 standard drinks a day (for healthy 
adults) (NHMRC 2009).

Health outcomes
•	 What are the known 

consequences of the 
behaviour?

•	 What impact does it 
have on the person’s 
health / quality of life?

Alcohol-related harm is a major cause of death and illness 
in Australia, causing around 3,000 deaths and 65,000 
hospitalisations every year. Drinking alcohol can be harmful 
to young people’s development and it can have ill-effects 
on health and well-being. Drinking alcohol can cause short 
term harm such as accidents, injuries and physical harms. 
Prolonged use of alcohol can lead to longer term or chronic 
harm including cancer, alcoholic liver cirrhosis and road 
trauma, as well as emotional and social problems. Alcohol 
related damage to the brain has been associated with 
learning difficulties, alcohol dependence and depression.

Statistical data
•	 How common is this 

lifestyle behaviour 
among young 
Australians?

•	 Future trends: Is the 
situation getting 
worse, better or 
plateauing?

Alcohol consumption among young people is very common. 
In 2013, 31% of young people aged 12-24 drank at levels that 
put them at risk of harm. Nearly half of 18-24 year olds drank 
at risky levels. Only 8.7% of 12-17 year olds drank at risky 
levels. More males than females tend to be risky drinkers, 
with 35% of males and 26% of females aged 18-24 drinking at 
risky levels. There is a clear decline in risky drinking among 
all young people from 47% in 2001 to 31% in 2013. However, 
nearly one third of all young people drink at risky levels so 
this is a still a significant health concern. 

Alcohol health campaign report 
Module 3 - Research Reports

This is an example of a report
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Use the information on page 62 and the model report on overweight and obesity on pages 
48-52 to help you to write a research report about alcohol use among young Australians.

Alcohol use among young Australians

Outline and define 
your chosen lifestyle 
behaviour. 

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

Health outcomes

What are the known 
consequences of the 
behaviour? What 
impact does it have on 
the person’s health / 
quality of life?

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

Statistical data

How common is this 
lifestyle behaviour 
among young 
Australians?
Future trends: Is the 
situation getting 
worse, better or 
plateauing?

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

Alcohol health campaign report 2
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Answers for teachers

Existing health promotion 
campaigns
Choose one past or 
present campaign / 
initiative that has tried 
to reduce this lifestyle 
behaviour. 
(TV ad campaigns, 
intervention programs or 
others)

One campaign aimed at stopping risky drinking was the 
National Binge Drinking Campaign: ‘Don’t turn a night 
out into a nightmare’. This was a TV and print campaign 
that ran from 2008-2010 targeting teenagers aged 15-17 
and young adults aged 18-25 years. The campaign was 
designed to encourage teenagers and young adults to 
think about the choices they make about drinking, and 
particularly the possible negative consequences of excessive 
alcohol consumption. The campaign also included teaching 
resources for schools and a website.

Evaluate the impact 
of your chosen health 
promotion campaigns
Has this campaign been 
effective? Why/why not?

The Government’s evaluation of the campaign involved 
online interviews with young people and parents of young 
people. The results show that the message was well received 
and remembered by the target audience. However, there is 
little evidence to show if the campaign had any impact on 
drinking behaviour.

Justified 
recommendations
•	 How do you think 

the campaign could 
be improved to 
reduce your lifestyle 
behaviour? 

•	 Make 
recommendations 
that have the ultimate 
aim of reducing the 
preventable lifestyle 
diseases.

•	 Justify your 
recommendations with 
reasons.

The government should implement a social media campaign 
to raise awareness of the negative impact of binge drinking. 
The ‘drinking nightmare’ concept is a powerful one but the 
choice to use television and print campaigns does not really 
reach young people. Most young people use social media 
while few of them watch free-to-air television. Therefore, 
social media might be the most appropriate way of 
influencing the behaviour of young people. The government 
should use Facebook, Instagram and Twitter to share stories 
of people who avoided risky behaviour and who made better 
choices. This might help to persuade young people that 
it is acceptable to say ‘no’ and not to drink to excess. This 
might be able to influence the attitudes of young people and 
reduce preventable impacts of alcohol.

References Australian Institute of Health and Welfare (AIHW) (2014). Australia’s health 2014. Australia’s health 
series no. 14. Cat. no. AUS 178. Canberra: AIHW.

Department of Health (2013). National Binge Drinking Strategy. Viewed date: 
http://www.alcohol.gov.au/internet/alcohol/publishing.nsf/Content/cli

National Health and Medical Research Council (NHMRC) (2009). Australian guidelines to reduce 
health risks from drinking alcohol. Canberra: NHMRC.

Alcohol health campaign report 
Module 3 - Research Reports

This is an example of a report (continued)
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Continue your report on alcohol using the information from page 62 and the models of 
research reports to help you.

Existing health 
promotion campaigns
Choose one past or 
present campaign / 
initiative that has tried 
to reduce this lifestyle 
behaviour. 
(TV ad campaigns, 
intervention programs 
or others)

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

Evaluate the impact 
of your chosen health 
promotion campaigns
Has this campaign 
been effective? Why/
why not?

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

Justified 
recommendations
•	 How do you think 

the campaign 
could be improved 
to reduce your 
lifestyle behaviour? 

•	 Make 
recommendations 
that have the 
ultimate aim of 
reducing the 
preventable 
lifestyle diseases.

•	 Justify your 
recommendations 
with reasons.

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

References Australian Institute of Health and Welfare (AIHW) (2014). Australia’s health 2014. Australia’s health 
series no. 14. Cat. no. AUS 178. Canberra: AIHW.

Department of Health (2013). National Binge Drinking Strategy. Viewed date: 
http://www.alcohol.gov.au/internet/alcohol/publishing.nsf/Content/cli

National Health and Medical Research Council (NHMRC) (2009). Australian guidelines to reduce 
health risks from drinking alcohol. Canberra: NHMRC.
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Report: Depression 1 Answers for teachers

Answers

Depression leads to many negative feelings and emotions. Depression involves feeling very unhappy 
for a long time.  People experiencing depression can also lack energy and have no interest in daily 
activities. They might also feel worthless and hopeless. In addition, a person experiencing depression 
may feel guilty and worried about feeling depressed, which can make them feel worse.

A person may be depressed if they experience the following signs and symptoms for more than 
two weeks. People who are depressed may sleep a lot or have problems sleeping. They could eat 
more or less than they usually do. Another sign of depression can be withdrawing from friends or 
family and not doing activities that were previously enjoyable or interesting. A person experiencing 
depression may find it difficult or even impossible to do everyday tasks, such as getting out of bed, 
getting dressed and going to school or work.

Treatments for depression involve medication, counselling and lifestyle changes. Medication, such 
as antidepressants, can relieve the severity of depression. Other effective treatments for depression 
include Cognitive Behaviour Therapy, where a clinical psychologist helps to change negative thought 
patterns and behaviour. Counselling can also be helpful for some people. A third treatment involves 
training in self-help strategies for the person who experiences depression, such as learning to relax, 
eat well, keep active and develop healthy sleep routines.

There are ways that you could assist a friend who is experiencing depression. Listening is helpful 
because it shows you are a good friend and you support them. You could encourage the person 
experiencing depression to ask for help from a General Practitioner or counsellor since medical 
professionals have experience with depression. It also might help to go outside and get some exercise 
as being active may help to lift someone’s mood. 

Module 3 - Research Reports
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Report: Depression 1

Depression is a serious condition that 
is experienced by a million Australians 
every year. This page presents a 
research report about depression. Each 
paragraph describes a different aspect 
of depression.

Topic sentences 
(not in order)

Paragraphs

Treatments for 
depression involve 
medication, 
counselling and 
lifestyle changes.

Depression involves feeling very unhappy for a long time.  
People experiencing depression can also lack energy and 
have no interest in daily activities. They might also feel 
worthless and hopeless. In addition, a person experiencing 
depression may feel guilty and worried about feeling 
depressed, which can make them feel worse.

There are ways 
that you could 
assist a friend who 
is experiencing 
depression. 

People who are depressed may sleep a lot or have problems 
sleeping. They could eat more or less than they usually do. 
Another sign of depression can be withdrawing from friends or 
family and not doing activities that were previously enjoyable or 
interesting. A person experiencing depression may find it difficult 
or even impossible to do everyday tasks, such as getting out of 
bed, getting dressed and going to school or work.

Depression leads 
to many negative 
feelings and 
emotions.

Medication, such as antidepressants, can relieve the severity 
of depression. Other effective treatments for depression 
include Cognitive Behaviour Therapy, where a clinical 
psychologist helps to change negative thought patterns and 
behaviour. Counselling can also be helpful for some people. 
A third treatment involves training in self-help strategies for 
the person who experiences depression, such as learning 
to relax, eat well, keep active and develop healthy sleep 
routines.

A person may be 
depressed if they 
experience the 
following signs and 
symptoms for more 
than two weeks.

Listening is helpful because it shows you are a good friend 
and you support them. You could encourage the person 
experiencing depression to ask for help from a General 
Practitioner or counsellor since medical professionals have 
experience with depression. It also might help to go outside 
and get some exercise as being active may help to lift 
someone’s mood. 

The paragraphs are missing topic sentences. Read the topic sentences on the left then 
read the paragraphs. Draw a line to match the topic sentence with the paragraph it 
belongs to. There are more questions about this text on the next page.

A topic sentence is the first sentence of 
a paragraph. It previews the main ideas 
in the paragraph.
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Depression 2 Answers for teachers

Answers

1.   Modal language

3.  Signs and symptoms of depression. Verbs are in bold

4.   Paragraph 3

5.   Paragraph 4 - cause and effect language is in bold and underlined below 

Modal language is underlined

Depression leads to many negative feelings and emotions. 
Depression involves feeling unhappy for a long time, more 
than two weeks.  People experiencing depression can 
also lack energy and have no interest in any activities. 
They might also feel worthless and hopeless. In addition, a 
person experiencing depression may feel guilty and worried 
about feeling depressed, which can make things worse.

A person may be depressed if they experience the following signs and symptoms. People who are 
depressed may sleep a lot or have problems sleeping. They could eat more or less than they usually 
do. Another sign of depression can be withdrawing from friends or family and not doing activities 
that were previously enjoyable or interesting. A person experiencing depression may find it difficult or 
impossible to do everyday tasks, such as getting out of bed, getting dressed and going to school or work.

(Note that verbs include groups of more than one word e.g. could eat, getting dressed. Verb groups 
can include modal verbs e.g. may sleep, can be withdrawing).

There are ways that you could assist a friend who is experiencing depression. Listening is helpful 
because it shows you are a good friend and you support them. You could encourage the person 
experiencing depression to ask for help from a General Practitioner or counsellor since medical 
professionals have experience with depression. It also might help to go outside and get some exercise 
as being active may help to lift someone’s mood. 

2.   In paragraph 1, what wordings describe all the negative feelings associated with depression? 
feeling unhappy, lack energy, have no interest, feel worthless and hopeless, feel guilty and worried. 

Type of treatment Examples of the treatment

medication antidepressants

therapy or counselling Cognitive Behaviour Therapy, where a clinical psychologist helps to 
change negative thought patterns and behaviour 

lifestyle changes training in self-help strategies for the person who experiences depression, 
such as learning to relax, eat well, keep active and develop healthy sleep 
routines

What are the three suggestions for helping someone?
•	 listen						    
•	 encourage them to go to a GP or counsellor
•	 encourage them to exercise

Module 3 - Research Reports

Why did the author use low 
modality for a report about 
depression? 
The author used low modality 
because not every person has 
exactly the same experience of 
depression and the same symptoms, 
so we use low modality to describe  
symptoms they may experience.
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Depression 2

1. Underline the modal language in Paragraph 1 (e.g. may, can, might). Why did the 
author use low modality for a report about depression? 

2. In paragraph 1, what wordings describe all the negative feelings associated 
with depression? 

3. Paragraph 2 describes signs and symptoms of depression. This paragraph describes all 
the things that people who experience depression do and do not do. Circle all the verbs 
(the processes or happenings) in this paragraph.

4. In Paragraph 3, the topic sentence previews three types of treatment for depression. In 
this table, list the three types and then give examples of each type found in 
the paragraph.

5. Paragraph 4 is an explanation paragraph. It explains how to help someone who is 
experiencing depression. Highlight the cause and effect language in this paragraph 
(e.g. because). What are the three suggestions for helping someone?

Read the report about depression on the previous page and follow the instructions.

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Type of treatment Examples of the treatment

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________
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Anxiety Answers for teachers

This is a sample answer for the report about anxiety. 

Paragraph 1
feelings and emotions
Tip: Write a topic 
sentence then write two 
more sentences using the 
points from the box.

Anxiety can cause negative feelings and emotions. People 
experiencing anxiety may feel extremely worried and 
fearful or they may find it hard to stop worrying. They 
could feel nervous about everyday tasks or think about the 
worst things that could happen. 

Paragraph 2
signs and symptoms of 
anxiety
Tip: start with a topic 
sentence and use modal 
language for what may/
might happen.

A person may have anxiety if they experience the following 
symptoms. They may have panic attacks (a rush of fear 
and anxiety with a racing heart, tightening of the chest and 
quick breathing). They could feel tense or dizzy. Physical 
symptoms may include sweating, feeling tired or weak 
and sore muscles. They might have difficulty sleeping and 
doing everyday activities. 

Paragraph 3
treatments for anxiety
Tip: group the treatments 
together in a logical way.

There are four treatments that could help people with 
anxiety. Medication such as anti-depressants might help. 
People experiencing anxiety could also go to counselling 
and Cognitive Behaviour Therapy. Exercise can be useful 
as it gets rid of tension and excess adrenalin. Another 
way of treating anxiety is through slow breathing and 
relaxation.

Paragraph 4
how to help a friend
Tip: use cause and effect 
language to explain how 
your suggestions can 
help.

It is possible to help a friend who is experiencing anxiety. 
You could encourage them to seek help from a medical 
professional because they have experience in treating 
anxiety. If your friend is having a panic attack, you could 
tell them to breath slowly and count backwards from 100 
as this will help to relax them. Another idea is to encourage 
them to exercise because this boosts mood.

Module 3 - Research Reports
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Anxiety

Write a report about Anxiety. Use the report about Depression on the previous pages 
as a model of what you have to do. Use the information in the boxes above and read the 
tips and reminders about how to write a report. 

Anxiety is experienced by around 2 million Australians every year. Read this information about Anxiety.

Feelings and 
emotions

Signs and symptoms of 
anxiety

Treatments for 
anxiety

How to help a friend

extremely worried 
and fearful

cannot stop 
worrying

thinking about the 
worst possibilities 
and things that 
could happen

panic attacks (a rush of fear and 
anxiety, racing heart, tightening 
of the chest, quick breathing)

tension

dizziness

sweating

feeling tired or weak

sore muscles 

difficulty sleeping

finding it difficult to do 
everyday activities 

medical:
anti-depressants

counselling 
and Cognitive 
Behaviour 
Therapy

exercise (gets rid 
of tension and 
excess adrenalin)

slow breathing 
and relaxation

encourage them to 
seek help from a 
medical professional

if they are having 
a panic attack, 
encourage them to 
breathe slowly and 
count backwards 
from 100 to 1

encourage them to 
exercise

Paragraph 1:
feelings and emotions
Tip: Write a topic 
sentence then write two 
more sentences using the 
points from the box.

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________

Paragraph 2:
signs and symptoms of 
anxiety
Tip: start with a topic 
sentence and use modal 
language for what may/
might happen.

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________

Paragraph 3:
treatments for anxiety
Tip: group the treatments 
together in a logical way.

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________

Paragraph 4:
how to help a friend
Tip: use cause and effect 
language to explain how 
your suggestions can 
help.

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
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Explanations Answers for teachers

What is explaining?
Explaining is central to PDHPE. The key idea of the subject is that students learn about the 
influences on health and well being, as well as actions that can improve or damage health and 
wellbeing. Nearly every strand of the curriculum examines the interplay between causes and 
effects, including influences, factors, reasons and causes, as well as consequences, impacts and 
outcomes. 
	
For this reason, one of the most useful literacy teaching strategies for this subject is teaching 
students how to explain and, to do this, they need to know how to use a range of cause and 
effect language. 

We recommend that teachers explicitly teach how to talk about and write about cause and 
effect. The table below shows that cause and effect meanings can be created in several ways.  
We do not suggest you teach this all at once. Instead, this information is for your reference.

Fact Sheet 2 on page 160 has a master list of cause and effect language for PDHPE.  You might 
like to display it in your classroom or make a poster out of it. 

Sources:
WHO (2016) Reducing the impact of marketing of foods and non-alcoholic beverages on children. 
www.who.int/elent/titles/food_marketing_children

Module 4 - Explanations

conjunctions because The student had low self-esteem because she was being bullied.

preposition 
phrase

due to The student had low self-esteem due to bullying.

verb or verb 
group

caused Bullying caused the student’s low self-esteem. or 
The student’s low self-esteem was caused by bullying.

noun cause The cause of low self-esteem was bullying.

text connective therefore The student was being bullied. Therefore she had low self-
esteem. 

Cause and effect relationships can be shown in different ways
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Explanations

An explanation shows us how or why 
something happens. Explanations 
use cause and effect language. 
This example explains how fast food 
marketing impacts on young people.

General 
statement

Identify what 
is being 

explained

The World Health Organisation (WHO) has stated that advertising of 
fast foods is a probable cause of childhood obesity and adverse health 
outcomes for young people*. Fast food and beverage companies target 
children and young people in a range of ways so that they influence 
buying behaviour.

The issue 
to be 

explained 
is identified 

and 
factors are 
previewed

Cause 
and effect 
language 
is used         

(in bold)
 

Topic 
sentences 

preview the 
main ideas 

in each 
paragraph. 

Topic 
sentences 

are 
underlined

Explanation
 

Explanation 1: 
use of positive 

emotions 

Television and radio advertising tried to make fast food seem positive 
and aspirational. Idealised images and happy emotions are shown in 
order to associate fast food with fun, humour, happiness, success, 
winning and popularity. For this reason, people start to feel that 
buying fast food will make them happier or younger or more attractive. 

Explanation 2:
production 
techniques

Advertising production techniques are designed in order to make 
brands memorable. Catchy jingles and songs lead to brand recall, while 
bright colours and fast pacing of advertisements help to attract young 
viewers. Advertisements are repeated many times because this makes 
someone more likely to buy. 

Explanation 3:
 celebrity 

endorsements

Advertisers often use celebrity endorsements to sell products. 
Advertisers use endorsement because they want to relate food or drink 
with the popularity and glamour of a famous person, such as a sports 
star or actor. Young people are persuaded to buy the food since they 
want to be like the celebrity.

Explanation 4:
explaining 

sponsorship

Other techniques include sponsorship of sporting events. Sponsorship 
leads to the impression that the fast food is healthy, such as when 
McDonalds sponsors Little Athletics or when KFC sponsors Cricket 
Australia. This persuades communities that the fast food is actually 
healthy.

Conclusion
Summary 

of the main 
explanations

(optional)

Strategies used by fast food advertisers are designed so children 
and young people will eat more fast food. The images, people 
and techniques used in the advertisement contribute to making 
the advertisements persuasive. Consequently, the World Health 
Organisation is concerned about the impact of advertising on the 
health of children and young people

How fast food marketers target children and young people

•	 Technical terms are used for the topic 
(eg. obesity, health outcomes, jingles).

•	 A topic sentence previews the main 
information in each paragraph.

•	 Factors being explained are grouped together.
•	 Cause and effect language is used including 

conjunctions (e.g. because), verbs (e.g. cause, 
lead to), nouns (outcome), text connectives 
(e.g. as a result).

Language features of explanations



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works 75

Interpreting questions and instructions for explaining Answers for teachers

How does the health issue of obesity impact on young people?

Describe strategies to access and assess health information.

What are the reasons that many people enjoy physical activity?

Explain the problems faced by some young people in attempting to access health services.

Outline the implications of a high fat diet for long term health.

Why is respecting diversity important for positive relationships?

How can you show respect in your relationships with your friends?

Identify the impacts of drug taking on a young person’s short term and long term health.

What factors influence the health behaviours of young people?

Why can goal-setting assist young people in improving physical fitness?

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

Answers

how 			   impact		  strategies		  reasons		  explain	
implications		 why			   how			   impacts		  factors
influence		  why

Answers

Module 4 - Explanations

Some students are confused by questions 
and instructions and are not sure what kind 
of answer is required. This activity helps 
students to identify key words in questions 
and instructions for explaining.

However, one of these words on its own is 
not enough to guarantee an explanation 
answer. Students must read the entire 
question or instruction to ensure that an 
explanation is needed.

Please refer to Module 1 of this book for more information about how to answer a question or 
instruction and how to identify the purpose of a question or instruction.

There are plenty of activities to help build students’ understand of cause and effect language in 
Book 1. Please check the contents list for cause and effect activities.
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Interpreting questions and instructions for explaining
Explaining means to show how or why 
something happens. Explaining involves:
•	 causes (reasons, factors, motivations, 

rationale, influences) 
•	 effects (outcomes, results, 

consequences). 
It is important that you can identify the 
parts of a question or instruction that 
mean you have to explain. 

Make sure you read the entire question to 
make sure that an explanation is needed.

please make sure that you always read the entire question or instruction.

Here are some wordings that you might find in questions that can indicate that you need to 
explain in your answer or response. 

explain	 how		  why		  causes			  influences		  factors
	 effects		 outcomes		  impacts	 implications		  consequences
		  give reasons		  provide strategies		  identify rationale

Read these questions and instructions. They all require an explanation answer. Underline 
the wordings in the question that indicate that an explanation is needed. You may have 
to underline more than one wording in each question.

How does the health issue of obesity impact on young people?
Describe strategies to access and assess health information.
What are the reasons that many people enjoy physical activity?
Explain the problems faced by some young people in attempting to access health 
services.
Outline the implications of a high fat diet for long term health.
Why is respecting diversity important for positive relationships?
How can you show respect in your relationships with your friends?
Identify the impacts of drug taking on a young person’s short term and long term 
health.
What factors influence the health behaviours of young people?
Why can goal-setting assist young people in improving physical fitness?

1.
2.
3.
4.

5.
6.
7.
8.

9.
10.

Parts of a question or instruction that mean you need to explain

Copy all the cause and effect wordings you have underlined into the box below.
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Types of explanations Answers for teachers

Answers

unhappiness at home

low 
self-esteem

poor academic performance

stressful life events

bullying

feelings of isolation

depression

not wanting to go to school

Module 4 - Explanations

Graphic organisers and diagrams are powerful ways of 
organising ideas. The diagrams on this page show how 
explanations can be about causes or about effects. The arrows 
show cause and effect relationships. When explaining these 
diagrams, you could show how we can use verbs to explain:

e.g. Unhappiness at home causes low self-esteem.
e.g. Unhappiness at home leads to low self-esteem.

Giving students the language tools to express ideas can 
help them to demonstrate their higher-order thinking skills. 
Teachers often find that students ‘know their stuff’ but find it 
hard to express them in writing. If students learn the cause and 
effect language in this book, they will be more able to explain 
effectively.

In the diagram above, arrows show 
cause relationships. The arrows 
above are similar to using verbs: 
leads to, causes e.g. unhappiness at 
home causes low self-esteem.

In the diagram below, these arrows also 
show effect relationships. 
e.g bullying leads to feelings of isolation
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Types of explanations

Explanations show how or why something happened or 
happens. There are two types of explanations commonly 
found in PDHPE: 
•	 a factorial explanation 
•	 a consequential explanation.  

Factorial explanation 
explains the causes or reasons 
or factors that lead to a 
phenomenon (or thing)

e.g. Explain the reasons for low 
self-esteem.

Cause, reason or factor 1

thing being 
explainedCause, reason or factor 2

Cause, reason or factor 3

What do the arrows mean?
The arrows link a cause to an effect. 

Think of three possible causes or reasons for low self-esteem and write them in 
these boxes:

Think of three possible effects or outcomes of bullying on a target or victim and write 
them in these boxes:

low 
self-esteem

Consequential explanation
explains the effects or impacts or 
outcomes

e.g. Explain the effects of bullying.

thing 
being 
explained

Effect, impact or outcome 1

Effect, impact or outcome 2

Effect, impact or outcome 3

bullying
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Influences on a healthy body image for young people Answers for teachers

Positive self talk can also influence a healthy body image. Negative thoughts can cause low 

self-esteem so we should notice negative thoughts and try to change them to positive thoughts. 

Positive self-talk such as ‘I look and feel great today’ or ‘My body has lots of energy’ may have the 

outcome of improving confidence and well-being.

Example paragraph

positive role models

healthy body imagerespecting what your body can do

questioning messages in the media

Module 4 - Factorial Explanations

Answers

Prepare students to write a paragraph

To help students to get ready to write a paragraph, discuss it with them first. The explanation 
on this page covers three factors: positive role models, respecting what your body can do, 
and questioning media messages. There is also another factor that is not mentioned in the 
explanation - positive self talk. Positive self-talk is the little voice inside our heads. There is a 
page on positive self talk in Book 1 page 1. It’s so important that we made it the first page of 
our book. You might like to give this page to students as a follow-up activity for the work on 
this page.

Here are some teaching suggestions for 
how to teach students about the features 
of a factorial explanation.

1. Tell the students about the field of the 
text. The topic is a healthy body image and 
this model text will show the influences or 
factors that lead to positive feelings about 
your own body.

2. Display the text and give each student a 
copy of the model text. 

3. Read the text to the students.

4. Go through the language features listed 
above the model. 

5. Then move on to the activities.
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Influences on a healthy body image for young people

Summarise this explanation above by writing one factor in each of the boxes below. 

_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________

Write a short 
paragraph about 
another influence 
on healthy body 
image: positive 
self talk.

General 
statement
Identify 
phenomenon 
to be 
explained

A healthy body image means being comfortable with how you look 
and feeling good about yourself. Influences on healthy body image 
include positive role models, respecting your body, questioning 
media messages and using positive self talk. 

Topic 
sentences 
preview each 
paragraph 
(underlined).

Each factor  
has its own 
paragraph.

Cause 
and effect 
language is in 
bold. 

Factors
Factor 1: 
positive role 
models

Positive role models can contribute to a healthy body image. 
Positive role models might include real people of all shapes and 
sizes, relatives and friends, who are happy with how they look. 
Real life role models are important because they can show us that 
everybody is different. For this reason, we can celebrate diversity 
and individuality.

Factor 2: 
respecting 
what your 
body can do

Another influence on positive body image involves respecting 
what your body can do. Each body is amazing and can move, 
jump, run and dance, as well as keep us healthy. Respecting our 
body can lead to positive feelings about our body’s abilities.

Factor 3: 
question 
media 
messages  

Questioning messages in the media enables a more realistic 
view of body image. Since photos of celebrities are often photo-
shopped, their images are not realistic. Often, celebrities spend 
many hours preparing to be photographed, so this is also 
unrealistic. Therefore, it is important to be suspicious of all media 
photographs and to avoid unrealistic images. 

causes/factors/influences

healthy 
body image

Factorial explanations explain the causes 
or reasons for a phenomenon. This factorial 
explanation explains influences on a 
healthy body image for young people. The 
phenomenon (thing being explained) is a 
healthy body image.

Factorial explanations 

Influences on a healthy body image 
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Explain influences on feelings Answers for teachers

Home life If there are stressful events at home, I might not be in a good mood. Having 
arguments with my brother can cause me to be upset with my friends.

Sleep One factor that influences my feelings is sleep. If I have not had enough sleep, I can 
be irritable and lack in concentration. This can impact on my mood and make me 
unhappy. A good sleep leads to happy and relaxed feelings and energy during the 
day.

Arguments 
with friends

Conflict with friends has a negative effect on my feelings because it makes me feel 
stressed and unhappy. After an argument, I find it hard to concentrate. I try to resolve 
the issue so I can be relaxed in social situations with my friends.

Disappointing results at school: Doing well at school is important to me so tests can be stressful. If 
my test results are disappointing, I can find it depressing and I can have low self-esteem. 

Consequently, I might have to use positive self-talk to recover, so that I can be resilient and try harder 

next time.

Example paragraph

Answers - cause and effect language is underlined.

home life

feelings

sleep

arguments with friends

disappointing results at school

Module 4 - Factorial Explanations

The text on the student page is inspired by 
the student work samples in the Australian 
Curriculum portfolios for Year 7 and 8. 
This text is a personal reflection but it 
still shows many features of a factorial 
explanation.  

Answers
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Explain influences on feelings

Home life If there are stressful events at home, I might not be in a good mood. Having 
arguments with my brother can cause me to be upset with my friends.

Sleep One factor that influences my feelings is sleep. If I have not had enough sleep, 
I can be irritable and lack in concentration. This can impact on my mood and 
make me unhappy. A good sleep leads to happy and relaxed feelings and 
energy during the day.

Arguments 
with friends

Conflict with friends has a negative effect on my feelings because it makes me 
feel stressed and unhappy. After an argument, I find it hard to concentrate. I 
try to resolve the issue so I can be relaxed in social situations with my friends.

What impacts on and changes your feelings and the way you interact with others?

Find examples of cause and effect language in the text above and underline them.
What are three factors explained in this text that impact on feelings? Write them in 
the boxes below.
One box is empty. Think of another factor that influences your feelings and write it in 
the final box.

1.
2.

3.

feelings

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

Write a short 
paragraph about 
how the fourth 
factor influences 
your feelings.

The text on this page is a personal 
response by a student who is explaining 
the influences on his or her feelings. Even 
though the response is personal and 
reflective, it is still a factorial explanation. 
Read the text then do the activities below.
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Contextual factors that influence health behaviours Answers for teachers

1. Having permanent housing 
affects health

since having somewhere to live promotes stability 
and connections within a community. 

2. Higher levels of education 
improve health as

qualified people have more chance of 
obtaining a high income job.

3. Cultural attitudes to body 
shape can impact health

because some cultural groups may encourage large 
body types and overeating, leading to obesity

4. Traditional foods can 
affect health

since
some foods might be high in fat and sugar.

5. Unemployment leads to 
poor health

as unemployed people have more stress and 
less money for health services.

6. Higher incomes are 
associated with 
better health

because
wealthier people tend to access health 
services and have a better diet and 
less stress.

Examples of possible answers

Social factors

Cultural factors

Economic factors

Module 4 - Factorial Explanations

The content on this page is quite abstract. Contextual factors are core concepts in the 
Australian Curriculum for PDHPE so it is important for students to understand them. The 
teaching ideas on this page might help students come to grips with these complex ideas. 
These concrete examples may help explain the concepts to students.

Social factors - example Cultural factors  - example Economic factors  - example

People without regular housing 
move all the time so they do not 
have a regular GP. If they have 
a health problem, they may not 
know where to go for help. If they 
change GPs all the time, their 
medical history may not be taken 
into consideration, so their past 
conditions may not be known. As 
a result, health problems may not 
be treated.

Some cultures have a firm 
belief in home remedies so 
some people may not take 
medication prescribed by a 
doctor. This could negatively 
impact on their health.

Someone hurts their back and 
needs an operation. The waiting 
list for surgery in a public 
hospital is one year. The person 
cannot afford private health 
insurance so they have to wait. 
While they wait, they are unable 
to work, causing them financial 
stress. 
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Contextual factors that influence health behaviours

Contextual factors can influence the health and health behaviours of individuals and 
communities. On this page, you will learn to explain three types of factors that impact on health: 
social factors, cultural factors and economic factors.

Social factors Cultural factors Economic factors 

involve the relationships 
between individuals, 
communities and society, 
including:

•	 levels of social support 
•	 family and community ties 
•	 housing 
•	 levels of education 
•	 employment.

relate to attitudes, beliefs, habits 
and practices within ethnic and 
cultural groups. Cultural norms 
and expectations include:

•	 beliefs about typical body 
shape

•	 attitudes to food
•	 types of foods eaten
•	 the ways that people access    

health services.

involve levels of income and 
employment in a community 
or household. 
Higher incomes are 
associated with better 
health outcomes. In contrast, 
low levels of income or 
unemployment lead to 
poverty, low self-esteem, 
mental health issues and less 
access to health services.

Write sentences that explain the factors that influence health behaviours. Write 
conjunctions (because, so, since, as) in the arrows to link cause and effect. 

e.g. Strong community ties 
impact health

because people with strong relationships can gain 
support from friends and relatives.

1. Permanent housing affects 
health

since _____________________________________
_____________________________________

2. ____________________
____________________

_____________________________________
_____________________________________

3. Cultural attitudes to body 
shape can impact health

____________________________________
____________________________________

4. ____________________
____________________

____________________________________
____________________________________

5. Unemployment leads to poor 
health

____________________________________
____________________________________

6. _______________________
_______________________

____________________________________
____________________________________

Social factors

Cultural factors

Economic factors
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Why young people could have different energy requirements Answers for teachers

Young people need energy for body processes and functioning, 
as well as to use muscles and to grow. The main sources of 
energy are proteins and fats. Different young people could 
have different energy requirements for a variety of reasons. The 
first factor is the amount of energy expended through physical 
activity. Burning more energy through physical activity leads to 
higher energy needs, so a more active child needs more energy. 
In contrast, a sedentary lifestyle (not moving) results in lower 
energy requirements. Another consideration is growth. Rapid 
growth during puberty generates higher energy needs. For this 
reason, adolescents tend to need more food to support their 
growth. Body size and shape are also factors that influence 
energy requirements. For example, someone who is tall with 
a large frame needs more energy than a shorter, smaller-sized 
person. Gender also affects energy requirements. For example, 
15 year old boys required 3800 kilojoules per day compared with 
3500 kilojoules for girls*. Age is yet another factor that impacts 
energy requirements because younger children need less energy 
than older children.

*NHMRC (2016) Dietary Energy. https://www.nrv.gov.au/dietary-energy

Answers

Tim and Tina are 15 years old. Explain why Tim and Tina may have different energy 
requirements. Use cause and effect language. 

Explain why different young people could have different energy requirements

One factor that will impact on Tim and Tina’s energy needs is the level of physical activity. If they 
do more activity, they will need more energy. If Tim or Tina are experiencing a growth spurt, 
they will need more energy. Their current body size and shape is a consideration for energy since 
bigger and taller people need more energy. Gender impacts on energy because boys need more 
energy than girls. 

level of physical activity

energy
require-
ments

amount of growth

body size and shape

gender

age

Module 4 - Factorial Explanations

Answers
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Why young people could have different energy requirements
Cause and effect can be shown in language in different ways including nouns and verbs. 

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Tim and Tina are 15 years old. Explain why Tim and Tina may have different energy 
requirements. Use cause and effect language. 

Fill in this diagram showing 5 factors or causes that impact on energy requirements.

Read this paragraph. Find and underline cause and effect 
language.

Explain why different young people 
could have different energy requirements

Young people need energy for body processes and functioning, 
as well as to use muscles and to grow. The main sources of 
energy are proteins and fats. Different young people could have 
different energy requirements for a variety of reasons. The first 
factor is the amount of energy expended through physical activity. 
Burning more energy through physical activity leads to higher 
energy needs, so a more active child needs more energy. In 
contrast, a sedentary lifestyle (not moving) results in lower energy 
requirements. Another consideration is growth. Rapid growth 
during puberty generates higher energy needs. For this reason, 
adolescents tend to need more food to support their growth. Body 
size and shape are also factors that influence energy requirements. 
For example, someone who is tall with a large frame needs more 
energy than a shorter, smaller-sized person. Gender also affects 
energy requirements. For example, 15 year old boys required 3800 
kilojoules per day compared with 3500 kilojoules for girls*. Age 
is yet another factor that impacts energy requirements because 
younger children need less energy than older children.

*NHMRC (2016) Dietary Energy. https://www.nrv.gov.au/dietary-energy

energy
require-
ments

Nouns
show who or what is involved. 

Nouns for showing causes:

	 cause    factor	
influence

consideration 
reason

Verbs
show what is happening. 

Verbs for showing cause and effect:

causes, leads to, results in, contributes to, creates, gives rise to, 
generates, means, brings about, affects, influences, enables, impacts

Verb groups contain more than one word e.g. brings about
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Risk factors for Type 2 diabetes Answers for teachers

Factors that you were born with 
or cannot control

Factors that you can control 
or lifestyle factors

family history of diabetes (genetic factors) being overweight

being older (over 55 years of age) smoking tobacco daily

being over 35 and from certain cultural groups 
(Aboriginal or Torres Strait Islander, Pacific 
Island, Indian or Chinese)

not eating enough fruit, vegetables or other 
healthy foods

sedentary lifestyle (not exercising)

Module 4 - Factorial Explanations

Ideas for how to reduce the risk of Type 2 diabetes.

Ideas should involve lifestyle factors as there is nothing we can do about genetic factors 
and we cannot prevent ageing. Therefore, ideas for reducing risk should address the four 
lifestyle factors: strategies for reducing overweight and obesity, stopping smoking, eating a 
healthy diet and exercising. These lifestyle factors are even more important if a person has 
genetic and cultural risk factors and if they are older.

Answers

The activities on this page will help students prepare to write a factorial explanation about 
the risk factors for Type 2 diabetes. This is continued on the next page.
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Risk factors for Type 2 diabetes

Type 2 diabetes is a growing health problem in 
Australia. An estimated 1 million Australians have 
Type 2 diabetes 1. Type 2 diabetes is a condition 
where the body loses the ability to produce insulin 
in the pancreas. Insulin allows your body to turn 
glucose (sugar) into energy. People with Type 2 
diabetes cannot convert glucose to energy, leading 
to complications including heart disease, stroke, 
kidney damage, blindness, loss of circulation and 
even limb amputations. There is no cure for Type 
2 diabetes, but the condition can be managed 
with medication and diet. The diagram below 
shows some of the risk factors or causes of Type 2 
diabetes2.

1 ABS (2015) 4364.0.55.001 - National Health Survey: First Results, 2014-15. www.abs.gov.au/ausstats
2 Diabetes Australia (2015). Causes of Type 2 Diabetes. https://www.diabetesaustralia.com.au/type-2-diabetes

family history of diabetes (genetic factors)

Type 2 
diabetes

being overweight

being older (over 55 years of age)

smoking tobacco daily

not eating enough fruit, vegetables or other healthy foods

sedentary lifestyle (not exercising)

being over 35 and from certain cultural groups (Aboriginal or Torres 
Strait Islander, Pacific Island, Indian or Chinese)

Arrange these factors into two categories

Look at the lifestyle factors you have 
written in the box above. Use this 
information to think of some ideas for 
how to reduce the risk of Type 2 diabetes. 
Write your ideas in the box on the right.

Factors that you were born with 
or cannot control

Factors that you can control or 
lifestyle factors

__________________________________
__________________________________
__________________________________
__________________________________
__________________________________

__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
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Risk factors for Type 2 diabetes Answers for teachers

General Statement
Define Type 2 diabetes. 
Introduce the main risk 
factors that will be explained.

Type 2 diabetes is a growing problem in Australia. Type 2 diabetes is 
a condition where the body loses the ability to produce insulin. Insulin 
allows your body to turn glucose into energy. Without the ability to 
process insulin, there are many negative consequences including 
heart disease, stroke, kidney damage and other problems. Risk 
factors for Type 2 diabetes include genetic and age-related factors 
beyond a person’s control as well as 
lifestyle factors.

Risk factors 1
(factors that are beyond your 
control)
Write a topic sentence to 
preview your main ideas.
Use cause and effect 
language.

Some risk factors for Type 2 diabetes are genetic and age related 
so they are beyond an individual’s control. Risk is higher if you have 
a family history of diabetes or if you are over 35 and from certain 
cultural groups (Aboriginal or Torres Strait Islander, Pacific Islander, 
Indian or Chinese). Also, if someone is older than 55 years of age, 
they are more likely to develop Type 2 diabetes.

Risk factors  2
(factors that you can control) 
Write a topic sentence to 
preview the main ideas. 
Cause and effect language is in 
bold.

Lifestyle factors also impact the risk of developing Type 2 diabetes. 
These factors can be controlled by individuals. Being overweight 
can lead to Type 2 diabetes. If a person does not eat a healthy diet 
including fruit and vegetables, they can also develop the condition.  
Another reason some people develop Type 2 diabetes is that they 
smoke tobacco daily. Exercise is also a consideration as people who 
have a sedentary lifestyle are more likely to develop Type 2 diabetes.

Reducing risk factors
Suggest strategies a young 
person can do to reduce the 
risk of developing Type 2 
diabetes

For these reasons, young people should be aware of risk factors and 
take action to create a healthy lifestyle.  Young people can maintain a 
healthy weight because this lowers the risk of Type 2 diabetes.  They 
should eat fruit and vegetables every day and also exercise regularly 
so that they reduce their risk of developing Type 2 diabetes. They 
should avoid smoking since tobacco is a risk factor too. If a young 
person’s cultural or genetic background makes them higher risk for 
Type 2 diabetes, they should take extra precautions and have regular 
health checks.

Conclusion
Summarise the main risk 
factors

In summary, Type 2 diabetes is a major health concern for 
Australia. Some risk factors are out of a person’s control, however 
there are lifestyle factors that could lead to Type 2 diabetes.  By 
understanding these factors and developing a healthy lifestyle, 
young people can avoid developing Type 2 diabetes.

Possible answer

Module 4 - Factorial Explanations
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Risk factors for Type 2 diabetes

General 
Statement
Define Type 
2 diabetes. 
Introduce the main 
risk factors that 
will be explained.

____________________________________________________________

____________________________________________________________

____________________________________________________________

___________________________________________________________

___________________________________________________________

____________________________________________________________

Risk factors 1
(factors that are 
beyond your 
control)
Write a topic 
sentence to 
preview your 
main ideas. Use 
cause and effect 
language.

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

___________________________________________________________

Risk factors  2
(factors that you 
can control) 
Write a topic 
sentence to 
preview the 
main ideas. Use 
cause and effect 
language.

____________________________________________________________

____________________________________________________________

____________________________________________________________

___________________________________________________________

___________________________________________________________

____________________________________________________________

____________________________________________________________

Reducing risk 
factors
Suggest strategies 
a young person 
can do to reduce 
the risk of 
developing Type 2 
diabetes

____________________________________________________________

____________________________________________________________

____________________________________________________________

___________________________________________________________

___________________________________________________________

____________________________________________________________

__________________________________________________________

Conclusion
Summarise the 
main risk factors

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

___________________________________________________________

Write a factorial explanation about risk factors for Type 2 diabetes. Use the information 
on the previous page to help you and look at the suggestions to help you write. 
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Negative effects of social media Answers for teachers

Cause and effect language is in bold. Topic sentences are underlined.

Identify phenomenon 
to be explained. 
Preview the 
consequences

Recent research has highlighted a variety of negative effects of 
social media on young people. Consequences include anxiety, 
cyberbullying and loss of sleep.

Research shows that social media can result in feelings of 
inadequacy and anxiety for young people (McDool et al 2016). Use 
of Instagram, Snapchat, Facebook and Twitter has a negative impact 
because adolescents compare themselves with ‘perfect’ images 
online and they feel inadequate if they do not have enough online 
friends. As a result, social media can lead to feelings of depression, 
loneliness and poor self-esteem. 

Cyberbullying has also become a pressing problem. Due to social 
media, between 6% - 40% of young people experience bullying 
online (Australian Government 2014). As social media is never turned 
off, targets of bullying cannot take a break from harassment, leading 
to lack of confidence, depression and anxiety. 

Another negative impact of social media involves lack of sleep. This 
is because many teenagers use social media in the evenings instead 
of going to sleep. Since teenagers need 9-10 hours of sleep per night 
(Victorian Government 2014), late-night use of social media reduces 
sleep time. This contributes to tiredness, lack of concentration and 
poor academic performance.

Consequence 1: feelings 
of inadequacy and 
anxiety

Consequence 2: 
cyberbullying

Consequence 3: loss of 
sleep 

Sources:
McDool, E., Powell, P. Roberts, J. & Taylor, K (2016) Social Media Use and Children’s Wellbeing. IZA Discussion Paper No. 10412. 
Available at SSRN: https://ssrn.com/abstract=2886783. 
Victorian Government (2014). Teenagers and sleep. https://www.betterhealth.vic.gov.au/health/healthyliving/teenagers-and-sleep
Australian Government Department of Communications (2014) Research on youth exposure to, and management of, cyberbullying incidents in Australia. 
https://www.communications.gov.au/sites/g/files/net301/f/Cyberbullying_Research_Report_-_Synthesis.pdf

Module 4 - Consequential Explanations
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Negative effects of social media

Read this consequential explanation about the negative effects of social media on 
young people.

Fill in this diagram to show the consequences explained in this explanation.

Consequential explanation
A consequential explanation explains 
consequences or effects or outcomes of 
something. This explanation is about the negative 
effects of social media

Identify 
phenomenon to 
be explained. 
Preview the 
consequences or 
effects.

Recent research has highlighted a variety of negative effects of 
social media on young people. Consequences include anxiety, 
cyberbullying and loss of sleep.

Consequences 
Consequence 1:
feelings of 
inadequacy 
and anxiety

Research shows that social media can result in feelings of 
inadequacy and anxiety for young people (McDool et al 2016). Use 
of Instagram, Snapchat, Facebook and Twitter has a negative impact 
because adolescents compare themselves with ‘perfect’ images 
online and they feel inadequate if they do not have enough online 
friends. As a result, social media can lead to feelings of depression, 
loneliness and poor self-esteem. 

Consequence 2: 
cyberbullying

Cyberbullying has also become a pressing problem. Due to social 
media, between 6% - 40% of young people experience bullying 
online (Australian Government 2014). As social media is never turned 
off, targets of bullying cannot take a break from harassment, leading 
to lack of confidence, depression and anxiety. 

Consequence 3: 
loss of sleep 

Another negative impact of social media involves lack of sleep. This 
is because many teenagers use social media in the evenings instead 
of going to sleep. Since teenagers need 9-10 hours of sleep per night 
(Victorian Government 2014), late-night use of social media reduces 
sleep time. This contributes to tiredness, lack of concentration and 
poor academic performance.

Underline all the cause and effect language in the explanation above. Underline the topic 
sentences in each paragraph.

social 
media
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Effects of discrimination Answers for teachers

Draw a line to match each effect with who it impacts on: individuals or society

Effects of discrimination Who it impacts on

can cause stress and isolation

individuals

society may be divided and conflicted

there may be a lack of diversity 

can create health problems and mental health issues

health care costs and welfare costs may increase

can lead to risk taking behaviour such as using drugs and alcohol

society as a whole

may have less access to education and higher paying jobs

some groups may become marginalised resulting in entrenched 
disadvantage and intergenerational poverty

may have unequal access to health services such as medical care, 
leading to reduced life expectancy

Module 4 - Consequential Explanations

This activity aims to build student understanding of impacts of discrimination. It also builds 
student’s understanding of abstract ideas (e.g. lack of diversity) and what they mean. This 
matching activity will help students prepare to write consequential explanation sentences 
on the next page. They will group their ideas under the headings of ‘impacts on individuals’ 
and ‘impacts on society as a whole’.

There is another activity related to this topic on pages 25-26 (types of discrimination).
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Effects of discrimination

There are many types of discrimination including:
•	 racial discrimination (against people from 

particular cultural backgrounds or language 
groups)

•	 levels of ability discrimination (against 
people with disabilities)

•	 sex and gender discrimination (against 
people because they are male or female 
or transgender or because of their sexual 
preferences). 

Draw a line to match each effect with who the effect impacts: individuals or society

Effects of discrimination Who it impacts on

can cause stress and isolation

individuals

society may be divided and conflicted

there may be a lack of diversity 

can create health problems and mental 
health issues

health care costs and welfare costs may 
increase

can lead to risk taking behaviour such as 
using drugs and alcohol

society as a whole

may have less access to education and 
higher paying jobs

some groups may become marginalised 
resulting in entrenched disadvantage and 
intergenerational poverty

may have unequal access to health 
services such as medical care, leading to 
reduced life expectancy

Here are some words you might find tricky in the next activity

entrenched
means hard to change; 
a ‘trench’ is a long, narrow ditch

intergenerational
means continuing from generation to 
generation 
(e.g. grandfather to father to son)
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Effects of discrimination on individuals and society Answers for teachers

1. Individuals may develop mental health 
problems and as a result

they may be unable 
to work.

2. Individuals may participate in risk taking 
behaviour

since they are angry and upset 
about discrimination.

3. People may have unequal access to health 
services and medical care

and for 
that reason

they may have reduced 
life expectancy.

4. Individuals may have less access to higher 
paid jobs and education

so
they may live in poverty 
all their lives.

5. Discrimination may cause stress and 
isolation 

and because of 
this

individuals may develop 
health problems.

5. Some groups might become 
marginalised and disadvantaged so

generations of people may experience 
poverty and poor health.

6. There may be a lack 
of diversity

and as 
a result

the talents and contributions of all 
Australians may not be appreciated.

7. Health care costs and welfare 
costs may increase

as
more people are unemployed and 
on welfare.

Effects of discrimination on individuals 

Effects of discrimination on society 

Module 4 - Consequential Explanations

Sentence activities on this page require students 
to think about the consequences or outcomes 
or impacts of discrimination. The activity on 
the previous page helps students to think this 
through and link the causes with the effects. The 
conjunctions in the box on the student page are for 
effects or outcomes.
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Effects of discrimination on individuals and society

Use the ideas from the previous page to write 
sentences about the effects of discrimination on 
individuals and society. 

Read each sentence starter.
Choose a cause and effect conjunction from the box and 
write it in the arrow. 
Finish each sentence by explaining why disadvantage is a 
problem and how it affects people and society.  You will 
have to use your own ideas to finish the sentences.

1.
2.

3.

Cause and effect conjunctions
since  
as   
so

because  
and as a result
and because of this

and for that reason
and due to this

therefore
consequently

Effects of discrimination on individuals 

Effects of discrimination on society 

1. Individuals may develop 
mental health problems and as a result _____________________________________

_____________________________________

2.
_______________________
_______________________

_____________________________________
_____________________________________

3.
_______________________
_______________________

_____________________________________
____________________________________

4.
_______________________
_______________________

_____________________________________
_____________________________________

5.
_______________________
_______________________

_____________________________________
_____________________________________

5.
Some groups might 
become marginalised and 
disadvantaged

so
_____________________________________
_____________________________________

6.
_______________________
_______________________

_____________________________________
____________________________________

7.
_______________________
_______________________

_____________________________________
_____________________________________
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Effects of discrimination Answers for teachers

Possible answer. Cause and effect language is underlined.

General Statement
Define the phenomenon 
to be explained. 
Introduce the main 
consequences or 
effects.

There are many types of discrimination endured by people, 
including racial discrimination, levels of ability discrimination, 
sex and gender discrimination, homophobia and transphobia. 
Discrimination has many negative effects on individuals and on 
society as a whole. 

Effects on individuals
Use cause and effect 
language.

Individuals who experience discrimination suffer from a variety 
of negative consequences. One impact of discrimination is 
stress and isolation, which can lead to mental health problems 
and depression. Discrimination can also cause individuals to 
turn to risk taking behaviour such as drug and alcohol abuse 
because individuals are depressed and isolated. Individuals 
who are discriminated against may have unequal access 
to health services, and as a result, they may have reduced 
life expectancy. Less access to education and employment 
opportunities also contributes to poverty and disadvantage.

Effects on society
Use cause and effect 
language.

Society as a whole suffers from negative consequences of 
discrimination. Due to the marginalisation of some groups, 
society can become divided and conflicted.  Over time, groups 
may experienced entrenched disadvantage which causes many 
generations to suffer from poverty. There may be a lack of 
diversity in society as a variety of talents and contributions are 
not valued. Consequently, health care costs and welfare costs 
may rise, since every person is not able to gain an education or 
work productively.  

Conclusion
Summarise the main 
effects. As an option, 
your final sentence 
can recommend that 
all Australians commit 
to ending all types of 
discrimination.

Therefore, the effects of discrimination are serious for 
individuals and for society as a whole. Individuals may 
experience serious health problems that also prevent them 
from gaining an education or employment. Society also can 
suffer from conflict and higher costs for welfare and health 
care. As a consequence, it is vital that Australians commit to 
ending all types of discrimination. 
 

Module 4 - Consequential Explanations
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Effects of discrimination
Write a consequential explanation about the effects of discrimination on individuals and 
society. Include the ideas on page 94 and 96. Start each paragraph with a topic sentence 
that previews your main idea.  Use cause and effect language.

General Statement
Define the phenomenon 
to be explained. 
Introduce the main 
consequences of 
effects.

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

Consequences or 
effects
Effects on individuals - 
Use cause and effect 
language.

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

___________________________________________________________

___________________________________________________________

___________________________________________________________

Effects on society - 
Use cause and effect 
language.

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

Conclusion
Summarise the main 
effects. As an option, 
your final sentence 
can recommend that 
all Australians commit 
to ending all types of 
discrimination.

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

___________________________________________________________

___________________________________________________________ 

___________________________________________________________ 
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Short and long term effects of drugs Answers for teachers

Marijuana is made from the hemp plant (cannabis sativa). It can be mixed with food, brewed as a tea 
or smoked. There are many short and long term effects, outcomes, impacts, results, repercussions, 
consequences of using marijuana.  The main motivation, rationale, motive, purpose for using 
marijuana is a ‘high’, or a feeling of pleasure and relaxation. However, there can be negative effects, 
outcomes, effects, results, impacts, repercussions, consequences including paranoia, temporary 
memory loss and poor co-ordination. Marijuana use leads to, contributes to, gives rise to, influences, 
brings about increased heart rate and increased risk of heart attack. Long term use of marijuana can 
lead to, contribute to, give rise to, influence, bring about, cause, generate addiction and withdrawal. 
Withdrawal can cause, lead to, result in, contribute to, generate, mean, bring about irritability and 
sleeplessness as well as anxiety. In some cases, marijuana use can lead to, cause, result in, contribute to 
depression, anxiety and schizophrenia. 

Ecstasy is also known as MDMA. It has a range of short and long term effects. In the short term, ecstasy 
can lead to a feeling of increased energy and alertness as well as pleasure. One outcome of ecstasy 
is the desire for physical touch. Negative outcomes include elevated body temperature and losing 
track of time. Other negative side effects include jaw clenching, nausea, muscle cramping, fever 
and shaking, hallucinations and blurred vision. In the days after taking the drug, ecstasy generates 
exhaustion and depression. Long term effects of ecstasy can be serious. Ecstasy can bring about 
damage to brain function. It can also result in depression, anxiety, insomnia, memory loss. Another 
outcome can be addiction. Ecstasy use can contribute to organ damage and even death due to 
increased body temperature. Over time, users need more ecstasy to gain the same effect resulting in a 
danger of overdose.

Answers. Several options are given for each answer.

Paragraph on the effects of ecstasy

Module 4 - Consequential Explanations

This page covers two ways of expressing cause and effect. Apart from conjunctions 
(e.g. because, since, so), we also express cause and effect through nouns and verbs. In 
these activities, students get to practise using nouns and verbs to show cause and effect 
relationships. In the first activity, the first three answers are nouns, and the next four 
answers are verbs.
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Short and long term effects of drugs

Marijuana is made from the hemp plant (cannabis sativa). It can be mixed with food, brewed as a tea 

or smoked. There are many short and long term __________ of using marijuana.  The main ________ 

for using marijuana is a ‘high’, or a feeling of pleasure and relaxation. However, there can be negative 

___________ including paranoia, temporary memory loss and poor co-ordination. Using marijuana  

___________ increased heart rate and increased risk of heat attack. Long term use of marijuana can 

____________ addiction and withdrawal. Withdrawal can __________ irritability and sleeplessness as 

well as anxiety. In some cases, marijuana use can ___________ depression, anxiety and schizophrenia. 

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

This paragraph explains the short and long term effects of marijuana use. Choose a 
suitable noun or verb from the boxes above and write them on a line to complete 
the paragraph. Hint: The first 3 answers are nouns and the rest are verbs.

Write a paragraph about the short and long term effects of ecstasy (MDMA). Use the 
information below to help you. Use cause and effect language

This page explores the effects or 
consequences of two drugs: ecstasy 
(see photo on the left) and marijuana 
(see photo on the right). The activities 
below explore:
•	 positive and negative effects
•	 short term and long term 

effects.

Nouns for showing cause and effect Verbs for showing cause and effect
cause, factor, influence, consideration, 
reason, motive, purpose, motivation, 
rationale, consequence, result, outcome, 
repercussion, effect, impact

causes, leads to, results in, contributes to, 
creates, gives rise to, generates, means, 
brings about, affects, influences, impacts

Short term effects Long term effects:
•	 feeling of increased energy and alertness
•	 higher pleasure from and desire for physical 

touch
•	 elevated body temperature

•	 damage to brain function
•	 depression, anxiety, insomnia, memory loss
•	 addiction
•	 organ damage and even death due to 

increased body temperature
•	 over time, users need more to gain the 

same effect, leading to a danger of overdose

•	 losing track of time
•	 jaw clenching 
•	 feeling pleasure

•	 nausea
•	 muscle cramping
•	 fever and shaking
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Explanations

Use this page as a scaffold for explanations given to you by your teacher.

General Statement
Define the phenomenon  
being explained.

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Explanation
Causes or effects 1

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Causes or effects 2 _____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Causes or effects 3 _____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Causes or effects 4 _____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Conclusion (optional)
Main causes or effects

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________
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What is evaluating?
Module 5: Evaluations

Answers for teachers

An evaluation gives a judgement, but the 
evaluation needs to be backed up and supported 
with reasons. This means that an evaluation 
always has an explanation too. So, you need to 
use cause and effect language in supporting 
any evaluations. For more on explanations see 
Module 4.

Evaluating is an important part of PDHPE. 
Evaluating means judging someone or 
something according to criteria or standards. 
Wordings in a question or instruction that 
suggest that an evaluation is required include: 
evaluate, critically analyse.

An evaluation requires the writer to take a 
position, like in an argument (exposition or 
discussion). Rather than just presenting factual 
information, an evaluation requires the writer 
to judge someone or something. For more on 
arguments see Module 6.

An information report describes or classifies something without giving a judgement. A compare/
contrast report simply presents similarities and differences without any evaluations. However, some 
reports will require students to achieve both purposes: e.g. describe and evaluate. For example, a 
research report might describe something, following by an explanation and the final paragraph may 
be an evaluation. Evaluation paragraphs are often found towards the end of a research report. So 
evaluations can be an entire text on their own or they can be part of a bigger report. 

Students tend to use informal, everyday terms rather than the 
specialised language of PDHPE. Students may use their own opinions 
(e.g. I think it is good) rather than objective criteria for judgement. 
Students may also be overly emotional and not polite enough in their 
critique of individuals (e.g. He is a hopeless friend). This book aims to 
explicitly teach students what kinds of words they can use for positive 
and negative evaluations (see page 105). 

Many health campaigns or health products are not 100% effective. 
Health information is not always 100% reliable. Therefore, students 
need to learn to moderate their judgements and evaluations to allow 
for a range of points of view. This is why students need to learn how to 
adjust the strength of their evaluations. Page 112 shows how students 
can use modal language to make their evaluations more sophisticated 
and balanced.

You can find more worksheets about evaluating in Book 1 on pages 
39-48.

How is an evaluation like an explanation? How is an evaluation like an argument?

How is an evaluation different to a report?

1.    Being objective and impersonal

2.    Making sophisticated evaluations

What do students struggle with when evaluating?
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What is evaluating? 
Evaluating means judging someone or something according to criteria. In PDHPE, you will be 
required to evaluate many different kinds of things (phenomena) including health programs, 
community health campaigns, health behaviours, health-related products as well as healthy eating 
plans. The evaluation on this page evaluates a government safety campaign.

Source: Pedestrian Council of Australia 2017

Criteria are standards or qualities against which something is 
evaluated. For example, criteria for evaluating healthy food could 
be fat content, energy and sugar. Criteria for evaluating a health 
product could be price, quality and availability. (The word criteria 
is plural for many standards. One standard is a criterion).

What are criteria?

General 
Statement
(Identifies 
what will be 
evaluated 
and the 
criteria for 
evaluation)

Walk Safely to School Day is a national government 
campaign that encourages primary school children to walk to 
school instead of using a car. It is an opportunity for parents 
and carers of children to promote safe pedestrian behaviour, 
and to experience the benefits of regular walking. This 
campaign will be evaluated by these criteria: if it targets a 
specific audience, if it is enjoyable and social; and if it is linked 
to ongoing health and environment outcomes.

Three criteria
are previewed

Evaluation
Evaluation 1

National Walk to School Day is targeted at primary school 
children and their parents/carers who are a suitable and 
specific target audience. Research shows that children can 
become dependent on cars at an early age so walking needs 
to be encouraged. Posters and stickers promoting the event 
are sent to every primary school in Australia. However, not 
all schools participate since it is up to individual schools to 
promote the event. Therefore, the campaign is only partly 
effective in reaching the target group. 

Topic sentences 
(underlined) 
preview main 
ideas

One criterion 
per paragraph is 
evaluated

Evaluation 2 Walk Safely to School day is extremely affordable and social. 
It costs nothing to join and it is free to participants. Walking 
with parents/carers is a social activity so this is an enjoyable 
and appropriate activity for school aged children and their 
parents/carers.

Evaluative 
language is used 
(in italics).

Evaluation 3 Regular exercise such as walking is linked to positive health 
outcomes. By walking to school, children learn that walking 
is fun and also healthy and promotes wellness. They also 
learn safe walking behaviour such as crossing the road safely. 
However, the benefits of Walk Safely to School Day are not 
sustainable unless children walk to school more regularly.

Cause and 
effect language 
is used for 
reasons to 
support 
statements (in 
bold).

Final 
evaluation

National Walk to School Day is a moderately effective 
campaign with the potential for excellent health outcomes. 
However, walking needs to be more regular and ongoing for 
health outcomes to be beneficial.

positive 
evaluation 
words in italics

How is an evaluation like an argument?

Evaluation of Walk Safely to School Day



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works 105

Positive and negative evaluation words Answers for teachers

This page helps students to understand the values of PDHPE. In this subject, students are 
required to evaluate health behaviours, health information and other phenomena. While 
evaluating, students need to take on the role as an expert. They are required to give opinions, 
but these opinions need to be balanced and based on theory and research evidence. This is a 
challenging task for most students. 

Students can use the positive and negative evaluation words on this page for evaluation 
activities in PDHPE. 

Positive evaluation words Negative evaluation words

effective
safe
free
affordable
healthy
efficient
adequate
well-organised
appropriate
successful
relevant
high quality
ethical
reliable
credible

easy-to-read
realistic
inclusive
diverse
culturally sensitive
research-based
skilful
accurate
valid
useful
beneficial
sustainable
enjoyable
innovative
advantageous

ineffective
dangerous
expensive
unhealthy
inefficient
inadequate
disorganised
inappropriate
unsuccessful
irrelevant
low quality
unethical
unreliable
lacking credibility
illegible

unrealistic
discriminatory
insensitive
offensive
opinionated
unjustified
unskilled
inaccurate
stereotypical
biased
racist
sexist
misleading
high-fat
high-sugar

Answers

A master list of positive and negative evaluation 
words can be found in Fact Sheet 1 on page 159 
at the back of this book. This word list would 
make a great poster for the classroom! Other 
activities related to evaluation can be found in 
Book 1 pages 39 - 48.

Module 5: Evaluations
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Positive and negative evaluation words

In PDHPE, we need to make evaluations, 
judgements and recommendations. Formal 
academic writing does not use too much 
emotion or very strong opinions. Instead, we 
can use words like the positive and negative 
evaluations on this page.

Sort these words into two categories: positive evaluation and negative evaluations. 
Write the words in the table below.

Positive evaluation words Negative evaluation words

effective 

dangerous useful

unskilled skilful

sustainablebeneficialsafe 

unhealthy  

opinionated  enjoyable innovative discriminatory

advantageous reliable credible inappropriate

easy-to-read realistic

unethical

efficient

unreliable 

inadequate free  

unsuccessful

lacking credibility 

well-organised

research-based

accurate

illegible

inclusive 

successful

stereotypical

racist

ethical

sexist

misleadingdiverse high-fat

high-sugar

adequate relevant

high-qualityculturally-sensitive

appropriate

valid

unrealistic biased

offensive

low quality

affordable

irrelevant

inefficient

healthy   

ineffective

unjustified

inaccurate

disorganised 
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Evaluating health information Answers for teachers

Answers - 1. antonyms

2. List 3 words you could use to evaluate a Facebook page that only shows images of perfect 
people with a narrow range of body types: unrealistic, stereotypical, biased, racist, sexist

3. List 3 words you could use to evaluate a website that encourages positive body image with 
images of diverse people: credible, realistic, diverse, culturally-sensitive, inclusive

4. List 3 words you could use to evaluate a blog that claims that certain vitamins are good for 
health, with no evidence to back up claims: unjustified, biased, unethical, misleading, lacking 
credibility, low quality

6. List 5 words you could use to evaluate a government website that contains useful health 
information for young people: reliable, research-based, credible, valid, high quality, ethical, 
relevant, useful

7. List 3 positive words and 3 negative words that you could use to evaluate a snack food.
positive: 	 healthy, beneficial, sustainable
negative: 	 unhealthy, high-fat, high-sugar

8. List 5 positive words and 5 negative words that you could use to evaluate community health 
program that aims to encourage young people to do more exercise
positive: 	 enjoyable, safe, well-organised, innovative, advantageous, high quality, inclusive, 	
		  helpful, useful, beneficial
negative: 	 ineffective, dangerous, disorganised, inappropriate, unrealistic, expensive

positive negative

effective
safe
healthy
efficient
adequate
well-organised
appropriate
successful
relevant
high quality
ethical
reliable
credible
easy-to-read
realistic
inclusive / diverse 
culturally sensitive

research-based
skilful
accurate

ineffective
dangerous
unhealthy
inefficient
inadequate
disorganised
inappropriate
unsuccessful
irrelevant
low quality
unethical
unreliable
lacking credibility
illegible
unrealistic
discriminatory

unjustified
unskilled
inaccurate

Answers - 5. prefixes

negative evaluation words 
with prefixes that mean ‘not’ 
ineffective
unhealthy
inefficient
inadequate
disorganised
inappropriate
unsuccessful
irrelevant
unethical
unreliable
illegible
unrealistic
unjustified
unskilled
inaccurate

Module 5: Evaluations
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Evaluating health information
Use your lists of positive and negative words from the previous page to complete 
these activities. 

1. Find twelve sets of antonyms. Antonyms are words with opposite meanings. (There are many more 
antonym sets in the word lists but you only need to find twelve).

___________________

___________________

___________________

___________________

___________________

___________________

___________________

___________________

___________________

___________________

___________________

___________________

____________________

____________________

____________________

____________________

2. List 3 words you could use 
to evaluate a Facebook page 
that only shows images of 
perfect people.

_____________________
_____________________
_____________________

3. List 3 words you could use 
to evaluate a website that 
encourages positive body image 
with images of diverse people.

_____________________
_____________________
_____________________

4. List 3 words you could use 
to evaluate a blog that claims 
that certain vitamins are good 
for health, with no evidence to 
support their claims.
_____________________
_____________________
_____________________

5. A prefix is a word-starter that changes the 
meaning of the word. In the list of negative 
words on the previous page, find prefixes 
that mean ‘not’ e.g. un (unreliable). There are 
five prefixes that mean ‘not’. in, un, dis, ir, il. 
Underline them in the word list.

6. List 5 words you could use to evaluate a 
government website that contains useful health 
information for young people.

__________________
__________________
__________________
__________________
__________________

7. List 3 positive words and 3 negative words 
that you could use to evaluate a snack food.
positive

negative

8. List 5 positive words and 5 negative words 
that you could use to evaluate community 
health program that aims to encourage young 
people to do more exercise.
positive

negative
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Evaluating community health campaigns Answers for teachers

Answers 

These sentences use evaluations that are too emotional and informal for academic 
writing in PDHPE. Re-write these sentences using positive and negative evaluation 
words. Make your sentences formal and academic, like the evaluations above.

Heart Foundation Jump Rope for Heart

Beat Bullying

Jump Rope for Heart is one of the most effective health promotion 
campaigns in Australia. It has been running in schools since 1983. 
The aim is to teach school aged children that physical activity is 
important for heart health. Jumping rope is an enjoyable and fun 
activity that is appropriate for all age groups. The program is well-
organised and environmentally friendly. It is also an inexpensive 
program to run. The program is also a fundraiser for the Heart 
Foundation, so parents are motivated to support the activity.

England’s ‘Beat Bullying’ campaign from 
2005 is an example of an ineffective 
health promotion campaign that backfired. 
Students were encouraged to wear blue 
plastic wristbands to school that were 
printed with the words: ‘beat bullying’. 
Celebrities were also shown in the media 
promoting the wristbands. However, 
research showed that the program was 
short-sighted and dangerous because 
students wearing the blue wristbands were 
targeted by bullies. Also, the wristbands were 
expensive so some wristbands were stolen 
by bullies for resale. This is an example of an 
unhelpful and unsuccessful campaign.

I reckon that the Beat Bullying idea was totally pathetic and useless.
The Beat Bullying idea was ineffective and poorly planned / short-sighted, unsuccessful, 
inappropriate etc.

Jump Rope for Heart is a totally awesome program.
Jump Rope for Heart is a high quality, credible program.

Jump Rope for Heart is heaps good for you.
Jump Rope for Heart is beneficial/ healthy.

1.

2.

3.

Module 5: Evaluations



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works 110

Evaluating community health campaigns 

Underline all the evaluation words in these two texts. 

These sentences use evaluations that are too emotional and informal for academic 
writing in PDHPE. Re-write these sentences using positive and negative evaluation 
words. Make your sentences formal and academic, like the evaluations above.

Beat Bullying

England’s ‘Beat Bullying’ campaign from 2005 

is an example of an ineffective health promotion 

campaign that backfired. Students were 

encouraged to wear blue plastic wristbands to 

school that were printed with the words: ‘beat 

bullying’. Celebrities were also shown in the media 

promoting the wristbands. However, research 

showed that the program was short-sighted and 

dangerous because students wearing the blue 

wristbands were targeted by bullies. Also, the 

wristbands were expensive so some wristbands 

were stolen by bullies for resale. This is an example 

of an unhelpful and unsuccessful campaign.

Heart Foundation Jump Rope for Heart

Jump Rope for Heart is one of the most effective health promotion 

campaigns in Australia. It has been running in schools since 1983. The aim 

is to teach school aged children that physical activity is important for heart 

health. Jumping rope is an enjoyable and fun activity that is appropriate for 

all age groups. The program is well-organised and environmentally friendly. 

It is also an inexpensive program to run. The program is also a fundraiser for 

the Heart Foundation, so parents are motivated to support the activity.

I reckon that the Beat Bullying idea was totally pathetic and useless.
_________________________________________________________________________________

Jump Rope for Heart is a totally awesome program.
_________________________________________________________________________________

Jump Rope for Heart is heaps good for you.
_________________________________________________________________________________

1.

2.

3.
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Evaluating the Red Frogs community health program Answers for teachers

After Year 12 finishes, thousands of school leavers head to the Gold Coast in Queensland for Schoolies 

Week in late November. In the past, there have been many accidents, injuries, fights and even fatalities 

due to crowding, excessive party behaviour and drug and alcohol use. The Red Frogs program is 

run by charities and volunteers. The program helps young people during Schoolies by walking them 

home, cooking pancakes, cleaning their rooms, handing out lollies and providing emotional support. 

Red Frogs volunteers are young so school-leavers may feel very/quite comfortable talking to them. 

This makes the program highly relevant and appropriate. However, as the volunteers are not trained 

counsellors, their support may only be slightly/somewhat/moderately effective in handling difficult 

situations. Red Frogs also provide extremely/very successful training programs before Schoolies to 

educate young people on the dangers of party culture. The presenters are highly/very engaging and 

entertaining and they provide extremely high quality information about celebrating safely. 

Red Frogs community health program

Answers

Evaluations of community health programs are rarely 100% positive or 100% negative. For this 
reason, we need to teach students the language tools they need to grade their evaluations, so 
they are a little bit positive or a lot positive, or a little bit negative or a lot negative. In linguistics, 
this is called ‘graduation’. (In this case, graduation does not mean graduating from school. It 
means dividing into degrees or proportions on a graduated scale).

The adverbials on this page help students to present a more sophisticated and nuanced evaluation 
of a health program.

Module 5: Evaluations
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Evaluating the Red Frogs community health program

Adverbials

When we evaluate something in PDHPE, things are 
not always 100% positive or 100% negative. For 
example, a community health campaign could be 
quite effective in some areas and extremely effective 
in other areas. Words like ‘quite’ and ‘extremely’ are 
adverbials. They help us to make evaluations stronger 
and weaker. In linguistics, this is called ‘graduation’ 
because the meanings are graded like these 
thermometers below. 

0%

negative

100%

positive

After Year 12 finishes, thousands of school leavers head to the Gold Coast in Queensland for Schoolies 

Week in late November. In the past, there have been many accidents, injuries, fights and even fatalities 

due to crowding, excessive party behaviour and drug and alcohol use. The Red Frogs program is run 

by charities and volunteers. The program helps young people during Schoolies by walking them home, 

cooking pancakes, cleaning their rooms, handing out lollies and providing emotional support. Red 

Frogs volunteers are young so school-leavers may feel ____________ comfortable talking to them. 

This makes the program ____________ relevant and appropriate. However, as the volunteers are not 

trained counsellors, their support may only be ____________ effective in handling difficult situations. 

Red Frogs also provide ___________ successful training programs before Schoolies to educate young 

people on the dangers of party culture. The presenters are ____________ engaging and entertaining 

and they provide ______________ high quality information about celebrating safely. 

This paragraph is an evaluation of a community health initiative. Add an adverbial on the 
line so that the paragraph is more balanced and sophisticated. 

not slightly partly/somewhat moderately very extremely
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Food labels Answers for teachers

Label Explanation from Food Standards Australia

Serving size The serving size listed in the nutrition information panel is determined by the food 
business. This explains why it sometimes varies from one product to the next. The ‘per 
serve’ information is useful in estimating how much of a nutrient you are eating. For 
example, if you are watching how much fat you are eating, you can use the ‘per serve’ 
amount to help calculate your daily total fat intake from packaged foods.

Quantity per 
100g

The ‘quantity per 100g’ (or 100ml if liquid) information is handy to compare similar 
products with each other. The figures in the ‘quantity per 100g’ column are the same 
as percentages. For example, if 20 grams of fat is listed in the ‘per 100g’ column this 
means that the product contains 20% fat.

Energy/
kilojoules

The energy value is the total amount of kilojoules from protein, fat, carbohydrate, 
dietary fibre and alcohol that is released when food is used by the body.

Protein Protein is essential for good health and is particularly important for growth and 
development in children. Generally, people in developed countries eat enough protein 
to meet their requirements. Meat, poultry, fish, eggs, milk and cheese are animal 
sources of protein. Vegetable sources of protein include lentils, dried peas and beans, 
nuts and cereals.

Fat Fat is listed in the nutrition information panel as total fat (which is the total of the 
saturated fats, trans fat, polyunsaturated fats and monounsaturated fats in the food). 
A separate entry must also be provided for the amount of saturated fat in the food.

If a nutrition claim is made about cholesterol, saturated fats, trans fatty acids, 
polyunsaturated fats, monounsaturated fats or omega-3, omega-6 or omega-9 fatty 
acids, then the nutrition information panel must also include the amount of trans fat, 
polyunsaturated fats and monounsaturated fats and also omega fatty acids if claimed.

Carbohydrates Carbohydrates can be found in bread, cereals, rice, pasta, milk, vegetables and fruit. 
Carbohydrate in the nutrition information panel includes starches and sugars. Starches 
are found in high amounts in foods such as white, wholemeal and wholegrain varieties 
of cereal, breads, rice and pasta, together with root vegetables and legumes.

Sugars Sugars are a type of carbohydrate and are included as part of the carbohydrates 
in the nutrition information panel as well as being listed separately. The amount of 
sugars in the nutrition information panel will include naturally occurring sugars, such 
as those found in fruit, as well as added sugar. Note that products with ‘no added 
sugar’ nutrition claims may contain high levels of natural sugars.

Dietary fibre The nutrition information panel does not need to include fibre unless a nutrition claim 
is made on the label about fibre, sugar or carbohydrate, for example ‘high in fibre’, 
‘low in sugar’.

Sodium/salt Sodium is the component of salt that affects health and high levels have been linked 
with high blood pressure and stroke, which is why it is included in the nutrition 
information panel.

This page provides additional information about food labels. 
The student page has a summary of key information. Information 
below comes from the Food Standards Australia website and is 
reproduced in this book under Creative Commons licence.

Please display or show the food labelling information to students 
so they can complete the activities on the following pages.

Module 5: Evaluations
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Food labels

Labels must show the following information:

Australian Government legislation 
states that food and beverage 
manufacturers must use standard 
labelling. Before you can evaluate 
food labels, you need to understand 
the requirements for food labelling 
in Australia and what should 
be on every food and beverage 
manufactured in Australia.

Nutrition information panel

Percentage labelling

Food additives

Food allergies and intolerances

Ingredient list

Food identification

Date marking

Directions for use 
    and storage

Labels must tell 
    the truth

This shows the average 
amount of energy, protein, 
fat, carbohydrate, sugars and 

sodium in a serve and in 
100 grams (or 100 ml) of the food.

The food labels must show the 
percentage of the key ingredients in 
the total. This allows similar foods to 
be compared.

Food additives must be identified 
(e.g. thickeners and food colourings).

Some food ingredients cause severe 
allergic reactions and must be declared 
e.g. peanuts, fish, milk, eggs etc. 

Ingredients must be listed in 
descending order by weight, 
so the top of the list contains 
the more of this ingredient than the 
others in the list.

The name of the food must be 
accurately shown along with the 
name and business address of 
the supplier.

Foods that should be eaten 
before a certain date must 
be labelled with a use-by 
date. Otherwise a best-before 
date is required.

For more information about food labelling, as well as other food labelling requirements in Australia, 
visit www.foodstandards.gov.au/foodlabelling.
CC Licence 3.0 C Food Standards Australia and New Zealand
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Evaluate nutrition labels 1 Answers for teachers

Answers

In Milk Drink 1, what ingredient has the smallest amount? flavours
What ingredients are listed in the list for Milk Drink 1 that are NOT found in Milk Drink 2? 
sugar, coffee powder, colour, flavours
Evaluate this statement: Both drinks contain healthy ingredients. To what extent is this statement 
true?
This statement is incorrect because Milk Drink 1 contains unhealthy ingredients like sugar 
and coffee powder and unknown colours and flavours. Milk Drink 2 is healthy because it only 
contains milk.

a.
b.

c.

1.    Ingredients

This activity continues on the next page.

The activities on these pages involve numeracy as well as literacy. 
In order to understand a nutrition label, students need to know 
what the words mean and also what the numbers mean. For 
these reasons, the activities on the next three pages take students 
through the meanings of numbers and percentages as well as the 
criteria for evaluation of health and nutrition. 

Many students are not confident with numbers, so we suggest 
that these activities be done in class, rather than for homework.

A possible follow-up activity would be for students to bring in 
empty beverage containers and evaluate the nutrition of those 
drinks too. Or they could take photos of nutrition labels from their 
friends’ drinks or visit the canteen for research.

Module 5: Evaluations
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Evaluate nutrition labels 1

Imagine that you are considering two different milk drinks as a snack. Read the food 
labels on these two packages and answer these questions.

Answer these questions about the two labels.

Food and beverage nutrition labels can be hard to understand because they show a lot of 
information and numbers. 

Ingredients: fresh milk, sugar, 
coffee powder (min 0.76%), 
colour, flavours.

Ingredients:
fresh milk

One 250mL cup of instant coffee 
contains 77.5mg of caffeine

Daily intakes are based on an 
average adult diet of 8700kJ.

Milk Drink 1 Milk Drink 2 

Ave. 
Qty. Per 
Serve 
(500ml)

% daily 
intake
per 
serve

Ave 
qty per 
100ml

Energy 1795kJ 21% 359KJ

Protein 17.0g 34% 3.4G

Fat, total 18.5g 26% 3.7g

Saturated fat 12.0g 50% 2.4g

Carbohydrate 48.5g 16% 9.7g

Sugars 45.0g 50% 9.0g

Sodium 205mg 9% 41mg

Calcium 590mg 74% of 
recommended 
daily intake

118mg

Caffeine 160mg 32mg

Ave. 
Qty. Per 
Serve 
(500ml)

% daily 
intake
per 
serve

Ave 
qty 
per 
100ml

Energy 665kJ 8% 266KJ

Protein 8.5g 17% 3.4G

Fat, total 8.5g 12% 3.4g

Saturated fat 5.8g 24% 2.3g

Carbohydrate 12.0g 4% 4.8g

Sugars 12.0g 13% 4.8g

Sodium 110mg 5% 44mg

Calcium 320mg 40% of 
recommended 
daily intake

128mg

750
ml

On labels, ingredients are listed in order, with the ingredient that has the largest weight (or biggest 
quantity) first, followed by other ingredients in descending order (from biggest to smallest). 

In Milk Drink 1, what ingredient has the smallest amount? __________________________________
What ingredients are listed in the list for Milk Drink 1 that are NOT found in Milk Drink 2? 

_________________________________________________________________________________
Evaluate this statement: Both drinks contain healthy ingredients. To what extent is this statement 
true?

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

a.
b.

c.

1.    Ingredients

500
ml

Nutrition Information Nutrition Information
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Evaluate nutrition labels 2 Answers for teachers

Answers

For Milk Drink 1, what percentage of the daily total intake of saturated fat is in one serve? 50%

For Milk Drink 2, what is the percentage of the daily total intake of saturated fat is in one serve?
24%

What is the percentage of saturated fat in two serves of Milk Drink 2 (ie. 500ml, the same as one 
serve of Milk Drink 1)? 48%

Evaluate this statement: ‘Both Milk Drink 1 and Milk Drink 2 are high in fat’. Write a sentence about 
whether this statement is accurate and explain why
This statement is accurate because one serving of Milk Drink 1 contains half the body’s fat 
requirements. When we calculate the fat in two serves of Milk Drink 2 (so we can compare the 
quantity of 500ml), Milk Drink 2 contains 48% of the saturated fat

What other ingredients in these drinks provide a high percentage of the recommended daily intake?
Milk Drink 1 – 50% sugars and 74% calcium
Milk Drink 2 – 40% calcium (in two serves 80%)

These daily intake quantities are based on the needs of an average adult. How would the daily 
intake needs of an adult compare with a child or a young person with a small build? 
An adult needs more kilojoules per day than a child or young person with a small build, so the 
food labels on the milk drinks only relate to an adult’s needs. A child needs fewer kilojoules 
than an adult.

a.

b.

c.

d.

e.

f.

3.   % daily intake per serve

Module 5: Evaluations

What is the serving size for Milk Drink 1?  500ml
How many kilojoules per serving size in Milk Drink 1? (Look at the Energy heading) 1795kJ
What is the serving size for Milk Drink 2? 250ml
How many kilojoules per serving size in Milk Drink 2? 665kJ
Evaluate this statement: ‘Milk Drink 2 has less than half the kilojoules of Milk Drink 
1. Write a sentence about whether this statement is accurate and explain why. 
This statement is inaccurate because Milk Drink 2 has one quarter less kilojoules, not less than 
half. There are 1330 kJ in 500ml in Milk Drink 2 (2 x 665kJ) but 1795kJ in Milk Drink 1. 1330kJ is 
74% of 1795kJ so Milk Drink 2 has 26% less kilojoules.

a.
b.
c.
d.
e.

2.   Serving size



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works 118

Evaluate nutrition labels 2

Labels provide information about a serve or serving NOT usually the entire pack. Manufacturers 
can decide what serving size they decide to measure e.g. 1000ml or 500ml or 250ml. Therefore 
you have to check how many servings are in each bottle/container before you can evaluate what 
you are consuming.

Look at the nutrition labels below each drink on page 116. The bottles look like a similar size but 
the serving size in the label is different. Ave. Qty per Serve means Average Quantity per serve.

What is the serving size for Milk Drink 1?  _______________________________________________

How many kilojoules per serving size in Milk Drink 1? (Look at the Energy heading) _____________

What is the serving size for Milk Drink 2? _______________________________________________

How many kilojoules per serving size in Milk Drink 2? _____________________________________
Evaluate this statement: Milk Drink 2 has less than half the kilojoules of Milk Drink 1. Write a 

sentence about whether this statement is accurate and explain why. _________________________

_________________________________________________________________________________

_________________________________________________________________________________

________________________________________________________________________________

a.
b.
c.
d.
e.

The second column of the nutrition panel tells us about the nutrition requirements for an average 
adult. This is called the ‘daily intake’ or how much an adult needs to consume each day to stay 
healthy. For example, an average adult should consume 8700kJ per day. 

For Milk Drink 1, what percentage of the daily total intake of saturated fat is in one serve? _______

For Milk Drink 2, what is the percentage of the daily total intake of saturated fat is in one serve?
_________________________________________________________________________________

What is the percentage of saturated fat in two serves of Milk Drink 2 (ie. 500ml, the same as one 
serve of Milk Drink 1)? ______________________________________________________________

Evaluate this statement: Both Milk Drink 1 and Milk Drink 2 are high in fat’. Write a sentence about 
whether this statement is accurate and explain why

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

What other ingredients in these drinks provide a high percentage of the recommended daily intake?

Milk Drink 1  _______________________________________________________________________

Milk Drink 2 _______________________________________________________________________

These daily intake quantities are based on the needs of an average adult. How would the daily 
intake needs of an adult compare with a child or a young person with a small build? 

_________________________________________________________________________________

_________________________________________________________________________________

a.

b.

c.

d.

e.

f.

2.   Serving size

3.   % daily intake per serve

This page continues the evaluation of two milk drinks and their nutrition labels on page 116.
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Evaluate nutrition labels 3 Answers for teachers

Answers

What is the benefit of having the average quantity per 100ml numbers included on the label? 

You can directly compare ingredients in food and drinks, no matter what the serving size.

When you directly compare both milk drinks, what are the greatest differences between them? 

Milk Drink 1 has more kilojoules, and nearly double the carbohydrate and sugars. Milk Drink 2 
has more calcium. Milk Drink 1 contains caffeine which is not found in Milk Drink 2.

a.

b.

Milk Drink 2 is a healthy snack for young people as it is a good source of calcium and 
protein and it has no added colours or caffeine. Milk Drink 1 is unhealthy because it 
contains a high level of energy (kilojoules) which makes it more fattening than Milk Drink 
1. and it also has added caffeine which makes it less nutritious. Milk Drink 2 is also high 
in sugars which is not healthy. The high levels of energy in both drinks mean that these 
beverages are not just for quenching thirst - they have a similar nutritional value as some 
foods. 

4.   Ave qty per 100ml

5.   Write an evaluation

Module 5: Evaluations
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Evaluate nutrition labels 3

The third column of the label shows the average quantity per 100ml so that both labels can be 
compared equally, no matter what size their container is.

What is the benefit of having the average quantity per 100ml numbers included on the label? 
_________________________________________________________________________________

When you directly compare both milk drinks, what are the greatest differences between them? 

_________________________________________________________________________________

_________________________________________________________________________________

a.

b.

4.   Ave qty per 100ml

5.   Write an evaluation
Evaluate the nutritional value of these two milk drinks and identify the most suitable beverage as a 
snack for a young person. Use the criteria of energy, fat, sugars, calcium and any other ingredients you 
think are of interest. Provide reasons.

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

healthy unhealthy more nutritious 

less nutritious

high in ___ (substance) 

lower in ____ (substance) good source of ______
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Developing criteria for evaluating Answers for teachers

Answers

These criteria are possible answers

Phenomenon to be evaluated Possible criteria for evaluation

1.  A new fitness app price
design and appearance
effectiveness in improving fitness

2. A program to organise dance classes at lunch 
time to help promote fitness at your school

participation rate (how many people)
if it is enjoyable and fun 
effectiveness (if it improves fitness)
sustainability (if it promotes ongoing fitness)

3. A ‘say no to drugs’ social media campaign suitable for target audience
impact of message
if it results in changed behaviour

Thing being evaluated Criteria

A website promoting safe relationships for 
young people

price

suitability for target audience

suitability for young people

credibility

A muesli bar (snack food) whether it results in changed behaviour

easy-to-read

fat and sugar content

A road safety TV campaign non-discriminatory and inclusive images and 
language

energy content

impact of message

A critical literacy skill for PDHPE involves working out criteria for 
evaluation of health information. Students tend to use informal, 
everyday ideas rather than the specialised values of PDHPE. 
This page helps students develop criteria that are objective and 
subject-specific, rather than their own opinions (e.g. I think it is 
good). These criteria for evaluation are different than in other 
subjects, so teachers should reinforce the values of the subject e.g. 
suitability, credibility, health, nutritional value, and so on.

Module 5: Evaluations
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Developing criteria for evaluating

On the left, you will find three things that are being evaluated. Draw a line to match the 
thing being evaluated with possible criteria.

Think of three criteria that could be used to evaluate each of these things:

In PDHPE, we need to evaluate according to criteria. Criteria are standards or qualities, not 
personal opinions. Criteria will help someone to evaluate whether the thing is successful, useful, 
effective, healthy and worthwhile. To help you think about evaluation criteria, you can look at the 
list of positive and negative evaluation words on page 106.

Thing being evaluated Criteria

A website promoting safe 
relationships for young people

price

suitability for target audience

suitability for young people

credibility

A muesli bar (snack food)
whether it results in 
changed behaviour

easy-to-read

fat and sugar content

A road safety TV campaign non-discriminatory and 
inclusive images and language

energy content

impact of message

Phenomenon to be evaluated Possible criteria for evaluation

1.  A new fitness app _________________________________________
_________________________________________
_________________________________________

2. A program to organise dance classes at 
lunch time to help promote fitness at your 
school

_________________________________________
_________________________________________
_________________________________________

3. A ‘say no to drugs’ social media campaign _________________________________________
_________________________________________
_________________________________________
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Evaluate a fitness promotion campaign Answers for teachers

Write an evaluation of FitSnap using the template below. Use evidence and information 
from the boxes to make your evaluation.

(This is an example of a possible answer. Evaluation words are underlined.)

General 
Statement
(Identify the 
phenomenon 
being 
evaluated 
and the 
criteria)

FitSnap was a fitness promotion campaign designed by a group of Year 10 students. 
The aim of FitSnap was to encourage Year 10 students to take photos while exercising 
outdoors and post the photos on to a private Facebook page. Students were also 
encouraged to make positive comments about photos. The program ran for 4 weeks. 
The criteria for evaluation were: the program had to engage the target audience of 
Year 10 students, encourage physical activity outdoors for at least two – three weeks 
and be enjoyable and fun.

Evaluation
Criteria 1

FitSnap was a highly engaging program. Around 80% of Year 10 students posted a 
photo which is an extremely high participation rate. There were nearly 150 photos 
posted on the Facebook page and 144 positive comments which shows that the 
program was very effective in engaging the target audience.

Criteria 2 One of the criteria involved encouraging physical fitness activities for 2-3 weeks. This 
was less successful for FitSnap. In the first week, there were 70 photos posted and 85 
comments but the numbers dropped off significantly in the following weeks. The final 
week had low participation. Therefore, this program was only somewhat effective.

Criteria 3 FitSnap was an enjoyable and fun program. Survey results showed that most students 
found this to be an enjoyable activity and that it encouraged them to exercise. 
However, some students found it less enjoyable because they were intimidated by 
photos of popular students or super-fit students.

Final 
evaluation

In summary, FitSnap was moderately effective in engaging Year 10 students in 
outdoor exercise. The first week was highly successful but participation over 2-3 
weeks was not as effective. FitSnap was mostly enjoyable and fun for participants 
although there were some students who did not want to post photos. 

Module 5: Evaluations
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Evaluate a fitness promotion campaign

Read the information about FitSnap and write an evaluation of 
the program according to the 3 criteria above.

Write an evaluation of FitSnap using the template below. Use evidence and information 
from the boxes to make your evaluation.

A group of Year 10 students had a PDHPE assignment to 
design and implement a fitness campaign. The aim was to 
encourage Year 10 students to participate in physical exercise 
outdoors for at least 2-3 weeks. The program objectives were:
To engage the target audience of Year 10 students

One group designed a program called FitSnap.

About Fit Snap Results

A private Facebook group was 
created for Year 10 students. 
Students were encouraged 
to post a selfie while doing 
outdoor exercise.
Group photos were 
also encouraged.
Students were encouraged 
to make positive comments 
about each others’ photos.

Number of photos 
posted:
Week 1- 70
Week 2 – 50
Week 3 – 20
Week 4 – 9
Number of positive 
comments posted:
Week 1- 85
Week 2 – 40
Week 3 – 17
Week 4 – 2

Survey results after the program of all Year 
10 students
•	 80% of students through FitSnap was a 

good idea
•	 most participants found that FitSnap 

encouraged them to exercise outdoors 
and they had fun

•	 some students did not post photos 
because they were intimidated by 
photos of popular students or super-fit 
students

To encourage physical activity outdoors for at least 2-3 weeks
To be enjoyable and fun.

1.
2.
3.

General 
Statement
(Identify the 
phenomenon 
being evaluated 
and the criteria)

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

Evaluation
Criteria 1

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

Criteria 2 _________________________________________________________________

_________________________________________________________________

_________________________________________________________________

Criteria 3 _________________________________________________________________

_________________________________________________________________

_________________________________________________________________

Final evaluation _________________________________________________________________

_________________________________________________________________

_________________________________________________________________
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Module 5: Evaluations

In PDHPE, students are often required to evaluate health and promotion campaigns. This page 
presents some key considerations related to reading and understanding research.

Some assessment tasks involve asking students to evaluate the effectiveness of a health 
promotion campaign. This could be a difficult or even impossible task for students. Evaluating 
the effectiveness of health promotion campaigns is difficult for these reasons:

•	 People choose risky lifestyle behaviours for a range of reasons including social pressure, 
poor self-esteem, cultural expectations and so on. No single health promotion campaign 
can target or influence all of these areas.

•	 Youth audiences (18-24 year olds) are notoriously hard to reach with advertising as they do 
not watch television. 

•	 Authorities responsible for a campaign (e.g. government agencies) are likely to highlight 
positive impacts in an evaluation report, to justify the expenditure during the campaign. 

•	 Many research evaluations involve surveys that ask people to self-report on their opinions 
about a campaign and to self-report on their own behaviour. There may be a gap between 
what people say they do and what they actually do. For this reason, evaluations based on 
surveys cannot be considered to present the entire truth.

•	 It can take many years to find out if health behaviour has changed or if a campaign has 
actually worked. Campaign evaluations rarely track behaviour over many years so this 
information is unavailable.

•	 Research findings are often complex with mixtures of positive and negative results. 
Students would need to know a lot about research methodology before they can interpret 
results accurately.

For these reasons, the models of health promotion evaluations in this book use government 
evaluations of health promotion campaigns. 

Additional information for teachers - Evaluating health promotion campaigns

Why are the dates on academic and government research old? Why aren’t there 
any dates from this year?

Why evaluating health promotion campaigns is difficult

Even the most current research cited on government websites can seem a bit out of date, 
with dates that are 2-5 years behind this year. There are two main reasons for this:

Research results are dated in the year the first findings were available or in the year that 
data was collected. It can take 2-3 years to analyse the data, check it, interpret it, write the 
reports and publish it. 
Government research tends to focus on different topics each year. For example, this year, 
government research might focus on obesity but next year it might be alcohol abuse. For 
this reason, obesity data is not available for each year.

1.

2.

Health research and evaluations Answers for teachers
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Scaffold for evaluations

General Statement
Identify the 
phenomenon being 
evaluated and the 
criteria

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Evaluation
Criteria 1

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Criteria 2
_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Criteria 3
_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Final evaluation
_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Use this scaffold to help you write evaluations based on topics from your teacher.
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What are arguments Answers for teachers

Expositions that present one point of view
Discussions that present several points of view before finally taking a position or 
making a judgement
Recommendations that advise someone on what they should do.

1.
2.

3.

Module 6 - Arguments 

Arguments have a persuasive purpose. They are intended to change someone’s mind or 
encourage them to take a position, agree with the writer’s opinion or take action.  

There are many types of texts that have the purpose of persuading someone.  For example, all 
advertising is trying to persuade. This book focuses on the types of writing that students in Years 
7-10 are most likely to do in PDHPE. 

There are three main persuasive texts found in PDHPE:

This module covers each of these types of persuasive texts and helps 
students to learn about the language features of each kind of text.

Expositions		  : pages 129-144
Discussions		  : pages 145-152
Recommendations	 : pages 153-158

Remember that students should look at the entire question or instruction (not just the key words) 
so they can work out the purpose of their task.

Types of persuasive texts

Key words for an argument
In an assignment question or instruction, you might see these key words:

argue
persuade

recommend
justify

assess
discuss

propose a strategy, 
solution, campaign etc…

Here are some teaching suggestions for how 
to teach students about the features of an 
exposition.

1. Tell the students about the field of the 
text. The topic is sporting clubs and healthy 
environments. Discuss what makes a healthy 
environment (e.g. including the community, 
making sure everyone feels welcome and safe, 
no bullying or harassment, healthy food etc). 

2. Display the text and give each student a 
copy of the model text. 

3. Read the text to the students.

4. Go through the language features listed 
above the model. 

5. Then move on to the activities.

Arguments
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Sporting clubs should create a healthy environment

Language features in an exposition:

•	 The main argument or topic is called a ‘thesis’. The thesis is presented at the start. Then several 
arguments are presented in support of the thesis. Finally the thesis is reinforced at the end.

•	 Topic sentences preview the main idea, problem or argument in each paragraph
•	 Opinions, emotions and judgements are presented through evaluative language 
•	 Modal language (e.g. must, should, might) helps the writer take a position or point of view.

The text on this page is about sporting clubs, 
such as a local community netball club or a 
football club. The topic involves a healthy 
environment in sporting clubs, which means that 
everyone is welcome, safe and treated fairly.

Exposition

An exposition is a persuasive text. The purpose 
of an exposition is to persuade the reader to do 
something or take a particular position (a point 
of view). This is achieved by showing one side of 
the argument.

Thesis It is vital for community sporting clubs to have a healthy culture. 
Unfortunately, the media often reports problems in sporting clubs 
such as fights and violence, smoking and discrimination. However, 
there are three ways that sporting clubs can ensure they create a 
healthy environment for success in the community.

the main 
viewpoint is 
stated at the 
start

topic 
sentences 
preview 
the main 
arguments 
(underlined)

arguments are 
arranged in 
paragraphs

positive 
evaluations 
of a healthy 
culture are 
shown in bold

modal 
language is in 
italics (must, 
should, might)

Arguments
Argument 1

Firstly, all sporting clubs should implement a code of conduct for 
coaches, players, parents, spectators and officials. This code will 
promote respectful relationships and a positive sporting attitude. 
Sport is supposed to be fun so there must be consequences for people 
who break the rules, such as by yelling at a referee or causing fights 
at a game or function. A code of conduct can make participation in 
club sport more enjoyable for everyone and will help to give the club a 
family-friendly reputation.

Argument 2 Clubs should also promote a healthy lifestyle for the community. 
This includes eating healthy food in the canteen and at functions, 
banning smoking and using alcohol responsibly. These strategies will 
help to improve health outcomes for players, spectators and visitors.  

Argument 3 Sporting clubs must foster an inclusive, safe and supportive 
environment. Diversity should be encouraged. Diverse groups 
should be welcomed and included in sporting and social activities. 
For example, women and girls, Aboriginal Australians and people from 
culturally diverse backgrounds should be encouraged to participate in the 
club. Possible benefits for the club might be increased club membership, 
a better reputation and stronger links between the club and the 
community.

Reinforce 
thesis

A healthy culture is essential for sporting clubs. This can be achieved 
through a code of conduct, healthy canteens, banning smoking and 
fostering an inclusive and safe culture. These three strategies will 
ensure that everyone in the community can join a sporting club and 
have fun playing sport. 

Sporting clubs should have a healthy culture
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Sporting clubs should create a healthy environment Answers for teachers

1. Read these two paragraphs from the exposition on the previous page. Find and 
underline the modal verbs. 

2. What is the difference in meaning between these three statements?

3. What is the difference in meaning between these two statements?

Modal verbs are in bold.

Firstly, all sporting clubs should implement a code of conduct for all coaches, players, parents, 
spectators and officials. This code should promote respectful relationships and a positive sporting attitude. 
Sport is supposed to be fun so there must be consequences for people who break the rules, such as by 
yelling at a referee or causing fights at a game or function. A code of conduct can make participation in club 
sport more enjoyable for everyone and will help to give the club a family-friendly reputation.

Clubs should also promote a healthy lifestyle for the community. This includes eating healthy food in 
the canteen and at functions, banning smoking and using alcohol responsibly. These strategies will 
help to improve health outcomes for players, spectators and visitors. 

The strongest statement is c. This would be used if the government had regulations or laws that the 
clubs had to follow. Statement b is moderately strong and statement a is presented as a suggestion. 

The strongest statement is a. Statement a means that the strategies will definitely work. However, 
statement b uses the modal verb ‘could’ which is more of a possibility or suggestion.

This activity refers to the model exposition on the previous page.

All sporting clubs could implement a code of conduct.
All sporting clubs should implement a code of conduct.
All sporting clubs must implement a code of conduct.

a.
b.
c.

These strategies will help to improve health outcomes for players
These strategies could help to improve health outcomes for players. 

a.
b.

Module 6 - Arguments: Exposition 
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The table below shows different kinds of modal verbs.

 2. What is the difference in meaning between these three statements?

3. What is the difference in meaning between these two statements?

This activity refers to the model exposition on the previous page.

Modality

Modal language helps the writer to take a position or to present a 
point of view. Modal language is used in arguments (expositions, 
discussions and recommendations) to help the writer take a position.

Stronger language has higher modality 	 e.g. must, should. 
Weaker language has lower modality	 e.g. may, could.

modal verbs Lower modality Medium modality Higher modality

(note: modal verbs are 
combined with other 
verbs e.g. must go, will 
go, can go)

may, could, might will, would, should, 
can

must, ought to, need to, 
has to, had to, are required 
to, are obligated to

Firstly, all sporting clubs should implement a code of conduct for all coaches, players, parents, 
spectators and officials. This code should promote respectful relationships and a positive 
sporting attitude. Sport is supposed to be fun so there must be consequences for people who 
break the rules, such as by yelling at a referee or causing fights at a game or function. A code of 
conduct can make participation in club sport more enjoyable for everyone and will help to give the 
club a family-friendly reputation.

Clubs should also promote a healthy lifestyle for the community. This includes eating healthy 
food in the canteen and at functions, banning smoking and using alcohol responsibly. These 
strategies will help to improve health outcomes for players, spectators and visitors. 

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

All sporting clubs could implement a code of conduct.
All sporting clubs should implement a code of conduct.
All sporting clubs must implement a code of conduct.

a.
b.
c.

These strategies will help to improve health outcomes for players
These strategies could help to improve health outcomes for players. 

a.
b.

We must!

Sporting clubs should create a healthy environment

1. Read these two paragraphs from the exposition on the previous page. Find and 
underline the  modal verbs. 
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Children should learn gymnastics Answers for teachers

Source:
Dowdell, T. (2017) ‘Benefits of gymnastics participation for school age children – a literature review’, in Participation in an active and healthy life: valuing 
the participant voice, Proceedings of the 30th ACHPER International Conference, Canberra, 16-18 January, 2017, p109-112.

Answers

Argument – why children should 
learn gymnastics Evidence, facts and statistics

One reason is that gymnastics 
teaches fundamental movement 
skills.

gymnastics develops very strong muscles and endurance, 
compared with other sports

gymnastics skills include stability, locomotion, and 
manipulation

even if gymnasts have a small build, they are strong and 
flexible

Gymnastics is effective in 
improving endurance, strength 
and posture.

all physical activities help to improve concentration and 
motivation

gymnastics develops cognitive abilities linked with complex 
movement and problem solving

gymnasts have excellent posture and balance compared 
with non-gymnasts

Gymnastics also improves 
academic performance.

compared with other sports, gymnasts are particularly 
skilled at jumping, controlling their muscles and posture

bone strength benefits continue into adulthood

some research shows that gymnastics helps children 
develop spatial reasoning

Gymnastics has long term 
benefits as the health of bones 
lasts into adulthood.

research has found that even non-competitive female 
gymnasts maintain higher bone concentration into 
adulthood, even if they stop gymnastics

skills include running, jumping, landing, rolling, hopping, 
leaping, climbing, throwing and kicking

participating in gymnastics leads to bone strengthening for 
boys and girls

Module 6 - Arguments: Exposition
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Children should learn gymnastics

Draw a line to match the evidence with the relevant argument.

Source:
Dowdell, T. (2017) ‘Benefits of gymnastics participation for school age children – a literature review’, in Participation in an active and healthy life: valuing 
the participant voice, Proceedings of the 30th ACHPER International Conference, Canberra, 16-18 January, 2017, p109-112.

When writing an argument, it is important that you support 
your statements with facts, evidence and reasons. Here are 4 
arguments for why children should learn gymnastics:

•	 gymnastics teaches fundamental movement skills
•	 gymnastics improves endurance and strength
•	 gymnastics improves academic performance
•	 health benefits of gymnastics last into adulthood.

Argument – why children should 
learn gymnastics Evidence

One reason is that gymnastics 
teaches fundamental movement 
skills.

gymnastics develops very strong muscles and 
endurance, compared with other sports

gymnastics skills include stability, locomotion, 
and manipulation

even if gymnasts have a small build, they are 
strong and flexible

Gymnastics is effective in 
improving endurance, strength 
and posture.

all physical activities help to improve 
concentration and motivation

gymnastics develops cognitive abilities linked 
with complex movement and problem solving

gymnasts have excellent posture and balance 
compared with non-gymnasts

Gymnastics also improves 
academic performance.

compared with other sports, gymnasts are 
particularly skilled at jumping, controlling their 
muscles and posture

bone strength benefits continue into adulthood

some research shows that gymnastics helps 
children develop spatial reasoning

Gymnastics has long term 
benefits as the health of bones 
lasts into adulthood.

research has found that even non-competitive 
female gymnasts maintain higher bone 
concentration into adulthood, even if they stop 
gymnastics

skills include running, jumping, landing, rolling, 
hopping, leaping, climbing, throwing and 
kicking

participating in gymnastics leads to bone 
strengthening for boys and girls
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Stop disrespect against girls! Answers for teachers

This page shows the answers to the activities on page 136, Questions 1-4.

•	 Topic sentences are underlined.
•	 In these answers, negative evaluations are in yellow and positive evaluations are in green.
•	 Modal language is in bold.
•	 Time adverbs are in blue.
•	 The word ‘stop’ is shown in red font.

Thesis
statement

Stop disrespect against girls!

Most Australians agree that violence against women is wrong. Research 
shows that all violence against women starts with disrespectful 
behaviour. Not all boys are disrespectful towards girls, but we also know 
that this behaviour is, sadly, all too common. The government’s anti-
violence campaign ‘Let’s stop it at the start’ has identified three areas 
where boys and girls can learn respectful behaviour now. 

The first thing that we can do is to stop minimising disrespect. 
Sometimes disrespectful or aggressive behaviour is brushed off as ‘not 
a big problem’ or it is reduced to ‘just a joke’. This can teach harmful 
beliefs. It can make boys believe that hurtful jokes and teasing are funny 
and that girls are overreacting if they do not like it. By playing down 
disrespect, girls might start to believe that they are less important 
than boys and that they should accept being teased. We must stop the 
disrespect and call out the behaviour when we see it. 

Sometimes our society seems to expect aggressive behaviour as part 
of ‘being a boy’. Fights, pushing and teasing are often seen as typical, 
and sometimes even expected, for boys on the sporting field and in the 
playground. This is a stereotype that must be challenged, for the sake of 
boys as well as girls. Aggression is never acceptable. Instead, aggressive 
behaviour should be stopped. Instead, boys and girls should learn about 
respectful ways to disagree and how to be assertive and deal with 
emotions without being aggressive.

Unfortunately, girls are often blamed when they are treated with 
disrespect. If a boy is rude or aggressive to a girl, girls are often asked 
‘what did you do to provoke him?’ or ‘how did you start it?’ This is 
unacceptable. There is never an excuse for aggression or violence and 
girls should not be blamed for aggression or disrespect from boys.

Creating a respectful Australia starts now. We need to act to educate 
boys and girls about respectful relationships and to create positive 
attitudes and beliefs for the future. By teaching boys and girls to be 
more respectful now, and to stand up for their friends, we can hopefully 
stop the cycle of violence against women.

Argument 1

Argument 2

Argument 3

Reinforce 
thesis

Module 6 - Arguments: Exposition 
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Stop disrespect against girls!

Read the speech and answer the questions on the next page. You will need coloured 
highlighters for these tasks.

On this page, you will find a speech on the topic ‘Stop 
disrespect against girls’. This is an example of an exposition, 
a one-sided argument. This exposition uses very strong 
emotional and evaluative language. This text is inspired by the 
government’s anti-violence campaign ‘Violence against women. 
Let’s stop it at the start’. More information can be found on this 
government website: respect.gov.au

Stop disrespect against girls!

Most Australians agree that violence against women is wrong. Research shows 
that all violence against women starts with disrespectful behaviour. Not all boys 
are disrespectful towards girls, but we also know that this behaviour is, sadly, all 
too common. The government’s anti-violence campaign ‘Let’s stop it at the start’ 
has identified three areas where boys and girls can learn respectful behaviour 
now. 

The first thing that we can do is to stop minimising disrespect. Sometimes 
disrespectful or aggressive behaviour is brushed off as ‘not a big problem’ or 
it is reduced to ‘just a joke’. This can teach harmful beliefs. It can make boys 
believe that hurtful jokes and teasing are funny and that girls are overreacting if 
they do not like it. By playing down disrespect, girls might start to believe that 
they are less important than boys and that they should accept being teased. 
We must stop the disrespect and call out the behaviour when we see it. 

Sometimes our society seems to expect aggressive behaviour as part of ‘being 
a boy’. Fights, pushing and teasing are often seen as typical, and sometimes 
even expected, for boys on the sporting field and in the playground. This is 
a stereotype that must be challenged, for the sake of boys as well as girls. 
Aggression is never acceptable. Instead, aggressive behaviour should be 
stopped. Instead, boys and girls should learn about respectful ways to disagree 
and how to be assertive and deal with emotions without being aggressive.

Unfortunately, girls are often blamed when they are treated with disrespect. 
If a boy is rude or aggressive to a girl, girls are often asked ‘what did you 
do to provoke him?’ or ‘how did you start it?’ This is unacceptable. There is 
never an excuse for aggression or violence and girls should not be blamed for 
aggression or disrespect from boys.

Creating a respectful Australia starts now. We need to act to educate boys and 
girls about respectful relationships and to create positive attitudes and beliefs 
for the future. By teaching boys and girls to be more respectful now, and to 
stand up for their friends, we can hopefully stop the cycle of violence against 
women.

Commonwealth of Australia 2017 Creative Commons 3.0
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Stop disrespect against girls! Answers for teachers

Answers for some questions are shown on the text on page 133.

Positive evaluation words Negative evaluation words

respectful
joke
funny
acceptable

assertive
positive
hopefully

disrespect
violence
wrong
disrespectful
unfortunately
unacceptable

sadly
aggressive
problem
harmful
blamed

hurtful
teasing
overreacting
less important
rude

teased
aggression
provoke
fights, 
pushing and 
teasing

Strongest Disrespect towards girls must be stopped

 Disrespect towards girls should be stopped

Disrespect towards girls can be stopped

Weakest Disrespect towards girls might be stopped

In this speech, some topic sentences preview the problem to be solved and other topic sentences 
preview the point in the argument. What are the three main arguments in favour of the thesis?
•	 disrespect should not be brushed off
•	 our society should not expect boys to be aggressive.
•	 girls should not be blamed for disrespect

3.

Use two different highlighters or coloured pens. Highlight all the negative evaluations 
(e.g. violence, disrespect) one colour and highlight the positive evaluations (e.g. respect) in a 
different colour. When you have found the words in the text, write them in the box below.

4.

Arrange these statements below with the weakest statement at the bottom and the strongest 
statement at the top.

5.

Module 6 - Arguments: Exposition 
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Stop disrespect against girls!

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Underline the topic sentences (the first sentence of each paragraph).

Write the names of the stages of the exposition on the left hand side of the speech:

1.

2.

In the speech, some topic sentences preview the problem to be solved and other topic sentences 
preview the point in the argument. What are the three main arguments in favour of the thesis?

3.

Answer these questions and follow these instructions about the speech on the previous 
page. You will need to write some answers here and some on the text on page 134.

thesis statement argument 1 argument 2 argument 3 reinforcement of thesis

Positive evaluation words Negative evaluation words

Use two different highlighters or coloured pens. Highlight all the negative evaluations 
(e.g. violence, disrespect) one colour and highlight the positive evaluations (e.g. respect) in a 
different colour. When you have found the words in the text, write them in the box below.

4.

a. Find examples of modality (e.g. might, could, must).  Highlight them in the text.
b. Arrange these statements below with the weakest statement at the bottom and the strongest 
statement at the top.

Disrespect towards girls might be stopped.  	 Disrespect towards girls must be stopped 
Disrespect towards girls can be stopped. 		  Disrespect towards girls should be stopped

5.

Strongest

Weakest
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Stop disrespect against girls! Answers for teachers

In the answers on p133, ‘stop’ is in red text. 	 `It makes the argument stronger and reinforces the 
main idea, that we have to stop violence and disrespect.

minimising, brushed off, reduced, playing down

Disrespectful behaviour against girls can reinforce incorrect beliefs for boys. This can lead to 
unhelpful attitudes that may prevent them from developing respectful, happy relationships in the 
future. Also, since not all boys are disrespectful, some boys may be unfairly stereotyped.

•	 Bystanders (boys and girls) can calmly and assertively identify disrespectful behaviour and ask 
the person to stop the behaviour.

•	 Girls can state that they do not want to be treated in that way
•	 Boys can challenge their male friends if they are being disrespectful and they can refuse to join 

in with laughing, teasing etc. 
•	 Boys and girls can seek support and help from a teacher or parent if they see or experience 

disrespectful behaviour.

The word ‘stop’ is repeated several times. Circle these words. What is the effect of repetition?7.

In paragraph 2, circle the three synonyms (words with similar meanings) that mean ‘make smaller 
or less important’. 

8.

This text identifies that disrespectful behaviour towards girls can also be harmful for boys. Why do 
you think this is true?

9.

List a few ways in which disrespectful behaviour can be ‘challenged’?10.

Answers for some questions are shown on the text on page 133.

In the answers, time adverbs on p133 are in blue. The use of ‘now’ makes the call for change in 
behaviour more urgent. By using ‘never’, the anti-violence statements become stronger. The word 
‘often’ shows that disrespect is common. If students locate ‘for the future’ as a time adverb, they 
are right. This is a positive way to end the speech, by focusing on the future.

In this text, strong opinions are shown through time adverbs, such as: always, never, now. Highlight 
these wordings. What is the effect of strong words like this?

6.

Commonwealth of Australia 2017 Creative Commons 3.0
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Stop disrespect against girls!

The word ‘stop’ is repeated several times. Circle these words. Why is this word repeated?7.

In paragraph 2, circle the three synonyms (words with similar meanings) that mean ‘make smaller 
or less important’. Write the words here.

8.

This text identifies that disrespectful behaviour towards girls can also be harmful for boys. Why do 
you think this is true?

9.

List a few ways in which disrespectful behaviour can be ‘challenged’?10.

Answer these questions and follow these instructions about the speech on page 134. You 
will need to write some answers here and some on the text on page 134.

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

In this speech, strong opinions are shown through time adverbs, such as: always, never, now. 
Highlight these wordings. What is the effect of strong words like this?

6.

____________________________________________________________________________________

____________________________________________________________________________________

Commonwealth of Australia 2017 Creative Commons 3.0
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Scaffold for an exposition

Thesis ______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Arguments
Argument 1

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Argument 2
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Argument 3
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Reinforce 
thesis

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Use this page as a scaffold for expositions.

Module 6 - Arguments: Exposition 
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Teenagers should get more sleep

Read the information in these boxes and complete the activities on the next page. 

The information on this page will help you plan to write an exposition on the thesis:
teenagers should get more sleep. 

Sources:

Dimitriou, D. Le Cornu Knight, F. & Milton, P. (2015) ‘The role of environmental factors on sleep patterns and 
school performance in adolescents’ in Frontiers in Psychology, 6: 1717.
Victorian Government (2017). Teenagers and Sleep. https://www.betterhealth.vic.gov.au/health/
healthyliving/teenagers-and-sleep

What’s the problem?
Reasons why teenagers don’t get enough 
sleep

Impact of poor sleep

Improved academic performance

A sleep routine can train your body to sleep

1 in 3 Australians do not get enough sleep
14-17 year olds need 8-10 hours per night
Most teenagers suffer from chronic sleep 
deprivation, leading to stress and lower 
marks at school
Teenagers like staying up late and their body 
clock suits a later bedtime

hectic after-school schedule
use of screens - the blue light from screens 
prevents the release of night time hormones 
(melatonin)
too much light in the bedroom
hormonal time shift (in puberty, the body 
clock shifts one to two hours later)

feeling tired in class
difficulty concentrating
poor memory
moodiness
less energy
slower reflexes
more likely to get colds and flu

Well-rested students get higher marks 
in exams 

Try to plan for at least 8 hours sleep
No screens in the hour before sleep. 
Listen to chill out music
Keep your room dark
Have a hot bath before bed – the drop in 
body temperature after a bath signals that 
it’s time for sleep
Start your bedtime routine 10 minutes earlier 
each night
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Teenagers should get more sleep Answers for teachers

Organise your ideas into three main arguments. Use facts to support your ideas. Your third 
argument can persuade someone to create a healthy sleep routine

Evaluative language 

Arguments: teenagers need more 
sleep 

Facts and supporting evidence

Sleep makes you feel better Sleep deprivation can make you moody
If you have more sleep you will have more energy and feel more 
cheerful
Sleep stops you from getting sick.

More sleep improves your marks Sleep improves concentration and memory
Well rested students get higher marks in exams

You can create a healthy sleep routine Getting ready for sleep can be relaxing and fun – listen to 
chill out music, have a hot bath

No screens in the hour before sleep. You can get online again 
in the morning.

Now think of some positive words about what would happen if you got enough sleep and some 
negative words about sleep deprivation. Write these ideas in the box below

Positive evaluation words Negative evaluation words

e.g. more energy

good memory
cheerful

better marks
more concentration

e.g. moody, irritable

tired
less energy

poor coordination
lower marks

Module 6 - Arguments: Exposition 
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Teenagers should get more sleep

Organise your ideas into three main arguments. Use facts to support your ideas. Your 
third argument can persuade someone to create a healthy sleep routine

Evaluative language 

Develop arguments
Your task is to write the text of a speech that will persuade 
teenagers to get more sleep. Use the information on the 
previous page to create three arguments about why teenagers 
should get more sleep. You could think of answering these 
questions:

•	 What are the benefits of more sleep?
•	 Why would it be helpful if teenagers got more sleep?
•	 If a friend told you they like staying up late and they don’t 

feel sleepy until midnight, what could you say to them?

In your speech, you will be able to speak directly to your 
audience and use ‘you’.

Arguments: teenagers need more sleep Facts and supporting evidence

Now think of some positive words about what would happen if you got enough sleep and some 
negative words about sleep deprivation. Write these ideas in the box below

Positive evaluation words Negative evaluation words

e.g. more energy e.g. moody, irritable
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Teenagers should get more sleep Answers for teachers

This is an example of an exposition speech text.

Thesis 
statement

It is time for teenagers to get more sleep. Australian teenagers are sleep deprived and 
cranky and it time for a change. Research shows that teenagers need 8-10 hours sleep 
per night. Sleep has many benefits for teenagers and it is free!

Firstly, sleep is essential because it makes you feel better and boosts your mood. 
Sleep deprivation can make teenagers feel moody and irritable. You are more likely to 
get sick too. If you have more sleep, you will have more energy and feel more cheerful 
and healthy. That will make you a better friend and let you have more fun in your day.

Sleep can also improve your results at school. Sleep improves concentration and 
memory so it is easier to study and you will not feel tired in class. Research shows that 
well-rested students get higher marks for exams. So with no extra effort, you can get 
higher marks, thanks to a bit of extra sleep.

It is easy to create a healthy sleep routine. Getting ready for sleep can be relaxing and 
fun. Sleep researchers recommend that teenagers listen to chill-out music and have a 
hot bath before bed. The drop in body temperature will make it easier to sleep. Also, 
it is important not to use screens 1 hour before bedtime, so that your body knows it is 
time for sleep. These easy routines can help teenagers to go to bed earlier, sleep for 
longer and experience all the benefits of sleep.

Sleep is vital for the health and well-being of teenagers. It improves your mood and 
gets you higher marks at school. For those reasons, all teenagers should try to go to 
bed earlier and develop health sleep habits.

Dimitriou, D. Le Cornu Knight, F. & Milton, P. (2015) ‘The role of environmental factors 
on sleep patterns and school performance in adolescents’ in Frontiers in Psychology, 
6: 1717.

Victorian Government (2017). Teenagers and Sleep. 
https://www.betterhealth.vic.gov.au/health/healthyliving/teenagers-and-sleep

Arguments 
Argument 1

Argument 2

Argument 3

Reinforce 
thesis 

References
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Teenagers should get more sleep
Write the text of a speech. The purpose is an exposition arguing 
that teenagers should get more sleep.
•	 Your audience for the speech is your classmates (teenagers who 

need more sleep).
•	 Use your planning from the previous pages. 
•	 Start each argument paragraph with a topic sentence that previews 

the main argument. 
•	 Use positive and negative evaluative language. 
•	 Support your statements with evidence and facts from the previous 

pages.
•	 Write the references in the final section.

Thesis ______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Arguments
Argument 1

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Argument 2
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Argument 3
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Reinforce
thesis

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

References
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________



Literacy Works for Personal Development Health and Physical Education Book 2 © Literacy Works 145

Scaffold for a discussion
Use this page as a scaffold for discussions.

Issue for 
discussion
Preview both 
sides

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

Arguments
Viewpoint 1
Present one side 
of the argument 
or one point of 
view

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

_________________________________________________________________

_________________________________________________________________

__________________________________________________________________

Viewpoint 2
Present a 
different 
argument or point 
of view

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

___________________________________________________________________

____________________________________________________________________

___________________________________________________________________

Final position 
Restate the 
arguments and 
take a position.

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
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Should young people play computer games?

This page presents a discussion on the topic of whether or not 
young people should play computer games. A discussion is a 
persuasive text. The purpose of a discussion is to persuade the 
reader by showing multiple perspectives on an argument and 
then taking a position. A discussion shows more than one side 
of an argument, compared with an exposition which focuses on 
one side of an argument.

•	 The topic for discussion is introduced at the beginning but the 
writer’s position or opinion is not presented until the end. 

•	 Arguments for and against are grouped together. There can be 
more than two different sides to the argument.

•	 Topic sentences preview the main ideas in each paragraph.
•	 Evidence and facts support the arguments.
•	 Evaluative language helps make the position clear
•	 Modality (e.g. must, should, might) helps the writer be persuasive. 
•	 Text connectives show other points of view (however, in contrast).

Issue for 
discussion
Preview both 
sides

Most young people enjoy playing computer games. There is a debate 
about the advantages and disadvantages of gaming for the health 
and wellbeing of young people. Some argue that gaming has many 
benefits and helps develop a range of thinking skills. However, another 
perspective is that gaming has serious consequences for the health and 
well-being of young people.

The issue is 
introduced and 
main ideas are 

previewed

Topic sentences 
show the main 

arguments 
(underlined)

Evaluative 
language 

(positive) helps 
make the position 
clear (in italics)

Text connectives 
contrast ideas 
(On the other 

hand)

Evaluative 
language 

(negative) helps 
make the position 
clear (in italics)

The writer’s final 
position is in bold.

Modal language 
shows where the 

writer stands 
(underlined).

Viewpoint 1
Present one 
side of the 
argument or 
one point of 
view

Researchers have identified a range of benefits of gaming for young 
people. Gaming is fun and enjoyable, and it can also enable online social 
connections with like-minded people. Some young people play games 
as a coping mechanism when they have problems in their life so gaming 
helps them cope with stress. Many gamers report improved self-esteem 
from gaming. Computer games involve complex thinking skills and 
problem solving. These are qualities that can benefit a gamer in real life. 

Viewpoint 2
Present a 
different 
argument or 
point of view

On the other hand, serious problems are associated with gaming. Some 
young people can become addicted to gaming, and this can cause them 
to become isolated and withdrawn. Negative physical impacts of gaming 
can include sleep deprivation, obesity due to sedentary habits and 
problems with posture and eyesight. For these reasons, the government 
recommends no more than 2 hours per day on screens but many gamers 
get hooked and play for much longer. Even though gaming can be an 
escape, gaming does not help someone to solve their problems in real 
life. Further, social interaction online is not a replacement for real life 
relationships. There is also a concern that violent games can make a 
young person desensitised to violence, which means that they think that 
violence is normal.

Final position 
Restate the 
arguments 
and take a 
position.

There is no doubt that excessive gaming can lead to serious health and 
mental problems for young people. Therefore, gaming should be limited 
to short periods of play so that young people can still experience social 
development and gain the health benefits of exercise. Gaming time 
should be limited, according to government guidelines, and the type of 
gaming should be monitored by parents so that young people do not 
become overly isolated or exposed to violence.

Should young people play computer games? 

Features of a discussion
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Should young people play computer games? Answers for teachers

Topic being discussed
should young people play computer games

Viewpoint 1: 
Young people should play computer 
games

(List the sub-arguments)
•	 fun and enjoyable
•	 enables online social connections
•	 can be a coping mechanism for 

stress and problems
•	 improved self esteem
•	 complex thinking skills and problem 

solving – can benefit in real life

List positive evaluative language used:

Viewpoint 2: 
Young people should not play computer games

(List the sub-arguments)
•	 addiction
•	 players can become isolated and withdrawn
•	 sleep deprivation, obesity, problems with posture 

and eyesight
•	 get hooked
•	 does not help solve problems in real life
•	 social interactions are not real
•	 can become desensitised to violence

List negative evaluative language used:

benefits
fun
enjoyable
like-minded
coping

helps them cope
improved self-esteem
complex thinking 
skills
problem solving

problems
addicted
isolated
withdrawn
negative physical 
impacts
sleep deprivation
obesity

problems
get hooked
does not solve problems
not a replacement 
concern
violent, desensitised, 
violence

Discussions present multiple sides of an argument. Successful writers hint at which side of the 
argument they support. Look at the list of evaluative language that you have prepared above. Which 
side seems to be ‘stronger’ or more powerful, in terms of strength of emotion, strength of opinion or 
modality? Why do you think so?

The negative side of the argument seems stronger because it negative evaluative language 
e.g. violence, desensitised, addiction. These are more negative evaluative words than positive 
evaluative words in the text. Also, the negative health outcomes seem more serious and important 
than the positive health outcomes of ‘improved self-esteem’ and ‘fun’. However, since there are 
both positive and negative views of gaming, the final position is not absolute – young people can 
still play games but for a limited time.

Discussions are not really balanced

Answers

Module 6 - Arguments: Discussion
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Should young people play computer games?

Discussions present multiple sides of an argument. Successful 
writers hint at which side of the argument they support. Look 
at the list of evaluative language that you have prepared above. 
Which side seems to be ‘stronger’ or more powerful, in terms of 
strength of emotion, strength of opinion or modality? Why do 
you think so?

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Analysing a discussion text
A graphic organiser can help you to understand 
a discussion and to plan to write your own. Using 
the discussion model from page 146, add key 
information into the organiser below.

Topic being discussed  __________________________________________________

Viewpoint 1: 

__________________________________

(List the sub-arguments)

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________

__________________________________

List positive evaluative language used:

Viewpoint 2: 

____________________________________________

(List the sub-arguments)

____________________________________________ 

____________________________________________ 

____________________________________________ 

____________________________________________ 

____________________________________________

List negative evaluative language used:

_______________

_______________

_______________

_______________

_______________

_______________

_______________

________________

________________

________________

________________

________________

________________

________________

______________________

______________________

______________________

______________________

______________________

______________________

______________________

____________________

____________________

____________________

____________________

____________________

____________________

____________________

Final position – which argument was supported?

_________________________________________________________________________________

Discussions are not really balanced
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Should Australia ban skinny models in advertising? Answers for teachers

Sample answer

Topic being discussed 
Should skinny models be banned?
The problem: most catwalk models are size 6 while the average Australian woman is size 14-16.

Viewpoint 1: 
Skinny models should be banned

(List the sub-arguments)
•	 Young people need realistic role models
•	 Skinny models are unrealistic body types
•	 Skinny models are unhealthy
•	 Some young girls may develop poor body 

image by comparing themselves with 
skinny models

•	 France, Italy and Spain have already 
banned thin models

Viewpoint 2: 
Skinny models should not be banned

(List the sub-arguments)
•	 Models should not be blamed for body 

image issues
•	 Banning thin models will not necessarily 

stop eating disorders
•	 Some people are naturally thin and still healthy
•	 Banning skinny models is too extreme

Final position – which argument was supported? (Either argument can be supported!)
e.g. 
Skinny models should be banned because it is important to protect the self-esteem and body 
image of young girls.
Skinny models should not be banned because it will not solve problems of self-esteem and 
body image.

Module 6 - Arguments: Discussion
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Should Australia ban skinny models in advertising?

Develop arguments and a position

Different perspectives on this issue 

Recently there has been a controversy over extremely 
thin models who appear in fashion catwalk shows and in 
advertising. Read these facts and different opinions on the 
issue and think about your opinion on whether Australia 
should ban skinny models.

Facts

Facts: The average dress size for an 
Australian woman is Size 14-16.
Most models are Size 6.

A graphic organiser can help you to understand an issue and to plan to write a discussion. Use the 
information above and your own views to plan a written discussion. Fill in the graphic organiser below 
to help you organise your ideas.

•	 Young people need realistic role models.
•	 It is unfair to blame models for other people’s eating 

disorders.
•	 Young girls are influenced by images of thin models and 

may compare their body to the model.
•	 Some people are naturally thin and they are still healthy.
•	 Being thin is not necessarily healthy.
•	 France, Italy and Spain have banned skinny models. In 

France, models need to provide a doctor’s certificate 
showing that their Body Mass Index (BMI) is in a healthy 
range.

•	 Banning thin models will not necessarily stop eating 
disorders.

•	 Modelling should show a range of different ways of being 
beautiful and healthy, not just being thin.

Topic being discussed ___________________________________________________________

Viewpoint 1: 

_______________________________________

(List the sub-arguments)

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________

Viewpoint 2: 

_______________________________________

(List the sub-arguments)

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________

Final position – which argument will you support? (Either argument can be supported!)
_________________________________________________________________________________
_________________________________________________________________________________
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Should Australia ban skinny models in advertising? Answers for teachers

Sample answer

Introduce the topic
State the topic that 
will be discussed.

Viewpoint 1
Outline the 
arguments of 
one side of the 
discussion. 

Body image is an important influence on the self-esteem of young people. 
Recently there has been a controversy over the use of very skinny models in 
fashion advertising and magazines. Some people have called for skinny models 
to be banned while others think that this is not a solution to body image issues.

Many people believe that skinny models should be banned in advertising. Most 
catwalk models are size 6 while the average Australian woman is size 14-16. 
This means that skinny models are unrealistic body types. They may even be 
unhealthy or underweight. Some young girls may develop poor body image by 
comparing themselves with skinny models so skinny models are not appropriate 
role models. In fact, young people need more realistic role models that reflect 
all body types. France, Italy and Spain, the fashion hubs of the world, have 
already banned thin models so Australia should follow their lead.

Viewpoint 2
Outline different 
arguments that 
represent a 
different point of 
view

However, other people take the position that skinny models should not be 
banned. They believe that models should not be blamed for body image issues. 
Even though models are thin, they may not be unhealthy because some people 
are naturally thin. It would be unfair to naturally thin people to prevent them from 
working as a model. There has been no proof of a direct link between thin models 
and body image issues. Therefore, some argue that banning thin models will not 
necessarily stop eating disorders or body image problems.

Position
Present your 
position on the 
argument.

(Option 1)
Skinny models should be banned because it is important to protect the self-
esteem and body image of young girls. Even though some people are naturally 
thin, very skinny models are unrealistic and unhealthy role models. Therefore, 
weight limits should be implemented to ensure that all images shown in the 
media are of healthy people with a BMI in the healthy range.

(Option 2)
Skinny models should not be banned because it will not solve problems of self-
esteem and body image. There has been no proven link between skinny models 
and poor body image, so banning models would not help. Instead, the fashion 
and advertising industries should start showing a range of diverse body types in 
their advertising to better represent real life.

BANNED?
Module 6 - Arguments: Discussion
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Should Australia ban skinny models in advertising?

Use the information in your graphic organiser on page 150 to write a discussion here.

Introduce the topic
State the topic that 
will be discussed.

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

_______________________________________________________________

Viewpoint 1
Outline the 
arguments of 
one side of the 
discussion. 

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

_______________________________________________________________

_______________________________________________________________

_________________________________________________________________

________________________________________________________________

Viewpoint 2
Outline different 
arguments that 
represent a different 
point of view

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

_______________________________________________________________

_______________________________________________________________

_________________________________________________________________

________________________________________________________________

Position
Present your position 
on the argument.

_______________________________________________________________

_______________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

BANNED?
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Scaffold for a recommendation
Module 6 - Arguments: Recommendations

Issue or problem __________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

_________________________________________________________________

Arguments
Viewpoint 1
Present one side 
of the argument 
or one point of 
view

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

___________________________________________________________________

___________________________________________________________________

__________________________________________________________________

__________________________________________________________________

_________________________________________________________________

Viewpoint 2
Present a different 
argument or point 
of view

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

_________________________________________________________________

__________________________________________________________________

_________________________________________________________________

Recommendation
Present your 
advice or 
recommendation

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

Use this page as a scaffold for writing recommendations.
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Golden rules for recommending

Recommending means advising someone about what to do or how to behave. In PDHPE, 
you are often required to take on the role of adviser or expert to give advice or make 
recommendations on a range of issues. In this role, you should be polite and respectful and you 
should not be too strong in your recommendations.

Here are some golden rules you should follow for recommending:

Recommendations should be strong but 
not too strong. You should use modal 
language (e.g. might, could, can) to show 
that you respect other opinions and 
points of view. You should avoid making 
insulting or personal criticisms of other 
people’s behaviour or decisions.

In PDHPE, you are allowed to use ‘I’ statements and 
present your own opinions. This may not be the same 
as in other subjects. However, you should base your 
recommendations on research and theory you have 
learned in this subject so that you can support your 
opinions with evidence. 

STRONG BUT NOT TOO STRONG BE PERSONAL BUT BALANCED

DON’T DO

criticise someone’s personality or character critique the behaviour not the person

He/she was a stupid idiot for doing that. He/she made some mistakes in the past.

guarantee that your strategies will work offer your recommendations as one option 

If she follows this advice, she will definitely 
improve her self-esteem.

If she follows this advice, her self-esteem 
may improve.

assume that your recommendations can 
stand alone

give reasons for every recommendation

He should follow this advice. He should use a ‘deflection statement’ because this 
can move the focus away from him and diffuse the 
tension in the situation.

give personal opinions without reasons give opinions backed up by reasons and evidence

I don’t think this is a good idea. I do not think this is a good idea for the following 
reasons: …

Reasons
Evidence
Research
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Recommendations for a scenario Answers for teachers

Scenario 1

Scenario 2

Liam’s best friend is getting into some risky behaviours, including dangerous drugs. What can Liam do 
to help his friend?

Chantelle hears some students in her class making abusive comments and laughing about another girl 
in her class. What can she do?

Recommendation Re-worded recommendation Reasons and evidence

e.g. Liam’s best friend is a loser. Liam’s best friend is making 
some poor decisions.

This is because risky behaviour 
and dangerous drugs can have 
serious health consequences.

1.  Liam needs to stop being 
such a wuss and tell his friend 
what to do.

Liam could tell his friend 
about his concerns

because it is important to show 
that we care for friends, even 
when it is difficult.

2.  Write another 
recommendation that you 
could suggest:

Liam could encourage his 
friend to talk to a school 
counsellor or a parent

so that he can find out if there 
are any problems that are 
leading to drug-taking.

Recommendation Re-worded recommendation Reasons and evidence

1. Chantelle must go 
up to those students 
and tell them to back 
off.

Chantelle could go to the students 
and say that she thinks they are 
bullying the student.

This action will show the others 
that their actions are being noticed 
by others and that bullying has 
consequences.

2. Chantelle can dob 
on them to a teacher.

Chantelle could privately tell a 
teacher or counsellor about what 
she has seen.

This will protect her from being 
attacked by the group but it will 
also support the student who is 
being abused.

3. Write another 
recommendation 
that you could 
suggest:

Chantelle could talk to her friends 
to find out if they have noticed 
the behaviour.

As a group, Chantelle’s friends 
could seek support from adults 
or stand up to the bullies, so that 
Chantelle is not isolated.

Module 6 - Arguments: Recommendations
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Recommendations for a scenario

In PDHPE, you often have to read a scenario (a short story) or case study and imagine that it is 
real. Your role is to be an expert or adviser who can provide balanced advice. For each scenario, 
re-word the recommendation and provide reasons to support the recommendations. Write your 
answers in the boxes provided.

Scenario 1

Scenario 2

Liam’s best friend is getting into some risky behaviours, including 
dangerous drugs. What can Liam do to help his friend?

Recommendation Re-worded recommendation Reasons and evidence

e.g. Liam’s best friend is a 
loser.

Liam’s best friend is making 
some poor decisions.

This is because risky behaviour 
and dangerous drugs can have 
serious health consequences.

1.  Liam needs to stop being 
such a wuss and tell his friend 
what to do.

_______________________
_______________________

_______________________
_______________________

2.  Write another 
recommendation that you 
could suggest:

_______________________
_______________________

_______________________
_______________________

Chantelle hears some students in her class making abusive 
comments and laughing about another girl in her class. 
What can she do?

Recommendation Re-worded recommendation Reasons and evidence

1. Chantelle must go up 
to those students and tell 
them to back off.

_______________________________
_______________________________

____________________________________
____________________________________

2. Chantelle can dob on 
them to a teacher.

_______________________________
_______________________________

____________________________________
____________________________________

3. Write another 
recommendation that you 
could suggest:

_______________________________
_______________________________

____________________________________
____________________________________
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Recommending to a friend Answers for teachers

First date

Eating disorder

First of all, Ali should try to relax. It is natural to be nervous about a date. He could try 
some relaxation strategies such as deep breathing, listening to calm music and imagining 
the date going well. These strategies can help him to feel more calm about the date.

The second thing Ali should do is to try to be himself. It is important to show your true 
and authentic self on a date. As a result, he should not try to appear to be too cool or to 
do anything that he would not usually do. If Ali tries to be himself, then his date will get 
to know him.

The third thing Ali could do is to have good manners to impress his date. He should be 
on time and not swear or be disrespectful. Instead, he could ask his date questions about 
their interests and listen while they speak. Good manners will help his date to feel relaxed 
as well.

The first thing that Toni could do is to talk to her friend. She could find a time when her 
friend is relaxed and calm. Then she could mention that she is worried about her friend 
and then offer to listen to her friend’s response. If her friend does not want to talk, Toni 
should respect this. Toni could tell her friend she is always ready to listen.

Toni could also educate herself about eating disorders. She could look at reputable 
websites such as the Australian Government website for eating disorders (nedc.com.au). 
Toni could call the helpline on the website to get support for her and find out what to do. 
She could also ask the school counsellor for advice on what to do without betraying her 
friend’s confidence.

Toni could also seek support for herself if her friend will not talk about the issue. Toni is 
not a health professional and it is not her responsibility to ‘fix’ or cure her friend. However, 
she might need more advice on what to do, so she could talk to a GP, counsellor or her 
own parents.
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Recommending to a friend
First date

Eating disorder

Your friend Ali is going on a first date. They are going to a 
movies and then out for dinner. Your friend is nervous and 
he has asked you for advice about what to do. Write three 
short recommendation paragraphs about what Ali should 
do on the date. For each recommendation, use modal 
language and give reasons to support your comments.

Toni is worried that her good friend has an eating disorder. Her 
friend’s parents are in denial, and nobody but Toni and a few 
friends seem to have noticed. What should Toni do? Write three 
short recommendation paragraphs below.. Use modal language 
and give reasons to support your comments.

_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________

_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________

_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________

_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________

_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________

_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________
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Fact Sheet 1
Master list of positive and negative evaluation words for Health and 
Physical Education

What is being 
evaluated?

Positive evaluation words Negative evaluation words

Programs, activities 

and behaviours

effective

sustainable

motivating

engaging

free

affordable

healthy

enjoyable

important

safe

beneficial

targeted

efficient

well-planned

innovative

advantageous

appropriate

accurate

successful

relevant

helpful

useful

well organised

high quality

environmentally    

        friendly

ethical

good value

realistic

inclusive

diverse

culturally 

       sensitive

inspiring

research-based

skilful

ineffective

unsustainable

dangerous

inefficient

disorganised

inappropriate

unsuccessful

irrelevant

low quality

wasteful

short-sighted

expensive

unethical

biased

discriminatory

insensitive

offensive

racist

sexist

uninspiring

dull

Food and beverages nutritious

healthy

beneficial

high fat

high sugar

unhealthy

Websites, health 

information, health 

research

ethical

reliable

valid

credible

easy-to-read

inclusive

diverse

culturally 

        sensitive

accurate

relevant

targeted

helpful

useful

unethical

unreliable

lacking    

     credibility

illegible

confusing

discriminatory

offensive

opinionated

unjustified

unskilled

misleading

inaccurate

irrelevant

stereotypical

unrealistic
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Fact Sheet 2: Cause and effect language
Master list of cause and effect language for PDHPE

conjunctions because The student had low self-esteem because she was being bullied.

preposition 
phrase

due to The student had low self-esteem due to bullying.

verb or verb 
group

caused Bullying caused the student’s low self-esteem. or 
The student’s low self-esteem was caused by bullying.

noun cause The cause of low self-esteem was bullying.

text connective therefore The student was being bullied. Therefore she had low self-
esteem. 

conjunctions
for linking ideas 
within a sentence

(to show a reason) as, because, since, seeing that, in case, as a result of, so
(to show a purpose) so that, in order to, so as to, in order that
(conditional) as long as, if, in case, unless, on condition that 

prepositions
for starting a 
phrase

because of, due to, as a result of, for, through

verb group
explains what is 
happening

causes, leads to, results in, contributes to, creates, makes … happen, gives rise to, 
generates, means, brings about, affects, influences, enables, allows for, impacts, 
helps to, achieves, gains
 
Most verb groups have a number of words e.g. ‘have caused’. 
Verbs can appear in many forms depending on their tense e.g. past: ‘caused’, 
present: ‘cause’, future: ‘will cause’, and depending on number 

e.g. singular: ‘it causes’ or plural: ‘they cause’. 

(Cause and effect is also shown through these verb forms)

to + (verb)    e.g. to create … (means ‘in order to create’)

by + (-ing verb) e.g. by creating … 

through + (-ing verb) e.g. through creating …

noun 
a thing

(a cause) cause, factor, influence, consideration 
(an effect) effect, consequence, result, outcome, repercussion, impact
(a reason) reason, motive, purpose, motivation, rationale
(a purpose) purpose, goal, aim, objective, intention, plan, strategy

text connectives
for linking 
sentences or 
longer sections of 
a text

therefore, so, consequently, therefore, for that reason, because of this, as a 
result, thus

Handy reference list of cause and effect words for PDHPE

Cause and effect relationships can be shown in different ways




